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Infroduction

1 Overview

21 Centtry English for Libya is a modern, engaging
course, which integrates a general English syllabus
with an element of 21 century skills, such as study
skills, teamwork, critical thinking and problem-
solving — the essential skills for students of English to
thrive in the 21* century.

This course has been developed for the teaching
of English to students in Secondary 1. As such,

the course has been specifically designed to reflect
the fact that the students are starting to become
young adults. [t covers topics that draw upon their
knowledge and experience of the world, as well as
their personal interests.

The course gives students the opportunity to expand
their knowledge of English and become more fluent
users of the language. It also encourages the students
to develop their study skills and start to become
independent language learners, by providing them
with ideas on how to continue learning cutside

the classroom. Grammar is approached in a more
analytical way than in the earlier grades, as the
students begin to analyze language patterns and look
at detailed examples of the key language presented
{see Grammar and Functions).

The content and approach &f the course reflect

the fact that, as well as using English in class, the
students will increasingly need to use English in the
‘real world’. They may be preparing to undertake
further study (for example at university) in English,
where they will need to communicate with non-
native speakers from around the world. The
emphasis of the course is therefore on English as an
international language, and on the students” long-
term as well as short-term goals.

2 Approach to teaching

21% Cemtury English for Libya, Secondary 1 1s a
topic-based course that follows a clear grammatical

and functional syllabus. Within this framework

there 1s a coherent strand of skills development.

This 1s generally thought to be the most effective

organizational principle for English-teaching

material used within state school systems, where
there are a variety of constraints on learning. The
main constraint is time. Lack of time means that
lessons can only provide a framework within which
language can develop. Students will inevitably

need to put in extra work, whether by studying

independently, taking additional courses of study

or travelling to English-speaking countries. An

additicnal constraint 18 the importance of testing

within the state systein. This understandably leads
to a certain emphasis being placed on knowledge

of the language as one of the objectives of learning.

21% Cemtury English for Libya, Secondary 1 applies

acommunicative approach to teaching and learning

and takes the development of communicative
competence as its principal aim. Within the overall
principles of communicative methodology, a wide
variety of strategies are used. One important
strategy, which has been introduced in the Secondary
stage, is a more overt analysis of the structure of the
language. This has been adopted for a number of
reasons;

¢ The cognitive ability of students at this age
means that they are better able to understand
the concepts behind the rules of English and
how they help to convey meaning. In other
words, the study of structure becomes part of the
development of communicative competence.

* Language needs constant recycling if students are
to develop accuracy and fluency, Study of how
language is put together is an opportunity for
learners to revisit language previously studied in
a less academic way. The process of discovery
also helps give the students a sense of ownership
and makes the language more memorable.

* The constraints placed on teaching by the state
examination system mean that students need to
demonstrate both knowledge of language and
an ability to use the language. Fortunately, these
two aspects go hand in hand, to some extent, for
students of this age group. Within this approach



to learning, mistakes should be seen as part

of the developmental process. Students at the
Secondary stage need to be encouraged to think
for themselves, experiment with the language,
and take some responsibility for their own
learning. However, the teacher has a clear role in
bringing clarity to the process with regular class-
based summaries of progress. The Round up
lesson is a useful reminder to do this at the end
of each unit.

Selt-study and individual learning activities form an
important strand of the course. For example, the
students are shown how to fill in learner diaries and
how to keep vocabulary notebooks, as well as doing
regular homework assignments. The development
of self-study skills should also be encouraged

during class time, with students working through
activities on their own to arrive at their own answers
and conclusions. These can then be discussed and
corrected with a partner, a group or the whole class,
as part of the learming process.

3 Components of the course

Course Book

This book is used to present new language, as

well as providing activities for the development of
language skills. The bool contains a variety of texts,
including articles, websites, emails, advertisements,
guidebooks, leaflets and timetables. The texts are
highly illustrated and supported by clear instructicns
for the benefit of both teachers and students. The
Course Book also provides regular opportunities

for speaking practice, in the form of group
discussions, pairwork, model conversations and

role plays.

Woridoolc

This book contains tasks to consolidate and

practise language presented in the Course Book.

The exercises also develop the skills of listening,
reading and writing and help the students improve
their learning skills. There are listening and speaking
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tasks to practise specific pronunciation points and
gradually introduce the phonemic alphabet.

Test booklet

The test booklet contains progress tests that can be
used to test the students after each unit. Each test
assesses the skills of listening, reading and writing,
as well as specific language points and vocabulary
from the unit. Students should already be used to
the idea that they will be assessed near the end of
each unit. However, they will need to be reminded
in advance so that they have plenty of time to revise.
The teacher should guide students through each
test, explaining the activities before the students
begin — the students are not being assessed on their
ability to understand written instructions, but on
their listening, reading and writing skills. Wherever
possible, the tasks in the test are yery similar to tasks
the students have encountered before in the Course
Book or Workbook. The students are required to
apply the particular listening, reading and writing
sub-skills they have been practising m the unit.

Tasks in the tests include:

» [istening to a conversation and completing
multiple-choice questions or writing notes
speaking in role-plays and using functional
language to complain, agree, negotiare, etc.

¢ reading and identifying topic sentences

* reordering a conversation

¢ matching sentence halves containing new
vocabulary or structures

* completing and correcting sentences

e matching words to pictures and definitions

e completing an application form with personal
informarion

* writing an email

It should be possible for all the students to finish
the written tests in the time given. At the end of
each test, the teacher should collect all the test
booklets for marking. A written record should be
kept of each student’s performance in the tests. This
record could usefully be broken down into different
sections (reading, listening, speaking, vocabulary,
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writing). The allocation of marks has been left to

the teacher to decide. The actual allocation of marks
is less important than the consistency of marking.
Consistency is necessary in order to measure the
students’ progress. In the last lesson of each unit, it is
advisable to review and practise any parts of the test
that posed problems. This should be done before the
marked tests are returned to the students so that they
are not distracted by looking at their own results.
Praise the students whose test results improve over
time, not just those whao consistently achieve well.

Website

A website hosting downloadable audio MP3s

files, learning resources and training videos can be
accessed at englishforlibya.com. The audio extracts
are an essential part of the course. They comprise
recorded discussions, dialogues, conversations

and monologues.

Teacher’s Book

The contents are listed at the beginning of this book.

The Introduction is followed by detailed plans far

every lesson. These are laid out as follows:

* A box showing the materials required, the
lesson objectives, the new language and
vocabulary presented.

s Easy-to-follow lesson notes divided into stages,
This has been done to help teachers manage their
lesson timings.

Note: Timings have been included tor every lesson
in both the Course Book and the Workbaok., with
a total of 45 minute per lesson. These timings are
intended as a guide only. In some lessons, different
exercises will take different amounts of time,
depending on the class group. They make take more
or less time than suggested. Also, teachers might
sometimes want to ask pupils to do one or more of
the Workbook activities as extended or independent
learning. All timings are given in minutes (mins).

Lcon ley
1 4 Pairwork activity
Group work activity
u:-‘m Project work
% Functional grammar

215 Century skills

Suggested timings

4 Organization

21% Century English for Libya, Secondary 1 is
organized into eight units. Units 1 to 3 and S to

7 are organized on a topic basis and present new
language. Units 4 and 8 recycle language from the
previous three units, presenting the language in
context. The Book Map contains dztailed unit-by-
unit information on the objectives, activities and
language items covered.

5 Features of the course

51 Grdmmar and Functions

This i1s a key feature of the 21+ Century English for
Libya series. Specially written pages at the back

of the Course Book expand on the key language
points in each unit. Detailed explanations of usage
and realistic examples are provided to help the
students develop their grammatical competence. The
Language boxes in the Course Book contain page
references to link them to the relevant entries in the
Grammar and Functions section.

5.2 Round up pages

Round up pages at the end of Units 1, 2, 3, 5, 6
and 7 allow students and teachers to review what
they have done in the unit and go over any problem
areas together before the tests. The studerits work
through each point on the page individually or in
pairs, thinking of more examples and referring to
the Grammar and Functions section if necessary.
The students should be encouraged to think for



themselves about what they have achieved and
what they need to continue to work on. The teacher
should be prepared to answer any questions that the
students may have, to write examples on the board
or to do oral practice of the points that the students
need to revise most.

Homework activities

The workbook of 21% Century Englisk for Libva,
Secondary 1 contains a number of projects and
extended writing activities. The teacher may decide
to set some of these as homework so as to encourage
students to take responsibility for their own learning
and allow them to explore areas that interest them
personally.

Vacabulary notebools

A vocabulary notebook gives each student the
freedom to record the words they need in the

way that works best for them. It is suggested that
the students begin a vocabulary notebook at the
very beginning of the course. Various methods of
categorizing and arranging vocabulary are suggested
in Unit 2: the aim is to let the students find their
own method of remembering and associating words.
It 1s worth taking the time to show the students

how to draw word maps and to use pictures and
diagrams to record the meaning of words and the
relationships between them, so that they do nat
always write Arabic translations and arrange words
m alphabetical order. Finding a personal way of
recording vocabulary and ideas is another step on
the way to learner independence and 1s a skill that
the students can transfer to other subjects.

Using a dictionary

To further develop language competence, the
students should begin to make more use of
monolingual dictionaries when they read and write.
This is a habit that needs a lot of encouragement.
Students are reluctant to use dictionaries for a
number of reasons. One reason is simply that they
are not sure how to access all the information that
dictionaries contain. This is why the students are
shown how to do this in the very first unit of the
Secondary course, then encouraged to practise
referring to dictionary entries Secondary 1.

Introduction

The students are also shown how to make use

of phonemic script, as this is an essential aid to
pronunciation. All the symbols that represent
vowel sounds in English are presented by the end
of Secondary 1, and the introduction to phonemic
script 1s completed {with consonant sounds, stress
marks, etc.).

6 Advice to teachers of teenagers

6.1 Teaching English to teenagers

It 1s important for teachers to be aware of some of
the characteristics of teenagers that affect teaching
and learning. These have been taken into account in
the design of this course. General characteristics and
how to respond to them:

(i} Clearer personal goals: teachers need to tap into
the positive aspects of their students’ goals and
encourage the students to shape these goals for
their long-term benefit and the benefit of society.

(11) Firmer opinions: teachers need to understand
and acknowledge the opimions of the students,
while at the same time introducing them to
alternative ways of thinking.

{11y Greater interest in the outside world: students
can be motivated to find out more about the
world and make use of this knowledge in
classroom discussions.

(iv} Importance of peer pressure: teachers need
a clear strategy to identify students who
have influence over their peers, so that their
leadership qualities can be used for the good of
the class.

Educational characteristics:

(v} Understanding of abstract concepts: this is a
key aspect of educational growth. Students
should be encouraged to take an interest in the
underlying concepts and rules of English.

(vij Critical thinking: the ability of students to
evaluate alternative courses of action can be
harnessed to promote spoken and written skills.

(v1l) A more reflective attitude to information:
students should be encouraged to interpret
the meaning of listening and reading texts in
their own way and to discuss the interpretations
of others.
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6.2 Lesson planning

It is advisable to read the teaching notes for each
unit before beginning to teach it. This will give a
clear idea of the content and activity types in the unit
well in advance. It is also a good idea to plan blocks
of lessons at a time, for example, a week’s classes.
This will make it easier to gauge the students’
progress and to prioritize. Individual lessons should
be planned at least a day in advance, to allow time
to gather the appropriate materials and become
familiar with the content of the lesson.

Planning a lesson in advance will also result in
greater confidence during the lesson. This confidence
will facilitate appropriate decisions during a lesson.
It will also be easier to manage time; for example,
knowing which activities can be left out if time 18
short, or when to stop an activity if it seems to be
taking up a disproportionate amount of time. Note
thar approximare timings are provided for each stage
of the lesson as guidelines for the expected duration
and relative importance of each activity. However,
it is left to the teacher’s judgement to manage class
time. The key to good time management is to have a
clear idea of the essential aims of the lesson. Plenty
of time should be allowed before a lesson to plan the
following important areas:
* classroom language
*+  use of the board in the lessan
*  layout of the class (arrangement and movement of
furniture, organizing the class into groups, etc.).
Using objects, photos and authentic materials such
as leaflets, books, posters and timetables in English
lessons is a good way of keeping the students’
attention. Although the use of realia is not essential
(because the texts in the Course Book are designed to
be as realistic as possible), learners respond well to
three-dimensional stimuli. The time taken in finding
realia will be well rewarded by the opportunities
for practice and stimulating discussion that objects,
pictures and articles provide 1n class.

6.3 Recycling language

The teaching notes for some lessons include ways of
recycling language from earlier units. However, it is
assumed that teachers will take every opportunity
to do this throughout the course, There should be

a variety of regular routines for revision, so that it
is both repetitive and varied. For example, get the

students to ask their partner questions, then report

back to the teacher. Other points that can be revised

during a lesson include:

* Social language and ways of keeping a
conversation going, including question tags:
Really? That'’s nice. Was it

e Phrases for asking for and expressing opinions:
What do vou thinks I think ... I agree ...

1 disagree. Maybe you're right.

*  Describing location and giving directions:
Where's the new shopping mallé How do I get to
the bank from heref

*  Adjectives to describe experiences and places:
What was it like? How did you feel? Was
it interesting?

* Usmg a range of tenses: What did you do? What
bappened next: What was your friend doings
Have you ever been to Egypt?

s Talking about timetables: What time does
the sports centre opend When do you bave
basketball praciice?

s [mperatives and polite requests (including lewnd
and borremw): Let’s work in groups. Could vou
belp me, Zeena? Can you lend Nadia your book?
Can I borrow your penf

6.4 Organizing pairwork and group work
Activities in 215 Century English for Libya,
Secondary 1 frequently require students to be
organized inte groups or pairs. It 1s important to
ensure that this organizacion happens as smoothly
and quickly as possible, so that it does not disrupt
the flow of a lesson. Since the students’ attention
will be distracted once they are sitting in groups, it
is a good idea to explain or demonstrate an activity
before you split the class up. You can then be siire
that everyone is able to see and hear you.

Give clear instructions for rearranging furniture
or moving seats around. If the students need their
books, notebooks or pens, make sure that you tell
them to take them when they change seats. If you
are dividing the class into two groups, either draw
an imaginary ‘line’ down the middle of the room,
making sure there are equal numbers on each side,
or give each student a letter A or B. Then tell the A
students to sit on one side of the classroom and B
students on the other. It will save time if you think
carefully about your students before the lesson.



When dividing the class into smaller groups, you
should generally try to ensure that students of
similar ability are working together. The more able
or confident students will however, it is useful to
have a mixed ability in each group. If you know that
some groups or pairs will finish early, have some
extra work ready for them to do, or a game for them
to play. This will allow you to give the rest of the
class the help and encouragement they need, as well
as giving all the students time to finish the set task.

For pairwork, it is easiest to ask students to work
with students who sit near them. However, pairings
should be varied sometimes to make language
practice more interesting, so from time to time

ask students to make new pairs. The interaction
will be more genuine if students are talking to
someone they don’t know very well, e.g., if they are
exchanging opinions or talking about their hobbies
and experiences. Moving students to a new seat
also keeps them interested and alert; rearranging the
classroom helps to signal a new stage in the lesson.
When you want to return to full-class activities, or
stop an activity to give instructions, make sure youy
have everyone’s attention and that all the students
have stopped talking before vou begin. It is a gond
idea to use a regular signal, such as clappmg your
hands or ringing a bell.

6.5 Continuous assessment

There are written tests to help assess progress in
listening, vocabulary development, reading dand
writing m each unit (see Features of the conrse). In
addition, assessment of students’ progress should be
incorporated into normal lessons. It is a good idea to
keep a written record of individual achievements in
reading, writing and speaking. Teachers are advised
to record their students’ progress in a way that is
suited to their own teaching situation. In the case of
reading, it is useful to listen to students reading texts
at regular intervals throughout the year. Writing can
be assessed while students are completing writing
activities in class, or when the Workbooks are
collected in. Written homework can be graded, but
this should be carried out sensitively {see below]).

As well as using the photocopiable speaking activities
suggested in this book, the teacher may want to
assess speaking by choosing four or five students
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to concentrate on before a lesson begins. Particular
attention can then be paid to their participation in
open-class situations or in pairwork. It is possible to
assess students regularly in this way, preferably while
they are unaware that they are under assessment.

Note: It is important to assess a student’s effort,
not just the results that he/she achieves. In choosing
materials for students to read, or when asking
questions to assess speaking, it is important to pitch
assessment at an appropriate level. If students are
particularly able, they can be given challenging texts
for reacing and asked more demanding questions; if
students are struggling, they should be given tasks
appropriate to their level. Your assessment of the
students over a period of time will then genuinely
reflect their progress; rather than their ability to
attain unrealistic targets.

6.6 Homewark

Depending on the palicy at your school, you may
or may not assign regular homework. But some
imdependent study is useful in encouraging students
to take responsibility for their own learning. If you
do set hemework, it is inportant to keep a record
of the students who complete their homework on
time. If you make it clear that you are keeping track
of those students who fail to hand in homework,
the students will be more likely to make an effort.
Correction of hamework should promote positive
reinforcement at the same time as giving constructive
criticism. At this level the students can be directed
towards areas that require improvement (in the
case of written work, for example, they should be
advised if they are not doing enough planning, if
their work is not organized satisfactorily or if they
need to proofread their worl more carefully before
they hand in a final version}. Instead of correcting
errors of grammar, spelling or punctuation straight
away, it is a good idea to highlight mistakes and

get the students themselves to work out how to
carrect them. Self-correction is a valuable skill

that needs to be developed if the students are to
improve the quality of their written work. To be
fair to the students, make sure that you set and
explamn homework clearly and that students know
the deadline for handing in their work. The students
need clear rules so that they can successfully
organize their own time.
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7 Teaching in 21 Century English for
Libya, Secondary levels

7.1 Listening

Listening text types in 21% Century English for
Libya, Secondary 1 fall into the following

broad rypes:

*  sounds, words and phrases

s conversations between two or more speakers
* descriptions of peaple, places and things

* narratives

*  discussions

7.1.1  Activities to develop the skill of listening

The course contains texts specifically dedicated to

the purpose of developing the listening skill and the

related sub-skills listed below.

*  recognizing context

* making predictions about content

* comparing and revising predictions during and
after listening

¢ dealing with unknown words

* identifying remarks made by different speakers

* listening for gist and detail

* listening and taking notes

* following the main points of a text

* identifying important/relevant information

* summarizing the main points of a text

* noticing and dealing with features of spaken
language (e.g., turn-taking, hesitancy and
redundancy)

* |dentifying grammar and language features

* identifying the feelings and attitudes of speakers

There are also dialogues and short texts that are
used to model and contextualize new language
structures and vocabulary or for pronunciation
practice. It is important to read the teacher’s notes
carefully in order to identify whether a listening
exercise is aimed at developing specific listening
sub-skills, modelling new language and/or is to be
used for extensive listening. In general, the teacher
should aim to make the students feel as comfortable
as possible with listening to the audio. Students
should never come to a listening unprepared as it

is unrealistic and will cause unnecessary anxiety.

As long as it does not interfere with the aims of

the task, the teacher should tell the students how
many people are speaking, and who and where they

are, before playing the audio. The Course Book
illustrations should be used as much as possible
to aid understanding, since in real-world listening
tasks, listeners usually have visual clues to help
them (e.g., setting, gestures and facial expression
of the speaker).

A basic procedure for listening tasks is as follows:

» Discuss any pictures and establish the context.

* [LExplain the task, demonstrating if appropriate.

¢ Play the audio; students listen and do the task.
Some texts will need to be played twice or more
{this is usually indicated 1n the teacher’s notes).

* FEncourage students to compare their answers
in pairs.

» Elicit answers, showing interest in the students’
own understanding of the text.

s Confirm answers.

*  Use the inforimation for consolidation, transfer
or to stimulate discuission.

Note: The main aim af the tasks is ta develop
student’s listening ability, not to test it. This
development will only happen if they feel secure
abaqut the things they are being asked to do and
feel that you are interested in their individual
achievement. Do not expect students to get all the
answers right, particularly after the first listening.

7.2 Speaking

There is a wide range of speaking activities in 21+

Century English for Libya, Secondary 1. For details

of tasks in particular lessons, see the Book Map and

Unit summaries. In Secondary 1 the students will

work towards the following competencies:

¢ coreeting people and saying goodbye m formal
and informal situations

* giving and asking for personal informartion

* asking and responding to questions

* making and responding to requests for
information

s making and responding to suggestions, stating
preferences and giving reasons

*  making and confirming arrangements

s asking for, giving and responding to advice

*  expressing, asking for and responding to views
and opinions

*  expressing gratitude

e interrupting politely



s showing interest when someone is speaking

s providing feedback and confirmation in a
conversation

¢ describing people, places and things

* checking what someone has said and asking for
confirmation/clarification

¢ confirming information for listeners and
correcting misunderstandings

* giving simple explanations

7.2.1 Discussion work, problem solving and
decision making

21 Century English for Libya, Secondary 1
contains pairwork and group work activities where
students are required to discuss an issue, reach
agreement or make a decision. They are encouraged
to work together to compare ideas and answers.

At this level the students should be encouraged to
use English to complete the activity. They will be
better able to do this if they are reminded of simple
structures for suggesting, agreeing and disagreeing,
e.g., Let’s ... / Yes, I think so. / Yes, that's right. / No,
that’s wrong.

7.2,2 Extended turns

The students should practise engaging in extended
turns at Secondary level, i.e., speaking for some
time without interruption. Extended turns need to
be structured so that they are eoherent for listeners,
and so clear guidance (including listening mocdlels)
is given as the course progresses. By the end of
Secondary 1, students should be able to produce
about four sentences in a single conversational turn
and around 20 sentences in a presentation.

7.3 Reading

The reading material in the course 1s designed to
present the students with as many text types as
possible. The students are also encouraged to bring
their own texts to class, reflecting the fact that at
this level reading outside the prescribed texts is a
vital way to increase vocabulary and consolidate
language skills. Although some of the texts in the
Course Book are read aloud on the audio, the vast
majority are not, and they are designed for silent
reading. The students are asked to apply different
approaches to different types of text, to read texts
at different speeds and to focus on the appropriate
parts to complete the task in hand. As with listening

Intfroduction

texts, it 1s important to read the teacher’s notes for
each reading task carefully in order to identify which

skills and strategies the task aims to develop.

The following sub-skills are covered in Secondary 1:

e skimming a text to establish topic(s)

* scanning a text for detail

®  recognizing the purpose of different types of text

« identifying the audience of different types of text

e using features such as headlines, subtitles and
topic sentences to locate information

¢ extracting and collating information from a
range of texts

e using prior knowledge and experience to make
predictions about the content of a text

s understanding and summarizing the main ideas
of a text

*  guessing/working out medaning in a text where
the topic is familiar

* using knowledge of language (grammar,
vocabulary, ete.) ta follow a text and understand
a sequence of events

s following t2xts that contain some unknown
vocabulary where meaning is clear from context

¢ developing strategies to deal with unknown
vocabulary

* understanding how different texts are organized
and constructed

* using active reading techniques

Note: Please see the Glossary for an explanation of
skimming and scanning,.

7.4 Writing

Each of the presentation units contains six

writing tasks:

¢ Short writing tasks (50-70 words long)

¢ One longer end-of-unit writing task (80-120
words long)

217 Century English for Libya, Secondary 1
concentrates on the development of writing as a

skill. At this level the students will be warking on

writing tasks in various registers (from informal
notes and emails to reports or application forms;.
They will also be attempting longer pieces of writing
than they did at the [ntermediate stage. In addition
to these freer activities, there are familiar controlled
writing exercises (such as sentence completion,
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reordering and gap-filling) to consolidate language
patterns and structures that have been introduced
and practised orally. The following text types will be
produced at Secondary 1:

¢ informal messages and postcards

*  letters

* factual texts

s descriptions

« gtories and extracts from stories

® instructions

*  reports

*  (uestionnaires

Wnting exercises still require scaffolding. [t is
important not to set a challenging writing task
without adequate preparation. [n most cases the
studenrs are taken step by step through a process of
brainstorming, planning and writing, as well as being
given a model to follow, Wherever appropriate, the
teacher should refer back to the model text and draw
attention to how it 1s arganized and how sentences
are structured. The teaching notes provide detailed
advice for each writing activity of this type.

Students should also be encouraged ta refer to the
Checklist for written work at the back of the Ceurse
Book. Students should follow this list when writing.
Teachers need to present these tips in class to ensure
they ate fully understood and the list should be
referred to whenever students undertake one of

the writing tasks. By doing this, students will be
encouraged to put more rime and effort into their
writng and will make continuous progression in
their writing throughout the year.

Class time has been provided for some of the writing
tasks. It 1s advisable for teachers to use this time to
encourage development in their students’ writing skills.
This is best achieved by scaffolding writing activities
as much as possible and momtoring during the activity
to provide assistance as necessary. Collaboration

in writing tasks between students should also be
encouraged whenever possible. Other writing tasks
will be set as homework, and these should be used as
practice for ideas that have been developed in class.

There will be a range of writing ability in the class,
and teachers should not expect all the students to
produce the same amount of writing or the same

quality of handwriting. Writing tasks are sometimes
open-ended (there is no word limit}, so that stronger
students have the opportunity to stretch themselves
and write as much as they need to. It is important

to encourage the students to use their ideas and
imagination so that they have the chance to show
their creativity, even if they need to improve their
grammar, spelling or mechanical writing skills. Some
students make frequent errors in writing.

They should not become too demotivated, but
should be encouraged to edit and try to correct
their own work. Planning, editing, self-correction
and redrafting are essential skills for a successful
writer, and the students should now be starting to
do these things on a routine basis. Make sure that
the students have time to read through and correct
their work. It is a good 1dea, whenever possible, for
the students to redraft their writing after it has been
corrected, s& that the final version is error-free.

Displaying finished wark motivates the students to
produce a correct version. Students are sometimes
required to work collaboratively on writing and to
read each other’s work. They are asked to edit and
correct texts written by other groups or individuals.
Thhis type of activity is highly motivating. [t means
that students have a clear audience for their work
and encourages all the students to be involved in the
writing and editing process.

While the students are writing, it is important to go

round and monitor their work, acting as a resource

for ideas and a helper with spelling, rather than a

judge. Always have a task available for those who

finish writing early, and allow slower students to

fimish their work at home. Stages and sub-skills of

writing at 21% Century English for Libya,

Secondary 1 include:

*  brainstorming ideas in preparation for writing —
selecting and rejecting 1deas

s arranging information for impact

s arranging informatien logically and coherently

¢ sequencing events

* selecting an appropriate layout

* organizing content into paragraphs

¢ producing grammatically accurate sentences

s selecting formal/informal language to suit the
task and audience
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* using punctuation to make meaning clear

s using discourse markers, conjunctions and
contrastive linkers

* proofreading for coherence and accuracy of
punctuation, spelling and grammar

s  cditing writing

*  writing legibly
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21 Century skilis
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Listening and speaking

Listeming for gist and specific
information

Listening for main stress and number
of syllables

Making and responding to requests
for information

Exchanging personal information
Agreeing and disagreeing

Greeting people and taking leave

Reading and writing

Interprering graphs and tables
Skimming and scanning

Identifying topic sentences and using
them to find information

Making a poster

Brainstorming ideas before writing
Filling in an application form
Practising proofreading

Structure and language

Present simple to talk about habits
and facts

Present continuous to deseribe changes
Indirect questions

Imperauves

Yocabulary

Language-learning methods
Equipment and activities

Words to describe languages
Words to describe trends
Adjectives ending in -ed and -ing

Synonyms

Communication Skills: Rephrasing
informarion

Study Skills: Inferring meaning

from context

Informarion Literacy: Skimming a text
Life Skills: Critical thinking
Information Literacy: Reading diagrams
Communication Skills: Drawing
conclusions

Career Skills: Reading applications



Key words
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abroad (n) — /o'broidy
bilingual dictionary —
/bailingwal 'dikfanri/
click (v) — 7klik/
communicate (v) — /ka'mjuinikert/
degree (academic ~) (n) — /dr'griz/
desire {n) — jd1'zaralr)/
dialect (n) — /'darslekt/
fall (v) — jfo:ly
fill out (v} — /11l ‘aut/
find out (v) — /faind aut/

freedom (n) - /'frizdem/
go down — /gau 'daun/
graph (n) — /gra:f/
icon (n) — /'atkon/
improve (v) — fim'pruiv/
index card (n) - /'indeks kai(Nd/
nterpreter (n) — /in‘tsx(npritalr)/
invade (v} — /in‘verd/
leaflet (n) — /'lizflat/
learning diary (n} -
/'3i(Hnin 'darari/

liberty (n) — /'liba(nti/
look up — fluk ap/
mixture (n) — /'mikstfa(r)/
password (n) — /'parswii(Ndy
put on — /put 'en/
rapidly (adv) — /'reeprdli/
rise (v) — /ra1zf
self-access centre (n) —
/self ‘sekses sentalr)/
steeply (adv) — /'stizpli/
synonymn (n} — /'stnanim/
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Unit1 Language Learning
m Lesson 1:

How do you learn?

18

A Loolic at the pictures and describe

what the peopie are doing.

s

Objectives: Revise and extend
vocabulary related to
language learning.
Listen for information.
Discuss the challenges
of language learning
and continue to develop
learning habits.

Language: Revise the use of the
present simple for talking
about facts or habits.

Vocabulary: interpreter; exchange

programine, self-access

centre, bilingual dictionary,
index card, learning diary,
look up

Life Skills: Critical thinking

Course Book pages 8 and

9, Workbook pages 4 and

5, £ | and 2, Grammar

and Functions page 96

21* Century skills:
Reference:

Read the ritle of the lesson with the class. Ask
the students what the people in the pictures on
page & are doing.

Teach the new vocabulary from the labels, and
clarify meaning as necessary.

B 1 Listen and check your ideas.

Then do Exercise A on page 4 in

the Workbook.

Note: The list of key words is organized unit-
by-unit. This list enables you to set a vocabulary
or spelling test at the end of each unit: you can
simply ask students to revise all (or a selection)
of the words from the relevant list. The Course
Book list includes a line next to each word, so
that for any problematic words, you can ask
students to write a sentence containing the word
to remind them of its meaning.

Warm up |5 mins

Go around the class, asking each student

to say his/her name and to give some brief
mformation about him/herself in English.

Write the beginnings of some sentences on the
board before you begin to help the students
decide what to say (e.g., I live in [Tripoli]. I like
[listening to music]. I have [two brothers]. My
favourite |subject] is ...).

Tell the students to listen to the people
talking about how they learn and check their
predictions. Tell them that they will hear the
people speak in the order of the pictures.

& Track 1

Listen and check your ideas.

1

Male student: [ want to be an interpreter, so [

Boy:

Teenage boy:

need to speak a lot of languages.

[ already speak English and French.
Now I'm studying Arabic in a
language school. It’s very different
from English and it’s hard to write,
so | practise writing every day.

2

My parents came to France from
Algeria when | was a baby. We go
to Algeria every summer to visit
my grandparents, so [ can speak
Arabic and French. I'm learning
English at school, and I'm pretty
good at it. | mean, [ can read it
well, but sometimes it’s difficult to
say. | go to the self-access centre
and practise saying the words with
a CD so I can speak better.

3

[ like reading newspapers to help
me learn English. Of course [
don’t know all the words, but 1
know a lot about sports, so | can
understand most of the sports



Teenage boy:

Teenage gitl:

Teenage girl:

pages. [ usually loock up new words
1 a dictionary — you know, one
that has translations from English
to Arabic — then write the words

in a notebook. I'm going to take

a summer course in England next
vear. I'll learn English and watch a
lot of football too.

4
[n China it’s very important to
learn English because most people
who come to China don’t speak
Chinese. You need to speak English
if you want to do business, and if
you want to get a good job. I'm
stuclying English at university.
Once a week [ go to the café with
my friends and we spealk only
English for two hours. Sometimes

| meet English people but | don’t
always understand them. They
speak fast. Next year ['m going

to England on an exchange
programme, and I'll learn to
understand English better.

5

Maost people learn English at
school here. 1 watch a lot of films
and sometimes listen to music in
English, so [ understand it well,
bur it is dhfficult to remember
vocabulary. Sometimes [ Write new
words on cards and test my friends,
and then my friends test me.

6

[ live n Russia and I'm learning
English at school. We learn a lor
of things 1n English class, and
sometimes i1t's hard to remember
everything. [ write what [ have
learned in my learning diary after
every class. My teacher reads it
and answers any questions [ have
about the lesson.

Unit1 Language Learning

WB A (¢ 2 Listen to people talking
about learning languages. Mark the
sentences true (T) or false (F).

¢ Tell the students to read the statements in
Exercise A. Give them a few minutes to see if
they remember if each one is true or false.

e Play $92 as the students write T or F in the
boxes provided.

¢ Elicit answers and get the students to correct the
false sentences.

& Track 2
Listen to people talking about learning
languages. Mark the sentences true or false.
[Track 2 is a repeat of the paragraphs from
Track 1.]

Answers

| False (IHe speaks English and

French.), True

True, False (He thinks it’s difficult.)

3 False (He knows a lot about sport.),
False (He’s going to England.)

4 True, True

True, True

[R)

o

& False (She writes in the diary after
every class.}, False (Her teacher reads
the diary too.)

C Look at some things the people
said. Match them to the pictures

on page 8.

» Tell the students to match the pictures of the
people an page 8 with the speech bubbles on
page 9.

Answers

Picture 1 Speech bubble B
Picture 2 Speech bubble E
Picture 3 Speech bubble C
Picture 4 Speech bubble F
Picture 5 Speech bubble A
Picture 6 Speech bubble D
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D Are they good ideas? What else can

5 mins

you do to learn English?

Discuss how useful each idea (A-F) is for
language learning. What other deas do the
students have to help them learn English? Use
the photographs to elicit ideas (discussing classes
with friends, listening to the radio/CDs, going to
classes, doing research).

Look at the examples. Then do
Exercises B to D on pages 4 and 5
of the Workbook. [ 1¢ mins |

WB C Use the following questions
to malce notes about your own
experience of learning languages.

Put students into pairs. Ask pairs to use the
questions to start a conversation about their own
experiences of learning languages.

Ask individual pupils to make notes in their
notebooks.

WB D Use the notes to write a text
of about 50 words in your notebook
about your experience.

Direct the students” attention to the Functional
Grammar box in the Course Book.

Refer them to the Grammar and Functions
section on the present simple (page 96). Since
this is the first time the students have used the
Grammar and Functions pages, explain what
they are (see page 96 of the Course Book). Either
give the students time to read this infermation
by themselves, or read it with the students,
translating to Arabic as necessary and answering
any questions they may have.

WB B Put the verbs in brackets into
the correct form.

20

Tell the students to complete the senterices with
the correct verb form.

Answers
1 1study English at school.
2 How often do you go to the self-access centre?

How much does that dictiopary cost?

(W8]

s

Interpreters fave a difficult job, because they
need to speak many languages very well.

He doess't speak Arabic.

When does he go to school?

| swrite in my learning diary after every class.
She doesu’t krow where the self-access

Qo =] O La

centre 1s.

Tell the students to use their notes to help them
write a paragraph of about 50 words, in full
sentences, on their experience of learning English
and other languiages.

Model answer

I speak Arabicand French and [ am learning
English. [ like watching English films and [ want
to go to America. | think it is hard to understand
people who talk too fast in English. I often use a
bilingual dictionary to help me learn new words.

m Lesson 2:

Describing Trends

-~

Read tor information.
Develop vocabulary.
Revise use of present

Objectives:

Language:
continuous tenses to talk
about change.

graph, expert, go down,
linguist, commumnicate,

Vaocabulary:

abroad, degree, vise (v), fall
(1), go up

Information Literacy:
Reading diagrams

27 Century skills:

Reference: Course Book page 10,
Workbook pages 5 to 7,
Grammar and Functions
page 96




Warm up 4 mins

¢ Open by asking students: Whick languages do
the students speak? Which are they learning?
What do thev enjoy about learning Englishé
What do they find difficult? Keep note of the
answers that the students tell you, but also make
an effort to read what they have written when
you can. Some students may be reluctant to
speak about what they find difficult in front of
the whole class.

¢ Then ask students how many people they think
are learning English in their school, their town
and in Libya as a whole. Ask students how one
might find out this information and how it night
be recorded to judge against other countries in
the Middle East.

A Read and match the topic sentences

to the paragraphs below.

*  Elicit topic sentences 1 to 4 and clarify that
they represent a summary of the paragraph
they introduce.

¢ Tell the students to read paragraphs A to D n
Exercise B and to match the topic sentences to
the appropriate paragraph,

Answers

1 Paragraph C
2 Paragraph B
3 Paragraph A
4 Paragraph D

B Read and match each paragraph

with a graph.

*  PBriefly discuss what kind of information diagrams
like the ones on page 10 of the Course Book
usually show. Try to elicit that they show changes,
for example, in numbers or results. Tell the
students that in English they are called graphs.

¢ Tell the students to match each paragraph with
a graph.

¢ Tell them to use the context to figure out the
meaning of the highlighted words.

¢ Present expert and degree (= qualification gained
at university).

Unit 1 Langudge Learning

Answers

Paragraph A 2
Paragraph B 3
Paragraph C 1
Paragraph D 4

C Read the exampiles in the Grammar
and Functions section on page 96.
Then do Exercises A to E on pages

5 to 7 of the Workbook. [21mins

¢ Refer the students to Grammar and Functions
on page 96 of the Course Book. Give them
time to read the information about the present
continuous and circulate answering any
questions they may have.

= Then refer students to page 5 of the Workbook.

WB A Fut the verbs in brackets into
the present continuous.

* Tell the students to complete the sentences in the
WB with the carrect form of the verb. Remind
them that ‘number’ is singular (e.g., “The number
of tourists is ...7).

¢ [et them compare answers in pairs before you
elicit answers.

Answers

I The number of tourists s going up.

2 The number of people who live in London
is ViSiNg.

3 Travel costs are falling, so more people can
visit other countries.

4 The number of Europeans who don’t speak
English is falling.

5 Sales of computers are rising.

& The number of people who don’t have a
computer is going down.

WB B Write a sentence for each word
or phrase in the box. Look at page 10
of the Course Book to help you.

¢ Tell the students to write four sentences, one
using each word in the box. The students should
look back at page 10 of the Course Book to
check their ideas.

21
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Possible answers

The number of Indian students studying in the
UK is rising steeply.

The number of languages in the world is going
down quite sharply.

The number of people learning Arabic at
university is going up rapidly.

The number of American university students
learning French is falling slowly.

WB C Use the following information
to answer the questions below.

» Tell the students to work in pairs. They shouild read
the information about dictionary entries provided

in the boxes around the example entry, then
answer the questions abotit the word company.

*  Elicit answers, checking where the students
found the answer to each question.

Answers

1 It’s a noun.
2 three

3 firm

4 companies

WB D Write the words in the
box beiow in your notebeok in
alphabetical order.

¢ Read the mformation in the box with the class.
*  Ask the students how they think words
are ordered when their tirst three letters are
the same.
* Instruct the students do Exercise D, writing the
words in their notebooks in alphabetical order.

Answers
careful
click
colmmunicate
diary
election
1con
interpreter
password
software
solution

WB E Match the words with their
synonyms.

Ask students to look at the exercise. Make sure
they understand what synonyms are (words with
the same meaning as each other). Point out that
the word ‘synonym’ is part of the dictionary
definition in Exercise C. Also point out that
most of the words appear in the texts on page 10
of their Course Book.

Have students complete the exercise individually
then check answers as a class.

Answers
1 ¢

2 d
3 a
4 b

m Lesson 3:

Choosing a Summer

Programme

”

Objectives: Read and understand
a leaflet.
Language: Adjectives ending in -ed
and -ing.
Yacabulary: skim, leaflet, confusing,
improve
21%" Century skills: Information Literacy:
Skimming a text
Reference: Course Bock page 11,
Workbook pages 7 and 8

Warm up

Begin the class by asking if anyone has been

on a study programme in Libya or abroad. 1f
they have, ask Where did you go? How did yvou
choose the coursed Did you stay with a family?
Did you study one subject in particular? What
did you like bestileast about the programmes



A What do you need to think about
when you choose a summer
programme? Skim the leaflet. Does
it mention your ideas? [ 10mins

* Read the question at the top of the page and
elicit ideas for what is important when choosing
a study programme. Students may come up with
location, subjects, quality of teacking, price).
Write their ideas on the board.

¢ Tell the students they are going to quickly read
the leaflet to find out what ideas are mentioned.
Explain that this is called skimning, and that
when you skim a text, you don’t have to read
everything in detail, but look at it quickly for
words that give you a general idea of what it
is about.

¢ Ask students to tell vou if any of their ideas
were mentioned.

B Read the ieaflet again. Then do
Exercises A and B on pages 7 and 8

of the Workbook.

Answers
1b: 2f: 3d: 4a; 5¢; 6e

C Study the Functional Grammar
box. Then do Exercise C on page 8
of the Workboold. (15 mine

Unit 1 Langudge Learning

2 Refer the students to page 7 of the Workbook.

WB A Skim the leaflet on page 11 of
the Course Book and tick the topics
you find.

¢ Direct the students to the Functional Grammar
box an page 11 of the Course Book and clarify
how the different adjectives are used.

= Highlight the difference in the usage of the
adjectives by asking: Are vou tired? When was
the last time you were frightened? Ave you
excited about anything that’s bappening soon?
Then ask Whick subjects are interesting? Which
subjects are boring? Is Star Wars frightening?
Emphasize the -ing ending of the adjectives.

¢ {(Give the students a tip for remembering the
difference between the adjectives: “ing for
things”. Remind them that whenever a word
ends in -ed it ts describing a person’s feelings,
not the thing that makes them feel that way.

WB C Complete these sentences with
words from the box.

¢ Refer the students to Exercise A and.compare the
topics listed with what you wrote an the board at
the beginning of Exercise A in the Course Book.

¢ Tell the students to skim the leaflet and tick the
topics that are mentioned.

Answers
The topics mentioned in the leaflet are: 1,2, 3, 4
and 8.

WB B Read the leaflet again. Write
the number to match the beginnings
and endings of the sentences.

¢ Tell the students to read the text again more
carefully and match the beginnings of the
sentences with their endings.

*  Tell the students to do Exercise C. They must
select the correct adjectives from the word box
to complete the sentences.

Answers

| Tdidn’t sleep much last mght and now
Im tired.

2 We had a very tiring day. We went to two
museums in the morning and played tennis
in the afternoon.

3 | wanted to play football, but it rained all day

and [ had to stay at home. [ was very bored.

There 1s no action in that film. It’s boring.

T =

She 1s exerted because she is going to the UK
for the summer and she will learn a lot of
new things.

& The football match was exciting. The score
was very close until the last minute.
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Unit 1 Longuage Learning
m Lesson 4:

Getting Familiar

24

d
Objectives:

Language:

Vocabulary:
27" Century skills:
Reference:

Listen for detail.
Express opinions on a
summer programme.
Read for specific
information.

Make a poster.

Phrases for expressing
OpINions.

Features of study
programmes.
Imperatives

find out, dormitory, join
Life Skills: Critical thinking
Course Book page 12,
Workbook page 9,

§ 3 and 4

Warm up 5 mins

*  Ask one of the students to explam what a study

programme is in English. Ask What are the

advantages of going on a study programmes
¢  Ask the students where they might tind
information about summer programmes.

* Tell the students they are going to hear two boys
discussing posters about sumimer programmes.

A § 3 Listen to Omar and Adam
talking about study programmes.
Answer the questions. [10mins

* Read the questions in Exercise A on page 12 of

the Course Book with the students. Make sure
the meaning of find out (= discover) is clear.

+ Tell the students to listen and write the answers
to the questions in their notebooks. They don’t

have to write in full sentences. Allow them to
compare with a partner before playing the

audio again.

= FElicit answers, but don’t worry about grammatical

accuracy. It's more important that the students
have identified the speakers’ opinions.

§ Track 3

Listen to Omar and Adam taiking about
study programmes. Answer the questions.

Adam:
Omar:
Adams:

Omar:

Adam:

Omar:

A

Omar:

Adam:

Omar:

Adam:

Hi Omar.

Hi Adam.

Did you see these posters for
summer study programmes? I'd
love to go on a study programme.
[ could improve my English.

Me too. And [ need to work on
Maths.

Look. This poster says the school
is n the country. [ bet you can do
lots of sports there. If 1 went on a
supimer programme, I'd like to go
swimming and play basketball too,
not just work.

Well, | think 1t’s better to learn
about the history of the country.
See — this poster says you can take
classes in the morning or in the
afternoon, and go to museums ancl
visit the city the rest of the day.
Cities are noisy, though, and you
might not be able to do as much
sport. Wouldn't you like to play
volleyball?

Yes, but [ can play volleyball at
home! Anyway, I think it's more
important to learn about the
culture of the country.

Well, T don’t. [ want to be in the
country where there’s lots of fresh
air. Look, with this programme
vou stay in a dormitory at the
school. That’s great! You can really
get to know the other students
that way.

Maybe, but it's much better to stay
with a family. That way, yvou have
to speak English and you make
progress much faster.

Well, I’'m going to get more
information about this programme.
[ want to find out about the sports
they offer. I'd like to take drawing
classes too. Maybe [ can go

this summer.



Answers

l

[#9)

He likes the fact that it is in the country, so
he can do sports.

He likes the fact that it is in the city, so he
can learn about history/visit museums, etc.
S0 he can speak a lot of English and
improve faster.

He wants to know what sports the

school offers.

B Look at the opinions. Match each
sentence with a response. [ 6mins

o 'Tell the students to match the opinions with
the responses.

C 4 Listen and check your answers.
Then read the opinions (1-6) again.
Do you agree or disagree? Give
your reasons. [ dmins

¢ Tell the students to listen and check their
answers. (See the transcript below.)

§ Track 4
Listen and check your answers.

Boy |:

Boy 2:

Girl 1:
Girl 2;

Boy 2:

Boy 1:

Girl 2:

1

I’d love to go on a study
programme.

| wouldn't. I'd rather go on holiday
with my fapuly.

2

“

1 need to work on my English.
So do 1. [ failed the exam last
week.

3

1 think it’s really important to learn
about the culture of the country
you're in.

| agree. It mught be very different
from ours.

4

Iwant to be in the countryside
where there’s lots of fresh air.

Girl 1:

Boy‘ %

Boy 2:

Girl 1z

Girl 2:

Answers

Unit1 Language Learning

[ don’t. [ think it’s boring. Cities
are much more interesting.

5

[ think it's much better to stay with
a family.

| disagree. I’d rather meet lots of
new people.

6

I'd like to take drawing classes.

So would L. I love art.

1C: 2D; 3A; 4F; 5E: 6B

e DPut the students in pairs or small groups and

get them to discuss the opinions in Exercise B.
Which do they agree with most? Which don’t
they agree with? Highlight useful phrases in the
speech bubbles before they begin:

I agree.

I disagree.

Id likefloveto ...

I think ...

So dofwould 1.
I dow’thvouldn’s.

*  Ask the students to list the kind of activities
they would be interested in taking part in on a

study programme. Alternatmvely, write a list of

activities on the board for them to choose from.
* Elicit ideas and write the most popular activities

on the board.

Model answers

Student A:
Student B:

Student A:

Student B:

Student A:
Student B:

I’d like to join a running club.
So would [. T think it’s a really
great way to get fit.

[ think I’d like to learn how

to cook.

[ disagree. [ can just buy ready-
made meals.

I'd love to learn to swim.

[ would, too. I live by the water
and can’t go m yet.
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D Do Exercises A to D on page 9 of
the Workbook. [15mins_

s Refer students to page 9 of the Workbook.

WB A Scan the posters below and
discuss the questions with a partner.

*  Read the questions with the whole class. Check
the meaning of joir.

* 'Tell the students to scan the posters for answers
to the questions, write the answers in their
notebooks and discuss in pairs.

*  When giving feedback, make sure the students
unclerstand what makes one poster more
effective than another: i.e., that it has eye-
catching illustration, that important information
is in large or bold prine and rhat there is clear
organization.

Answers

1 Study Abroad

2 Study Abroad

3 The Fisher School

4 The Fisher School

5 Study Abroad (because of the picture)

&  Study Abroad (because of the organization,
the type and the way the information is split
into separate points)

WB B What’'s important on a study
programme? Make a list of things.

If you will learn a lot about your chosen subject
If the course has a good reputation or not

WB C Make a poster for a study
programme. Make your poster
interesting and easy to read.

*  Students can do this task in pairs, if appropriate.

s Tell the students to select only a few ideas from
the board as discussed in the previous exercise,
as there will not be enough room on their poster
for all of them.

= Tell the students they are going to design their
own poster for a summer programme. Their
programme can be for a different subject if they
want, for example Arabic, Science or Art.

* Remind them to think of layout and letter size
to present their information in an exciting and
clear manner.

WB D Present your poster to the ciass.

*+  Ask students to make a list in their notebooks of
anvthing they think is important when choosing
a study programme. Then ask students to share
their ideas with a partner.

»  Ask each pair to then choose from their
collective ideas the three things which they think
are most important.

*  Then write each pair’s top three ideas on the board.

Passible answers

Where the study programme Is

How long it will be

How much it costs

How easy is it to find accommodation

s Invite volunteers to show their posters to
the class and explain why they selected and
presented the information the way they did.



m Lesson 5:

Asking for Information

B Now do Exercises A to C on page 10
in the Workbook.

Unit1 Language Learning

' o
Objectives: Listen for specific

information.
Identify and use language
for making polite requests.
Read and complete an
application form.
Language: Indirect questions.
Vocabulary: words and abbreviations
on an application form,
including surname,
forename, DOB, postcode
21" Century skills: Career Skills: Reading
applications; Study Skills:
Inferring meaning
from context
Reference: Course Book page 13,
Workbook pages 10 to 12,
5 to 7, Grammar and
Functions page 97

¢ Refer students to page 10 of the Workbook.

WB A (i 5 Listen and tick the things
Adam’s mother wants to know ahout.

Warm up

e Remind the students that Adam saw a poster
for a study programme in Lesson 3. Ask what
kind of school Adam wanted to go to (they may
remember that he preferred the small school in
the country).

A Look at the direct questions (left)
and the questions Adam asks
the secretary (right). What's the

difference?

¢ Direct the students” attention to the direct
and indirect questions in the CB and elicit the
differences between the two forms. Direct them
to page 97 of the Grammar and Functions
section and give them time to read.

¢ Tell the students that they are going to hear a
conversation between Adam and his mother.
They are talking about the study programme.
They should tick the pictures in the Workbook
to show what Adam’s mother wants to know.

§ Track 5
Listen and tick the things Adam’s mather
wants to know about.

Adam: ['ve just seen a poster for a summer
study programme in the UK I’'m
interested in.

Mother: Really? Where is the school?

Adam: [ don’t know exactly, but it’s in
the country and [ think I could do
lots of sports. And it has English
classes in really small groups.

Mother: What sports do they offer?

Adam: I’m not sure yet.

Mother: You said you wanted to do some
drawing this summer. Do they have
art classes?

Adam: [ think so. I’'m going to call them
and find out.

Mother: That’s a good idea. You should
make a list of all the things you
want to ask before calling.

Adam: [ will.

Mother: How long do you want to go for?

Adam: I'd like to go for four weeks.

Mother: That could be expensive! How
much does it cost?

Adam: [ don’t know that either. I'll ask
when [ call them.

Answers

Students should tick pictures 1, 2, 3 and 4
{Adam’s mother wants to know where the school
is, what sports are available, whether the school
has drawing classes and how much the course
would cost.)
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WB B (¢ 6 Listen to the telephone
conversation and answer the
questions.

WB C ¢ 7 Complete the conversation
with questions from the box, then
read it with a partner.

+ Tell the students to listen to Adam’s telephone
call and write the answers to Adam’s mother’s
questions in their notebooks.

& Track 6
Listen to the telephone conversation and
answer the questions.

Secretary: Good morning, Fisher School, how
can | help you?

Adam: Hello. I'd like some information
about your study progranmimes.

Secretary: Certainly. What would you like
to know?

Adam: First of all, could you tell me
where the school is?

Secretary: Of course. It’s near Cambridge. Do
vou know where that is?

Adan: Yes, | do. Can you tell me if you
have art classes?

Secretary: Yes, we do. We have drawing and
pamtng classes.

Adam: Oh good. I'd really like ro do some
drawing this summer. Could you
also tell me what sports vou btfer?

Secretary: Yes, youcan play volleyball or
basketball.

Adam: And could you tell me it vou have
a swimming pool?

Secretary: I'm afraid we don’t. Butit’s a
perfect area tor cyeling.

Adam: Can [ rent a bicycle there?

Secretary: Yes, of cowrse. Can T help you with
anything else?

Adam: Yes, can you tell me how nmuich it
costs for four weeks?

Secretary: It depends how many classes you
take, but probably around £1,500.

Adam: Thank you. Goodbye.

Secretary: Goodbye.

Answers

1 Near Cambridge.

2 Yes.

3 Volleyball and basketball (and also cycling).
4 Around £1,500,

¢ Tell the students to complete the conversation
with the questions from the box, then listen
again and check.

¢ When they have finished, tell the students to
practise reading the conversation with a partner.

€@ Track 7
Listen again and check your answers.
[Track 7 is a repeat of the conversation in

Track &.]

Answers
See transeript above.

C Look at Adam’s application form.

Do Exercises D to F on pages 11 and
12 of the Workbool¢. [i5mins

¢ 'Tell the students to look at Adam’s application
form in the Course Book and then refer students
to pages 11 and 12 of the Workbook. Instruct
students that they are to answer the questions
about it in pairs.

¢ Circulate and help the students to guess the
meaning of the new items and abbreviations.
They should look at what Adam has written to
help them work out what the labels mean. You
can do Exercise D as a class, if you think the
students are having difficulty.

WB D Look at Adam’s application
form on page 13 of the Course Book
and choose the best answer.

¢ o through the answers to Exercise D before
telling the students to complete an application
form for themselves (Exercise E). Make sure the
students understand the meaning of forename,
surname, DOB, postcode and country code.

¢+ Tomt out that Adam has written a line in
the “postcade’ section because he doesn’t have
a postcode.

¢ Remind students to follow the Checklist for
written work at the back of the Course Book.



Answers
1 ¢
2 b
3 d
4 d

WB E Fill out an application form
for yourself.

L]

Tell students to complete the application

form provided in Exercise E with their own
mformation.

Ask students why they think it is important to be
able to fill out an application form correctly and
where they might use these skills later in life.

Sample application form

Surname: Azizi Forenames: Fatima

DOB: 18/04/01

Address: 19, Al Ghazaly Avenue
Tripoli
Libya
Phone number: +218 21 645 767
Email address: fazizi01@gmail.com

Why are vou interested in our school?;

[ am interested in your school because [ want ta
improve my English, make new friends and play
sports. | really like football and want to play in a
team. With better English [ can travel the world
and play football everywhere!

WB F Reorder the words in brackets
to malke indirect questions.

A Tour of the
Self-access Centre

Unit1 Language Learning

Lesson 6:

'

\.

21" Century skills: —

Objectives: Listen for directions
and instructions.
Develop vocabulary related
to language learning.
Practise polite requests.
Language: Revision: imperatives
Yocabulary: Revision: vocabulary for
directions
vending machines,
softiware, password, click,
borraw, fill out, mowitor,
ican, put on, syllable

Reference: Course Book page 14,
Workbook pages 13
and 14, 8010

Warm up

Tell the students to unscramble the sentences
in brackets to make indirect questions with the
same meaning as the direct questions on the left.

Answers
1 Could vou tell me if you have a
football pitch?

2 Canvyou tell me where the café is?

[¥8]

Could you tell me how large the classes are?
4 Can you tell me what extra activities
vou offer?

A

Elicit basic vocabulary for giving directions (left,
right, turn, straight on).

Look at the map on page 14 of the Course Book.
Explain that it is a map of a school. Ask students
to point at the telephones, the stairs and the

lifts {marked with arrows on the right). Present
vending mackine and point out that the vending
machines are in the corridor {the grey boxes on
the left of the picture).

Check that the students remember the meaning
of self-access centre.

£ 8 Listen and find the self-access

centre. |émins

Tell the students to listen to the audio and
identify which of the rooms is the self-access
centre. They should start from the room with the
two figures (centre bottom).

Play the audio again, then elicit the answer by
getting the students to point to the correct room.
Ask which room is opposite the self-access centre
{the teachers’ room).
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& Track 8

Listen and find the seff-access centre.

Adam:

Man:

Adam:

Answers

Excuse me. Could you tell me how
to get to the self-access centre?

Of course. Er ... Go through the
door and turn left. Go straight on
until you see the vending machines,
then turn right. Walk past the
cafeteria. The self-access centre

is the second door on your right,
opposite the teachers’ room.
Thank you.

The self-access centre 1s the rocom with four

tables and computer monitor symbols in it {top
centre of the map).

B What can you do in a seif-access
centre? § 9 Listen and foilow the
tour with the pictures. Are any of

your ideas mentioned?

8 mins

*  Ask the students what they think students can do
in a self-access centre. Write some of their ideas
on the board.

*+ Tell the students to listen .and follow the
description of the self-access centre with the

pictures in their Course Book. Check if any of

the ideas on the board were mentioned.

£ Track 9

Listen and follow the tour with the pictures.
Are any of your ideas mentioned?

Adain:

Teacher:

Adam:-

Teacher:

Adam:

Could you show me how to use the
self-access centre?

Of course. The computers are over
here. They’re for using our special
language-learning software. The
computers are always on. Just sit
down and type your password.
Then click on the icon for the
program yol want to use.

[ haven’t got a password.

Don’t worry, I'll give you a
password before you go.

o you have magazines and
newspapers?

Teacher:

Adam:
Teacher:

Adam:

Teacher:

Adam:
Teacher:

Adam:
Teacher:

Yes, we do. You have to read
them here, though. Don'’t take the
magazines out of the self-access
centre. They are easy to lose. ...
And here are the language books.
We have hundreds of books in
English. You can read them here,
of course, but you can also borrow
books to read outside.

How do [ do that?

Fill out a card and bring it to the
desk as vou leave.

Televisions! Can I watch
television here?

No, the monitors are only for
watching videos. Don’t try to
change the channels.

Do you have films in English?
Yes. They are on the shelf next to
the doar Put on the headphones so
v don't disturb other people in
the self-access centre.

Thanks.

That’s QK. Let’s set you up with a
password for the computers.

C Match these sentences to the

pictures.

Drirect the students’ attention to the six
sentences. Focus on the vocabulary and discuss
the mearing of change channels, put on, fill out,
type and click.

Tell the students to match the sentences with the
pictures (A to F in Exercise B).

Elicit/revise that the imperative form is used to
give instructions and directions.

Answers
1E; 2C; 3F; 4D; 5A; 6B

D Now do Exercises A to D on pages

13 and 14 of the Workbook.

*

Refer students to pages 13 and 14 of the
Workbook.



WB A Complete the phrases for giving
directions with words from the box.

¢ Look at the diagrams 1 to 6 and make sure
it’s clear that the orientation for each one is
looking down the road. Do the first one as a
class (turn left).

¢ ‘lell the students to write the rest of the words
in the box under the pictures to complete the
phrases for giving directions.

Answers

1 Tumn left.

2 Turn right.

3 Go straight on.

4 Go past the school.

5 Go through the gate.

& It’s the second house on your left.

WB B Ask and answer questions
about how to use the seif-access
centre.

Unit 1 Langudge Learning

Just push the round button/the button on
the left.

Can you tell me where the toilets are?

Go through the door and turn left.

Could you tell me where the videos are?
On the shelf next to the door.

Can you tell me when the self-access

centre closes?
At B o’zlock.

WB C $ 10 Listen for the number of
syllables and write each word in the
correct column.

¢+ FExplain how the prompts work by looking at
the example exchange in the speech bubbles.
The students work in pairs. One student makes
a polite question about the-things in the small
pictures and the other student gives directions
according to the pictures on the right.

* Elicit some of the vocabulary in the pictures
before you start the pairwork — e.g., card,
photocopier, round button, toilets, shelf.

¢ Monitor tbe activity carefully as the students are
not very familiar with this type of exercise. Don’t
worry if the students make mistakes with the
indirect questions (especially word order). Praise
them for remembering the polite phrases,

*  (Go through the exchanges after the pairwork by
making the questions yourself and nominating
students to reply.

Madel questions and answers

1 Could you tell me how to use the compurter?
Just type your password.

2 Canvyou tell me how to borrow a book?
Just fill out a card.

3 Could vou tell me how to use the
photocopier?

¢ Remind the students that syllables are the number
of beats they hear in a word. Play € 10 and tell
the students to write'each word in the appropnate

column, according to whether they hear two,

three or four syllables. Encourage them to say the
words to themselves as they write.

* Practise pronunciation of the words when you
elicit the answers.

& Track 10

Listen for the number of sylfables and write
each word in the correct column.

Voice: software
information
video
monitor
application
password
destination
program
magazine
interesting

Answers
2 syllables
software
password
program

3 syllables
video

monitor
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MAagazine
interesting

4 syllables

information
application
destination

WB D Research and present an
information sheet on how to use
resources in a self-access centre to
help other students. Write about

the computers, the magazines, the
books and the films. Use the foflowing
language: There are ..., You have to ...,
You mustn’t ...

¢ Tell the students they are going to write an
information sheet of how to use the self-access
centre using the information they have learned in
the lesson. This sheet would help athers use the
self-access centre.

¢ Tell students that their information sheet needs
to be clear and easy to read and needs to have
a s=ction explaining how to use each of the
following:
the computers
the magazines
the books
the films

*  Explain that each of these sections should use the
relevant vocabulary: There are ..., You bave to
vy Yot musts’t .. This will help guide students’
writing in each section of their information sheet.

Model answer

How to use resources in a self-access centre
Computers: There are lots of computers for
using language-learning software. You just have
to click on the icon for the program you want
to use.

Magazines: There are magazines and newspapers
to read, but you mustn’t take them out of the
self-access centre. You have to read them here.
Boolks: There are hundreds of books in English
that you can read here or borrow to read
outside. To do this, you have to fill out a card
and bring it to the desk as you leave.

Films: There are films in English on the shelf
next to the door. You mustn’t watch them
without headphones.

m Lesson 7:

Arabic and English

- N
Objectives: Listen for detailed
mformation.
Read an article for
general information.
Language: Wiirds for describing
|anplages.
Yocabulary: syronyem, official (adj),
dialect, Anglo-Saxon,
Viking, mixture,
Normans, invade, desire,
liberty, freedom
21 Century skills: Study Skills: Inferring
meaning from context; Life
Skills: Critical thinking
Reference: Course Book page 15,
Workbook pages 135
and 16, ¥ 11

Warm up [ 4mins

s Ask the students what Adam 1s doing. Teach the
expression give @ talk. Ask if anyone in the class
has given a talk or presentation in class recently
and what 1t was about.

A Adam is going to give a talik on Arabic
in his English class. Read his notes and
decide what they mean. | 10mins

*  (ive the students around two minutes to read
Adam’s notes. Elicit some suggestions for what
the notes mean, but don’t confirm answers vyet.
Go over the meaning of the abbreviations
(m. = million, lang. = language, esp. = especially,
v. = very). Point out that UN is the abbreviation
for United Nations — the organization.



B & 11 Listen and check your
ideas. What does the teacher

ask Adam?

+ TDlay € 11 and tell the students to follow the
notes as they listen to Adam. Tell them that they
will also hear the teacher talking and asking a
question at the end. The students should listen
for the question, too.

& Track 11
Listen and check your ideas. What does the
teacher ask Adam?

Teacher: OK. Today it's Adam’s turn to
glve a presentation. Are you ready,
Adam? Let’s give him a round of
applause ...

Adam: Thank you. Well, ... 'm going

to tell you about Arabic today. |
speak Arabic and so do about 420
million people around the world.
Arabic is the fifth most important
language in the world. And it’s also
one of the six official languages of
the United Nations.

There are lots of different types of
Arabic. They are called *dialects’.
[f 1 listen to some people from
Egypt speaking Arabic, | might
not understand them. But we can
all speak to each ather in Modern
Standard Arabic. This isthe type
of Arabic you see in hoaks and
newspapers. You hearicon TV
and on the radio and in mosques in
many different countries.

Arabic has a very long listory. It
1s part of the Semitic family. Most
other languages in this group

are now dead, but not Arahic. In
fact, lots of words in European
languages come from Arabic,
especially words in Science and
Maths. English borrowed a lot of
words from Arabic around 800
years ago.

Unit1 Language Learning

Omne important reason why Arabic
has survived is the Holy Qur’an.
The language in the Holy Qur’an is
very pure and it isn't very different
trom the Modern Standard Arabic
we speak today. It has helped
Arabic survive for 1,400 vears. ...
Thanks very much Adam. Well
dome. Has anyone got any

Teacher:

questions? ... No? Well, I've got a
question for vou. Which English
words come from Arabic?
Adam: Oh ... Lots of words ... chess,
sofi, um ... racket and cotion.
Teacher: Well, that’s surprising. Those
are wordswe use a lot, really,
aren’t they?

C Adam is doing some research about
English. Read the article. Then do
Exercises A to D on pages 15 and 16
af the Workbook. |21 mins

*  Ask the students what the map on page 15 of the
Course Book shows (Brifain). Read the article as
a class. Teach invade.

WB A Read the article on page 15
of the Course Book and mark the
sentences true (T) or false (F).

s Direct the students to the sentences 1 to 7. Read
them together, clarifying any new vocabulary.

*  Tell the students to re-read the article and mark
the sentences true or false.

¢ Ask the students to correct the false statements
when you elicit the answers.

Answers
1 False. (There are a lot of similar words.)

2 True.

3 False. (People first wrote n English in the
10" century.)

4 False. (People used a mixture of words.)

5 True.
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B

& False. (The Normans brought French words.)

7  False. (The meanings of synonyms are not
exactly the same — one synonym in a pair is
sometimes more formal, for example.)

WB B Complete the second sentence
so it means the same as the first. Use
a word from the box each time.

¢ Tell the students to do the exercise in their
Workbook, completing the second sentences
with a word from the box so they mean the same
as the first sentences.

Answers
1 No one replied to my question.

—_—

Their warriage was two years ago.

Can [ sit on this chair?

Please close the door.

He didn’t come to school because he was sick.

R

Her greatest twish is to become an artist.

WB C Match the words with their
antonyms.

¢ Tell the students to match the words with theis

antonyms.

Answers

1 dead alive

2 official unofficial
3 different similar

4 modern old

5 pure impure

WB D Research the Arabic
language. Answer the questions
below, but also include some
interesting facts of your own.

» Tell students to find answers to the questions
about Arabic by doing research in reference
books or on the internet. Encourage them to
add any extra information that they find to
their notes.

¢ Elicit the information that the students found
out about Arabic and make notes on the board.

Discuss the differences between the history
of Arabic and the history of English. Ask the
students to speculate about how Arabic may
develop in the future.

Possible answers

*  Arabic was written for the first time in the
4% century.

¢ Ethiopian is related to Arabic.

¢ More English words that come from Arabic
are: algebra, coffee, zero.

¢ About 420 million people speak Arabic as
their first language.

¢ Arabic is the official language or co-official
language in 26 countries. It is also a minority
language in Cyprus, Iran, Mali, Niger,
Senegal and Turkey.

Lesson 8:

Official Languages

’

Ohjectives: Revise and expand
vocabulary for talking
about languages.
Read for information.

Language: Country names and
languages.
Vocabulary: Hindi, Urdu, boider,
wilderness, origin,
population

271" Century skills:
Reference: Course Book page 16,
Workbook page 16

Warm up |7 mins

Revise official and ask the students what an
official langnage is. Explain that it may mean
different things depending on the country, but
that usually laws and other communications from
the government must be in the official language.
Ask the students whar the official language is in
Libva and how many other languages are spoken
in Libya.



¢ Tell the students that not all countries have an
official language, but that some countries have
more than one. Tell them to look at the photo of
the ‘STOR’ sign in Exercise B and guess what the
official languages of Canada are.

A Match the countries with their official
languages from the box.

Unit1 Language Learning

3  TParagraph 1
4 Paragraph 2

WB B Now read the assignment and
write answers to the questions in
Exercise A in your notebook.

¢ 'Tell the students to match the countries to their
official languages.

¢ Give them time to compare in pairs before you
elicit the answers.

Answers
Greece — Greek
India — Hindi
[taly - ltalian
Jordan — Arabic
Kenya — English
Rakistan — Urdu

B Read the assignment below. Then
do Exercise A to C on page 16 of

the Worlkbook.

¢ Tell the students to find the answers to
the questions. Were they in the paragraph
they expected?

Answers

I Englsh and French.

2 Ottowa.

3 9979619 km.

4 Rivers, lakes, forests, glaciers and waterfalls
(e.g., Niagara Falls).

WB C Match the words with their
definitions.

¢ Tell the students to read the whele assignment,
paying particular attention the topic sentences
in red.

¢ 'Then refer students to page 14 of the Workbook.

WB A Look at the topic sentences
(red) in the assignment on page

16 of the Course Book. Read the
questions and write the number of the
paragraph where you think you will
find each answer.

+  Tell the students to match the words with
their definitions.

Answers

| official — used by the government or any
legal anthority

2 border - the separation between two countries

3 origin — where something or someone
comes from
glacier — a large area of slowly moving ice

5 communication — the exchange of
information or ideas between people

&  wilderness — an unspoiled area where no
people live

Round up

¢ Read the topic sentences again and write the
number of the paragraph where they think they
will find the answer to each question.

¢ Elicit suggestions before you go on to the next
stage. Don’t confirm answers until students have
completed Exercise B in the Workbook.

Answers
1 Paragraph 3
2 Paragraph 4

¢ Go over the round up on page 17 quickly.
Tell students to work in pairs to check their
understanding and recollection of the unit.

¢ For each language point listed, ask the students
to take turns making sentences or thinking of
more examples. Their partner should correct
them if necessary.

¢  When they have finished, ask them to write other
things they remember in their learning diaries.
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Listening and speaking .
» Listening for and saying plural words .
» Listening to identify the attitudes and .

teelings of speakers

Lend vs borrow
Words for making comparisons
Sequencing words and phrases

(just before, then, a little later, etc.)

Listening to identify linking words » Guessing meaning from context
Listening for the gist of a discussion

Comparing and contrasting 21" Century skills

Asking and talking about past events » Communication Skills: Drawing

Carrying out an interview

Reading and writing

Skimming and scanning .
Recognizing the purpose of a text

Using grammar and syntax to follow a
sequence of events

Proofreading and editing

Planning and orgamzing an essay
(paragraphing)

Writing interview questions

Structure and language

Making comparisons (both ... and;
neither ... nor; as ... as; likefunlike; too)
Expressing obligation and lack of
obligation: have to/don’t have to
Talking about ability: can/can’t;
could/couldn’t

Adjective + infimtive (fun to ride; easy
to do)

Past simple and past continuous

Vocabulary

Past perfect simple and continuous
Education, schools and

academic subjects

Collocations (take an exam, watch a
film, etc.)

conclusions
Information Literacy: Skimming
for information

Life Skills: Critical thinking



Key words

Unit 2 EqQucation

actor (n} — /'aekta(r)/

athlete (n) — /'a6lirt/

Biology (n) - /bar'vladzi/
borrow (v) — /'borau/

by post — /bar 'paust/
calculator (n) — /'keelkju lettalr)/
Chemistry {n) — /'kemastri/
child labour — jtfaild 'letbalr)/
emergency (n) — /1'm3:(Ndzansi/
Geography (n) — /d3i'pgrafi/

give a presentation —

/g1v 3 prezn'teifn/
government {n) — /'gavalrnmant/
health care (n) — /'hel® keo(r)/
History {n) - /'histn/
mussion — /'mifn/
musician (n} — /mju'zifn/
natural disaster {n) —

/neetfral di'zaistalr)/
passport (n) — /'paispoi(nNt/

Physics (n) — /'fiziks/

rehearse (v) — /rith3:(r)s/

take (~an exam) (v) — fteik/
train (v) — jtrein/

write a report — /rart 2 ri'pa:(nNt/
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m Lesson 1:

At School

r

Objectives: Revise and extend
vocabulary for
school subjects.
Listen for specitic
intormation.
Learn collocations related
to school activities.
Language: Schaol subjects,
collocations.
Vocabulary: History, Geography,
Biology, Chemisiry,
Physics, give a
presentation, take an
exant, write a report
Revision: self-access centre,
watch a film, how often,
tiwice, three tivies a day/
week fmonth.

21* Century skills:
Reference: Course Book page 20,
Workbook pages |7 and
18, §¢ 12 and 13

L]

Elicit a sentence to describe each picture, for
example, They are using the self-access centre.

Answers

They are giving a presentation.
They are writing a report.

They are watching a film.

They are taking an exam.

They are using the self-access centre.

= OF =

B Look at Adam’s timetable. Aslc and

answer questions. [ mins |

Warm up

5 mins )

Recap from the last unit by asking students to
tell you what a self-access centre is and what you
can do/find there. Ask what other resources a
school might have to help you learn.

Ask students to tell you what else they might
have to do in school to help them learn, such

as give a presentation or take an exam. Remind
students that these are all difficult and can be
scary, but ask students why they think they are
important to do.

A Match the pictures and the

words. Say what the students

are doing.

Tell the students to look at the photos and match
them to the words in the box.

Elicit names ot school subjects, then look at the
pictures in the Course Book and read the names
of the subjects aloud, Practise pronunciation.
Explain to the students that here school subjects
are written with an initial upper-case letter.
They may also come across them written all

i lower case.

Put the students in pairs to ask and answer
questions about the timetable as in the model:
How ofterr does Adam have Historye (He pas
History) tivice a week.

Ask the students how many times a week they
study the subjects you have talked about.

Possible ¢uestions and answers

When does Adam have Arabic He has Arabic
on Sundays, Tuesdays and Thursdays.

How often does Adam have Chemistry? He has
Chemistry once a week.

What subject does Adam have first on

Monday mornings? He has Geography first thing
on Mondays.

How many times a week does Adam have
Maths? Adam has Maths four times a week.
Which subjects does Adam have only once a
week? Adam has Biology, Chemistry and Physics
only once a week.

12 Listen to Adam and do
Exercises A and B on page 17 of
the Workbook. | 10mins

Tell the students they are going to hear Adam talk
about what he does in school. Tell them to listen
carefully for the subjects Adam will mention.



WB A §312 Listen and tick the
subjects Adam mentions.

e 'Tell students to tick the subjects they hear as
they listen to Adam.

§ Track 12
Listen and tick the subjects Adam mentions.

Adam:

Answers

School has just started. | have a
lot of work, but [ like seeing my
friends again. This is my new
timetable. I'm in Year 10 this year,
which means I'm taking a lot of
new subijects, like Chemistry and
Biology. | love science, and [ think
I will really like my science classes
this year

My favourite class so far this

year is Geography. Yesterday we
watched a film about Antarctica in
Geography class. | love watching
films because | can see what other
countries look like. Antarctica is
really interesting. My Geography
teacher said it is the coldest
continent. ['m going to write a
report about it, This afternoomn I'm
going to the self-access centre to
borrow some books for my repart.

[ like writing reports but I don’t
like giving presentations. My
English teacher told smie [ have
to give a presentation about my
trip to England. My cousin is
going to lend me some maps and
photographs he took when we
were there last year, but | am
still really nervous. | don’t like
talking in front of the class. I also
hate taking exams. But | suppose
everybody does!

Adam mentions Chemistry, Biology, Geographv

and English.

WB B §#13 Match the beginnings and
endings of the sentences, then listen

Unit 2 Education

again and check.

Tell the students to match the begimnings and
endings of the sentences about what Adam likes

and doesn’t like.

Play §® 13 for the students to check their answers.

§ Track 13

D Look at the two things Adam

Listen again and check.
[Track 13 is a repeat of Track 12

Answers
1 d
2 a
I b
4 e
5 ¢

said. 6 mins

Tell the students to read the sentences in the speech
bubbles at the bottom of Course Book page 20.
Write the following examples on the board:

Khalid borrowed a pen.
Sam lert Kbalid a pen.

Ask What did Khalid borrows: Who gave Khalid
the pers Highlight the objects (“a pen’ in the first
senitence and ‘Khalid’ in the second sentence).
Explain that a person borrows an object, but
that a person lends something to another person.
After borrow the students should put the name
of a thing, but after lend they can put the name
of a person, a pronoun (bim/berime, etc.) or the
object. A sentence with lend always tells you

who owns the object or thing.

‘Write some more example sentences on the board
{see below). Point out that lend has an irregular
past form (lent). Highlight the words that come
directly after the verbs each time, for example,

Can I borrow that book?

I borrowed the jacket from my brother.

She borrowed it uwtil next week.

Can you lend me your textbook?
I lewt Layla my pen.

He lent the money to me until I get paid.
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E Now do Exercises C and D on
pages 17 and 18 of the Workbook.

10 mins

*  Refer students to pages 17 and 18 of

m Lesson 2:

Similarities and

Differences

40

the Workbook.

WB C In pairs, practise asking if you
can borrow the items below.

Demenstrate how to ask for the items in the
pictures using lend and borrow as in the

speech bubbles.

Put the students in pairs to practise in the same
way. Make sure they know they can choose
whether to say yes or no, but if they say #o, they
should be polite.

Possible answers

Can I borrow your ruler?

Would you be able to lend me your notes before
the exam?

Will you lend me your laptop for the weekend?
Would I be able to borrew your bicycle
tomMarrow?

WB D Circle the correct word in
each sentence.

Tell the students to read the sentences carefully
and choase one of the wards each time.
Demonstrate by circling lent in the first sentence.

Answers

| My sister lerit me her headphones for
the journey.

2 Can I borrow your book? 1 left mine
at home.

3 Adam wanted ta borrow a map of
Antarctica from the self-access centre.

4 Sami lent Adam a magazine about penguins.

5 Think carefully before you fend something to
a person you don't know very well.

& 1had to borrow a pen from the teacher.

21 Century skills: [nformation Literacy:

Objectives: Read for specific
information.
Describe similarities
and differences.
Language: Language for making
COMPAriSOns: s ... ds,
botk ... and, like, neither
-.. n01, unlike
Vocabulary: firivate (school), nnrsery,
fucilities, gyimnasim,
dormitory

skimming for information;
Life Skills: Critical thinking
Reference: Course Book page 21,
Workbook pages 18 to 20,
& 140 16, Grammar and
Functions page 98

Warm up |5 mins

*

Tell the students to look at the pictures of
the two boys and predict how their school
experiences might be similar and different.

A How are the boys the same? How

are they different? Read and telil

your partner.

*

*

Tell the students to read the text quickly and

compare in pairs what similarities and

differences they find. Don’t confirm answers yet.

Tell the studlents to read the text again and answer

the following questions about each school:

1 Is it a government school?

2 How many students are there in each class?

3 How many Years are there?

4 According to the text, whart facilities does the
school baves

S Where do the other students come from?
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* Tell the students to write a sentence about which @ Track 15
school they would like to go to and why.

¢ ‘Tell the students to think about the things they
like and don't like about each school.

Listen and check
Voice: /z/ letters, schools, days
N1z/ classes, languages, ages

Answers
Abbas Kamal
1 private probably government C Look at the examples and do
225 25 Exercises C to G on pages 18 to 20
312 3 of the Workbook.
4 self-access centre self-access centre
swimming pool gymnasium ¢ Read the two Functional Grammar boxes with
football field the students. Ask questions to make sure the
mosgtuie comparisons are clear, i.e., fs Kamal in Year 10¢
dormitory Is Abbas? Whose schaool bas a self-access centre
S Probably Oman many countries - Kamal's, Abbas” or both? Are Abbas” classes
bigger than Kamal's? Does Kamal live close to
bis school?
B Now do Exercises A and B on page *  Give the students time to read Grammar and
18 in the Worlkbook. [10mins] Functions section page 28. Go round and help
individual students with explanations. Read the
¢ Refer students to page 18 of the Workbook. information together when everyone has read
it once.
«  Then refer students to pages 18 to 20 of the
WB A §3 14 Listen and repeat. Then Woitkbook.

write each word in the correct column
according to the sound of the final ‘s’.

WB C §#16 Listen to the sentences.
e Play 8 14 for the students to listen and repeat. Then read with a partner.
*  Show the students how to put the words that

have the same ending sound together by writing »  Play § 16, then put the students in pairs to
them in two columns on the board (ask the practise reading the sentences.
students where to write each word). ¢ Monitor the ‘s’ sounds.
¢ (Clean the board, then tell the students to write ¢ Then ask students to tell you in which column
the words in their Workbooks. {/z/ or 1z/ from Exercise A) each sentence
would belong.
& Track 14
Listen and repeat.
Voice: letters, schools, classes, languages, @ Track 16
days, ages Listen to the sentences.
Voice: We go to school five days a week.
His classes start very early.
WB B {#15 Listen and check. He’s learning two languages.
Their schools are very different.
e Play 0 15 for the students to check their He sends me letrers abouit
answers and practise pronunciation, his school.
concentrating on the final sounds. The children are ditferent ages.

41



Unit 2 Educaiion

42

Answers

{2/ 17/

letters  classes
schools languages
davs ages

WB G Write a short text about
yourself and your life at school. Find
out about (2) similarities and (2)
differences you may have with one of
your classmates. Report your findings
to the class.

WB D Read about the students. Marl
the sentences true (T) or false (F).

* 'Tell the students to read about the two boys and
mark the sentences T or F.

Answers
1 False.
2 True.
3 False.
4 True.

WB E Complete these sentences with
words from the box.

*  Ask students to complets the sentences with
comparative words from the box based on what
they have just read in Exercise D.

Answers
1 Both Abdulla and Liam are in Year 10:
2 Neither Abdulla wor Liam walksto school.
3 Unlike Abdulla, Liam goes to school
on Fridays.
4 Liam’ scheel 1s not as big as Abdulla’s.

WB F Complete these sentences
about the sports Abdulla and
Liam play.

* 'Tell the students to complete the two sentences
about the sports the boys play. Elicit answers.

Possible answers

1 Both Abdulla and Liam play football
(at school).

2 Unlike Liam, Abdulla plays basketball
(at school).

Tell the students to write a short text about
themselves and life at school. They can use the
texts on page 19 of the Workbook and page 21
of the Course Book as a basis for their writing.
Point out that you want something that is both
true and interesting (and not copied straight
from their books).

Note: Find some different types of text, for
example, magazines, newspapers, textbooks,
novels or poems (in English and Arabic) to bring
to the next class.

Model answer

My name 1s Sarah. I'm from Libya. I'm 14

vears old and I have a sister who is 8. [ go to
Secondary School but she is still in Primary
School. My school is very different to hers. There
are a lot more students and [ learn more subjects
than she does. My school is in the middle of a
very big city, but her school is in a much quieter
town near our home. | really like school. My
favourite subject 1s Biology and one day [ want
to study medicine and become a doctor. On the
weekends [ like to visit the beach with my friends
and go swimming. There are restaurants on the
beach and we stay up late playing games and
watching the water.
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H . B Skim the article and match the
unlt 2 LESSO" 3' numbers and facts. [10mins
Helping People Learn

s Tell the students to skim the text and match the

" ™) dates and numbers with the reason they
Objectives: Read for information.

Language: -

are important.

Vocabulary: emergency, nutrition, health Answers
L B f : [ b
care, natwral disaster, flood, 5 d
child labour, govermment 5
21" Century skills: [nformation Literacy: 4 -
a

Skimming for information;

Lite Skills: Critical thinking

Reference: Course Bool s 22 ;
e o C Some words in a text can help you

understand other words. Read the
examples and do Exercises A and

Warm up EI::spage 20 of the Workbook.

* Read the extracts from the text with the class.

and 23, Workbook page 20
J

¢ Bring in some different types of text for the
students to look at, such as newspapers, textbooks,
storybooks and poems. Ask them what differences
they see between these types of materials (talk
about colouy, layour, size of print, etc.).

Explain that the words in italics are clues they
can use to understand the meaning of the words
around them.

e Talk about the way that reading materials *  Then refer students to page 20 of the Workbook.

have different purposes, and that stories and
poems are usually written to entertain the
reader, whereas newspapers and textbooks aim
to inform. Tell them that other texts aim to
persuade the reader

WB A Read the article on page 22 of
the Course Book again and mark the
sentences true (T) or false (F).

¢ Agk them if they can think of any examples.
Point out that advertisements aim to persuade
the reader to take some action — usually to

* Read the statements in Exercise A and check
that the meanings of stands for and govermment
. . are clear.
buy something. Show them some examples 1n
Y 8 P s Tell the students to read the text more carefully
and mark the sentences true or false.

*  Agk the students to correct the false statements

newspapers or magazines If you can,

A Look at the pictures and the text. when you elicit the answers.

Do you think it was written to inform Answers

or entertain? What do you know 1 False. (UNICEF helps children all over the

about the work of UNICEF? world.)

2 False. (The F stands for fernd.)

e Ask the students what they think the purpose of 3 True.

the text is. Ask them for reasons for their opinion. 4 False. (UNICEF tries to make sure they go to
¢ Asgk the students what they know about school instead.)

UNICEFE. Do they know what the letters stand 5 False. (UNICEF works with governments.)

for? From the pictures, they should be able to
guess that ‘C’ stands for children.
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WB B Find the words on pages 22 and
23 of the Course Book and write them
in the spaces.

s Work through each example with the class, then
let them complete the exercise in the Workbook
on their own.

Answers
1 When people are sick, they need good
health care.

2 Children need good wutrition to grow strong.

Natural disasters like storms can destroy
buildings.

4 Child labour is when children work and
don’t have time to go to school.

m Lesson 4:

The Importance of
Education

Ohbjectives: Read an advertisement.
Listen for specific
infarmation.

Talk about the impartance
ot educatian.

Language: Revision: have tafdon’t
Fdve to

Vocabulary: domate, dopatiomn,
Organt i
21t Tentury siills: Life Skills: Critical thinking

Reference: Course Book page 24,
Workbook pages 21 and
5 & 17, Grammar anl

Functions page 98

*  Ask students to tell you what the purposes
of different texts can be as a reminder from
last lesson.

A Loolc at the text below. What is
it for? Read and answer the

questions in Exercise A on page 21
of the Workbool.. |10 mins

* Tell the students to look at the advertisement

and say what it is for {don’t tell them it is an
advertisement beforehand).
®  Then refer students to page 21 of the Workbook.

WB A Read the advertisement on
page 24 of the Course Book and
answer the questions.

»  Tell the students to answer the questions about
the advertisement.

» Elicit the answers and discuss the meaning
of donate. Ask the students if they have ever
donated money or other things to charity. Teach
make a donation.

Answers

I Tt helps paor children go to school. (It buys
books, builds schools and makes schools
safe.)

2 In Kenya.

3 Donate money.

B Now do Exercises B to D on pages
21 and 22 of the Workbook. |12 mins

Warm up | 8 mins

¢ Ask the students to discuss the information they
have learned from reading one of the paragraphs
on pages 22 and 23 of the Course Book plus
anything else they have found out. Tell them to
discuss in pairs and then as a class.

¢ Refer students to pages 21 and 22 of the
Workbook.

WB B §#17 Listen to the boy talking
about UNICEF and children who can’t
go to school. Tick the things he says.

¢ Read the statements with the class and tell the
students to listen and tick what the boy says.

+ Elicit/revise the meaning of for example. Elicit
that we use it to help support our opinions.



& Track 17

Listen to the boy talking about UNICEF
and children who can’t go to school. Tick
the things he says.

Boy:

Answers

1 learned about UNICEF in class
last week. We learned that in some
countries, children don’t have

to go to school for very long. In
Lebanon, for example, children
only have to go to school until they
are 11. In some countries, children
don’t have to go to school at all.
If their families don’t have a lot of
money, children in these countries
have to work.

[ think it’s terrible that some
children can’t go to school, because
education is very important. It is
hard to do things if you don’t have
a good education. For example,

if you can’t read, you can’t
understand street signs or food
labels. If you can’t do Maths, you
can’t understand how much things
cost. And it’s hard to get a goud job
if you den’t have a good eduication.
[ am happy that organizations like
UNICEF help children who need it.

The students should tick statements 2, 3, 4 and &.

WB C Look at the sentences with
have to and don’t have to. Write
sentences about yourself with phrases
from the box.

Unit 2 Education

WB D Tell your partner what you think.
Work with your partner to prepare a
4-slide presentation on the importance
of education in our lives. Share the
presentation with your class.

¢ 'Tell the students to discuss the three questions
in Exercise D. First allow students to discuss in
their pairs each of these questions. Encourage
them to use for example and because, as in the
model, to explain and support their opinions,

¢ If available, encourage students to use computers
to design a 4-slide presentation on the
importance of education in their lives. As a back
up, you can ask students to design a large poster
to share their ideas.

¢  When students have finished, tell them to share
their presentations with the class.

¢ Students could:

¢ Discuss the importance of education in their
lives right now: for example, how they learn
to use money; be safe; speak and understand
other languages; understand more about
their environment; have a part time job; look
after anyone who needs extra care.

*  Discuss the importance of education in their
lives in the future: for example, to get a good,
well-paying job; to be able to work in teams
or on their own; to be able to budget, find
and keep housing; look after children, etc.

C Read about Justine’s day and write
sentences comparing your lives.

+ Tell the students to make true sentences about
what they have to and don’t have to do at
school, using the phrases in the box. They should
compare their sentences with a partner when
they have fimished.

Possible answers

[ have to give presentations.
[ don’t have to work in a factory.

[ have to go to school until I'm 16.

Tell the students to read about Justine’s day and
write sentences comparing their own lives with
hers. Remind them to use the structures they
learned in Lesson 3 and to refer to the Grammar
and Functions page 98. Students may stick to
the information given in the text, or they may
choose to use their imaginations. If students
don’t fimish their piece of writing by the end of
the lesson, it can be set for homework.

Possible answer
Unlike Justine, I live in Libya. She gets up earlier
than I do. I don’t get up until 6.00 a.m. Both
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Justine and [ walk to school. My journey takes
longer. Tt takes about 40 munutes to walk. My
lessons start later than Justine’s and finish later,
too. | also help my mother at home but not in
the garden. We have supper earlier than Justine.

Lesson 5:

Denise’s Story

"

~

Listen to identify attitudes
and feelings.
Write sentences with

Objectives:

linking words.

Language:
Vocabulary:

271" Century skills:
Reference:

Linking words.

earn {v)

Life Skulls: Critical thinking
Course Book page 235,
Workbook pages 22 to 24,
& 18 and 19

o

Warm up |10 mins

Look at the pictures and get the students to talk

about what they can see and what the girl is doing,.

Ask the students to predict what the story is
going to be about. Write some of their ideas on
the board but don’t confirm predictions yet.
Teach earn.

A Look at the pictures. What do you

thinlcis happening? 18 Listen and
checl your ideas. [12mins

Tell the students to look at the pictures as they
listen to Denise and check their predictions.

& Track 18

Denise:

Listen and check your ideas.

| know how it feels not to go to
school. [ started school when [ was
6. Then, when [ was 8, my father
died. We didn’t have much money
any more, so 1 had to leave school.

[ started working on a farm with
my mother, picking coffee. I hated
it. It was hard work and [ was
always tired. Worst of all, [ didn’t
know how to read or write.

| was unhappy because many of
my friends were going to school.

[ wanted to go to school too, but

[ earned very little money so |
couldn’t pay the school fees. And |
couldn’t buy a unitorm to wear to
school. It was too expensive.

One day, a woman canie to see
my mither. She worked with an
organization that helps children
who want to g to school. She
talked to my mother, then she
asked me if [ wanted to go to
school again. | said yes. [ was

so happy [ cried. Now I go to
school every day. The organization
pays for my school fees and my
uniform. | am lucky that they
came to help me. Now [ can read
and write and [ am learning to

do Marhs. Most of all, 'm happy
because | can go to university when
[ am older. T can get a good j0b
and I never have to work on the
farm again. | want to be a doctor
or a reacher so [ can help children
too when I grow up.

B %19 Read and listen to the

sentences. Answer the teacher’s
questions in Exercise A on page 22

of the Worlkbook.

Tell the students to read and listen to the
sentences in Exercise B.

Ask questions to revise the linking words:

Why did Denise have to leave school? Why was
she unbappy: What does the organization pay
fori What does Denise want to be when she
grows up?



0 Track 19
Read and listen to the sentences.
Denise: We didn’t have much money any

meore, so [ had to leave school.

| was unhappy because many of
my friends were going to school.
The organmization pays for my
school fees and my uniform.

| want to be a teacher or a doctor
when [ grow up.

WB A {418 Choose the best answer
for each question, then listen and
check.

* Read the questions with the students.

¢ '[ell the students to try to remember the answers

{they can mark them with pencil). Then play
6 13 again for them to check.

Answers
1 ~
2 a
3 b
4 b
5 ¢

C Now do Exercises B to D on pages
23 and 24 of the Workbool. |13 mins

- Unit 2 Education

WB C Circle the correct word in
each sentence.

¢ ‘Tell the students to read the sentences and
choose the carrect word from the pair of words
in italics.

Answers
[ All children should get an education and
good nutrition.

[

Some schools are destroyed by natural

disasters so children can’t go to school.

3 Education is important because it can help
you get a good job.

4 Students whe finish secondary school can get

a job or go to university.

WB D Complete the sentences so
they are true for you.

¢ Refer students to pages 23 and 24 ot the
Workbook.

WB B Complete the sentences with
words from the box.

¢ '[ell the students to complete the sentences with
the correct linking word from the box.

Answers
1 It was hard work and 1 was always tired.

2 I didn't know how to read or write.

3 learned very little money so I couldn’t pay
the school fees.

4  Now I can read and write.

S5 I'm happy because 1 can go to university.

* Tell the students to finish ths sentences in the
WEB so that they are true, then read them to a
partner. Elicit some examples and write them on
the board or ask individual students to write on
the board.

Possible answers
I 1 like school because I like to learn and spend
time with my friends.

(R

When [ am older, [ want to go to university

so [ can get a good job.

3 [want to study English or Arabic at
university.

4 My favourite things are travelling and

learning new languages.
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.

Objectives: Listen for specific
information,
Talk about ability in
the past.
Language: could/couldn’t for ability
and inability in the past.
Learn adjective and
infinitive combinations.
Vocabulary: slate, chalk, rickshaw,
abacus, calculator, exist
213" Century skills: Communication Skills:
Drawing conclusions
Reference: Course Book page 26,
Workbook pages 24
and 25, & 20 and il
Grammar and Functions
page 98

B & 20 Listen to the men talk about

what school was like for them.
Answer the questions for each man.
Do Exercise A on page 24 of the

Workbook.

Warm up & mins

Ask the students what they think was different
for children going to school 60 years ago.

A Look at the pictures. Which of

these things do you use? Which do
you think people used 60 years ago?

Teach the words for the labelled items.
Ask the students which of the items they use, and
which might have been used 60 years ago.

Possible answers

[use a computer, a calculator, pen and paper and
a car. In some countries they still use nckshaws
today. | think people used rickshaws, an abacus,
pen and paper, and slate and chalk 60 years ago.

Tell the students to listen to the men speaking
and answer the questions on page 26 of the
Course Book.

€ Track 20

Indian man:

Algerian man:

Listen to the men talk about what school
was like for them.

1

[ giew up in India. Life was very
different when [ was a child. We
went to school by rickshaw. Six
children could fit in the rickshaw,
and a man pulled it to take us to
school. It was fun to ride in the
rickshaw. We could see the city.
We couldn’t leave the house alone
because we were too young, but
on our way to school we could see
the shops and the food stands. So
we liked going there. In school, we
couldn’t use computers because
they didn't exist. We didn't even
use calculators. We used an abacus
to do Maths.

2

When | was a child in Algeria, we
couldn’t go to school by bus or

by car. [ got up very early to walk
to school. | liked school because |
could play with mv friends. And

[ really wanted to learn to read.

[t was difficult to get paper and
pencils then, so we wrote on a
slate with chalk. When the teacher
wrote a maths problem on the
board, we wrote the answers on
our slates and held the slates above
our heads so the teacher could

see them.



Passible answers

First man:

He travelled to school by rickshaw.
He liked school.

He used an abacus.

Second man:

He walked to school. {He travelled to school
on foot.)

He liked school.

He used a slate and chalk.

WB A § 21 Listen again. Write
sentences about what the men could
and couldn’t do. Use words from

the boxes.

¢ 'Tell the students to listen again and write
sentences about what the men could and
couldn’t do as in the model.

& Track 21
Listen again. Write sentences about what
the men could and couldn’t do.
[Track 21 is a repeat of Track 20.]

Answers

1 He couldn’t leave theshouse alone.
He could see the shops.
He couldn’t use computers.

2 He couldn’t go to school by bus.
He could play with his friends.

C How is school different for you?

6 mins

Unit 2 Education

D Now do Exercises B and C on page

25 of the Workbook.

¢ '[ell the students to read the examples in the
Functional Grammar box on Course Book page
26. Refer also to the Grammar and Functions
section, page 98.

¢ 'Then tell students to turn to page 25 of the
Workbook.

WB B Look at the examples on
page 26 of the Course Book. Match
the beginnings and endings of the
sentences.

¢ Tell the students to match the beginnings and
endings of the sentences in Exercise B so that
they make sense.

Answers
1 b
2 a
3 d
4 e
5 ¢

WB C Complete the sentences with
adjectives from the box.

e Ask the students how the men’s experiences
at school are different from their own. They
can talk about the same areas (how they travel
to school and what they use every day) but
encourage them to think of other things that are
different now (the subjects they study and sports
they do, for example).

» Tell the students to complete the sentences with
adjectives from the box. Check the meanings
of the adjectives by asking the students, for
example, What’s the opposite of (boring)?

Answers

1 Ttis interesting to learn about different
courntries.

2 ltis dangerous to go swimming alone
around here.

3 My house 1s bard to find because it is on a
very small street.
This game is fu#n to play. Let’s play again.

5 This machine is easy to use if you read the
instructions.

& I'm afraid that suitcase is too beavy to take
on the plane,
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m Lesson 7:

A Special School

~ ")
Obhjectives: Read for mformation.

Language: Revision: Past simple and

continuous.
Yocabulary: mission, actor,
musician, atblete, rebearse,
train (v), realize, post (v),
by post
21t Century skills: -

Reference: Course Book page 27,
Workbook pages 25
and 26, Grammar and
Functions page 98

Warm up

think these child actors needed to go to school
or whether they had enough education through
their life as actors.

*  Ask students to turn to page 25 of the Workbook.

WB A How is your school similar to
MSCA? How is it different? Write
three sentences.

*  Ask the names of famous young sportspeople
or athletes {e.g., runners, tennis players,
competitors in the Asian Games). Ask the
students whether these athletes go/went to
school, and how they get an education. Elicit
any other information they know about the
sportspeoples’ backgrounds and childhoods.

» Tell the students to think about any special
school they know in Libya.

A Read the website. Who goes to this
school? Is your school like this one?
Write sentences. Do Exercise A on

page 25 of the Workbook.

s FEstablish where this text comes from: it is a
web page.

* Read the two questions in Exercise A. Elicit
where the students expect to find the answers:
in paragraphs one and three. Tell the students to
read these two paragraphs for the answers.

=  Elicit who the school is for and some things that
are similar and some things that are different.

*  Point out that it 1s always interesting to find out
why something is as it is. Get the students to
read paragraph two and find out why the Meade
School was set up. Ask the students whether they

* Introduce Exercise A. Elicit example sentences
before telling the students to write three
differences in the Workbook. Encourage them to
write complete sentences (e.g., My school doesn’t
bave classes at night.).

Model answers

At my school we also study Art, Music and
Sports, but not as much as other subjects.
Unlike MSCA, my school doesn’t have a
swimming pool.

My school has a computer room like MSCA,
but not a self-access centre.

Unlike students at MSCA, we cannot send in
work by email, but need to work at school.

B Read Grammar and Funtions on
page 98 and do Exercises B and
C on page 26 of the Workbook.

12 mins

* Direct the students’ attention to the example

sentence in the Functional Grammar box and
talk abour why each tense is used.

* Refer the students to Grammar and Functions
section, page 98 (the past simple and past
continuous). Circulate while the students are
reading and answer any questions they may have.

¢ Then ask students to turn to page 26 of the
Workbook.

WB B Complete the story with
the appropriate forms of the verbs
in brackets.

e Tell the students to complete the paragraph with
the correct forms of the verbs in brackets.



Let the students compare their answers in pairs
before giving feedback.

Answers
wanted
was reading
saw
sent

was doing
answered
ran

was cooking

1
2
3
4
5 rang
)
7
8
9
10 shouted

WB C Reorder the words to make
questions.

Tell the students to reorder the words in Exercise
( to make questions. Do the first question with
the students and write it on the board in the
correct order. The students work on questions 2
to 4 and then compare their answers in pairs.
Write the correct questions on the board for the
students to check their answers.

Answers
1 Why was that man carrying a fishing rod?
Where was Amal going when yousaw her?

(SN RS

What were you doing when you lost
vour wallet?

4 Who was driving when the accident
happened?

Unit 2 Education

m Lesson 8:

An Interesting Job

r'

21 Century skills: Life Skills: Critical thinking

Objectives: Ask and answer

questions orally.
Listen for information.
Understand use of past
perfect simple and
continuous for talking
about actions and
consequences.
Language: Past perfect simple and
CONtINUOUS.

VYocabulary: bwrglar, burglary, witness,
filim star, passport, film set,
snore, just before, earlier,
a little later

Referance: Course Book page 28,
Workbook pages 27 to 29,
€ 22 and 23, Grammar

and Functions page 99

Warm up

Ask students what they think some of the most
interesting jobs are and why. Ask students to
think about what they might want to do as a job
and what they would enjoy or not enjoy in a job.

A § 22 Listen to Sally and Maria.

Where are they? What are their
jobs? What was Sally’s job before?
What did she like about it?

Read the questions and ask the students to
suggest possible relationships berween the
women {e.g., friends, mother and daughter,
teacher and student). Tell the students to listen
to the first part of the conversation and answer
the questions with a partner.

Play & 22 twice to give the students a chance
to check their answers.
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& Track 22
Listen to Sally and Maria. Where are they?
What are their jobs? What was Sally’s job
before? What did she like about it?

Maria: Hi. Are vou the new Maths
teacher?

Sally: Yes, I am. I’in Sally Bishop.

Maria: I’'m Maria Lennox. I teach Biology.

Sally: Nice to meet you.

Maria: So, how do you like working here?

Sally: [ like it. Tt’s very different from my
old job.

Maria: Really? What was that?

Sally: [ was a teacher for child actors,

Maria: You mean film stars?

Sally: Well, they weren’t all stars. But
they all acted in films, yes.

Maria: Wow! Where did you work?

Sally: Everywhere! We travelled a lot.

When children have to be away
from school for a long time, they
have to have a teacher with them.
Marna: Did you like it?
Sally: Yes, I loved it. The children were
very nice, and | liked travelling and
seeing new places.

Answers

They are at school.

They are both teachers.

Sally was a teacher for child actors.

She liked travelling and seeing new places.
(She liked the children — they were nice.)

B ¢ 23 Read and listen to Sally
talking about two things that
happened at her old job. Answer
the questions in Exercise A on page

27 of the Workbook.

WB A % 23 Read and listen to the
story on page 28 of the Course Book
and choose the best answer.

¢ (ive the students time to look at the pictures
in the Course Book and talk about some of the
things they can see.

e ‘Tell the students Sally is going to talk about two
incidents that happened at her old job. They
should listen and tick the answers in Exercise A.
Give them time to read the questions before you

play §#23.

¢ Play € 23 Instruct students to choose the best
answer in each case.

»  Allow the students to compare with a partner
before playing & 23 a second rime.

@ Track 23
Read and listen to Sally talking about two
things that happened at her old job.

Sally: I travelled a lot with my students
because films are often made in
other countries. | liked travelling
and seeing new places, but I didn't
like being away from my family.
And the job was tiring too. [ had to
pack all the children’s school books
and take them to the airport. Once
['went to Italy with two actors. |
had a lot of books to pack and it
took a long tune. I didn’t want to
be late, so | left the house as fast as
possible. When | got to the airport,
[ couldn’t get on the plane because
[ had forgotten my passport. | had
to catch a flight the next day.

[t was tiring for the children too.
They had to act and study too, so
they worked a lot.

Once | had to give a student called
Ben a Maths exam. He was tired
because he had been working on
the filin set all norning: 1 gave him
his exam paper and started reading
a book. Suddenly | heard a snore.

[ looked up and realized Ben had
fallen asleep.

Answers
1 a
2 b
3 a
4 ¢
S b



C Read the sentences and answer
your teacher’s questions. | 6mins

* Read the examples of the past perfect simple and
cantinucus in the Functional Grammar box. Ask
Why couldn’t Sally get on the planer Why was
Bew: tirved?

¢ ‘lell the students to look at the words in blue and
ask which action took the most time (working
on the film).

¢ Discuss the similarities and differences between
the two tenses: in both, one action is the result of
another. In the past perfect continuous sentence,
the first event takes a long time — people usually
use it to emphasize how long an action took
{e.g., | had been waiting for two hours when
they announced the plane was delayed).

D Now read Grammar and Functions
on page 9% and do Exercises B
to E on pages 28 and 29 of the

Worlkhbook.

WB B Work in pairs. Play the roles
described below.

¢ Look at the pictures. Elicit that the young man is
a witness to a burglary and is being interviewed
by a policeman.

¢ Explain the activity earefully — one student will
be playing the part of the policeman and asking
questions, the other will answer. Both students
need to use the prompts to make their questions
Or AnsSwers.

¢ Demonstrate by asking a student the first two
or three questions and helping him/her form
the replies.

& Put the students in pairs. Tell them to use the
prompts to ask and answer questions.

¢ (o round and monitor the activity, looking ont
for any common mistakes.

¢ If you feel the students need more help, ask
them to write the conversation first and check 1t
with the whole class before the students practise
saying it. Stronger students can then perform the
conversation looking at the prompts in the book,
while less confident students can read what they
have written.

Unit 2 Educdation

¢ Choose strong pairs of students to perfarm the
conversation for the class.

Answers

Model conversation:

Policeman: What were you doing at three
o'clock?

Witness: [ was buying an ice cream.

Policeman: Where were you standing when you
heard the noise?

Witness: [ was standing on the corner.

Policeman: What was the burglar doing when
vou saw him?

Witness: He was going into the shop.

Policeman: What was he carrying when he left
the shop?

Witness: He was catrying a big black bag.

Policeman: What was he wearing when you
saw him?

Witness: He was wearing jeans, a 'I-shirt and
a cap,

Policeman: What (car) was the other man driving?

Witness: (He wasn’t driving a car.) He was
driving a white van.

WB C Read about Sarah’s day.

Circle the correct words. How do the
underlined words help you understand
the text?

¢ Instruct students to first read through the text.

¢ Tell the students to choose the past simple or
past perfect by circling the words in italics.

¢ (o round and monitor, helping them with their
choices.

= Let the students compare in pairs before you go
through the answers.

Answers

was

hadn’t studied
had left
was

had asked
called

had gone
ate

9  had bought
10 asked

11 studied

Coo~] G Lbn b L o =
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o4

WB D Read about Juiie’s day.
Complete the sentences with words
from the box.

s Tell the students to complete the paragraph with
past participles nr gerunds from the box.

Answers

1 eaten

2 left

3  waiting
4 had

5 seen

& worling
7 closed

WB E Now write about your day
yesterday. Use words from the box to
show when things happened.

birthday. She was really happy and loved the
presents [ gave her. A little later T made a picnic
lunch for us to take to the beach. | didn't have to
go to school because it was the weekend. | had
packed my mother’s favourite food and we sat
outside for hours. When 1t got too hot, we went
swimming in the sea. Finally, we walked home. |
was a little sunburned!

Round up

s Tell the students to write in very general terms
about their day yvesterday. They can use their
imaginations if they want.

¢ Ask afew students to read their ideas to the
class or let students compare their notes in
small groups.

e Tell the students to write their story. Encourage
them to use some of the words in the box to help
show the order of events. Remind them to think
What bappened just before thisé What bappened
after thaté What happened a little later? They
should write the full story in their notebooks.

s Tell them to write 80-120 words.

¢ Remind students to follow the Checklist on page
106 of the Course Book for written work.

s Tell the students to check their work for
mistakes. Go round the class and check as many
essays as you ¢an, first highlighting any mistakes
the students have missed without correcting
them. See if the students can make an attempt tn
correct their own work.

¢ Put the students in pairs to compare their essays.

Madel unswer

Yesterday was a very good day. | woke up and
the sun was shining. [ was awake early so [ went
running and then took a shower. After that |
cooked breakfast for myself and my mother. |
gave her breakfast in bed, because it was her

Go over the Round up on page 29 quickly.

Asl the students to work in pairs to check therr
understanding and recollection of the unit. For
each language point listed, ask the students to
take turns making sentences or thinking of more
examples. Their partner should correct them if
necessary. When they have finished, ask them

to write other things they remember in their
learning diaries.
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IS EN Travel and Tourism

Listening and speaking

26

Listening to 1dennfy topic and context
Listening to telephone conversations
Checking and confirming information
Talking about timetables and 1tineraries
Making/responding to polite requests
Listening to directions and explaining
where things are

Reading and writing

Reading to identity features and purpose

Using a contents page
Scanning a range of texts and

transferring information

Identifying the main idea of a paragraph

Describing a place
Writing a postcard or email to a friend

Structure and language

Present perfect with ever, never, vet
and already

Articles with names of places (the Alps,
but Saudi Arabia)

Present simple for timetables

Making requests {Could I have ...¢;
Would you send ...¢)

Present perfect continuous

Vocabulary

Place names and landmarks

Noun phrases (two-bag limit, five-hour
journey, etc.)

Words for things to see and do

on holiday

Travel and hotels

Adjectives to describe places

»  Words to express proximity (nearby,
around the corner, etc.)

21 Century skills

¢ Media Literacy: Inferring informaton
from 1mages

*  Study Skills: Interpreting charts

*  Communication Skills:

Understanding direction



Key words

Unit 3 Travel and Tourism

ancient {adj) — /'einfant/
archaeologist (n) —
/,a1(Nki'pladzist/
around the corner (from) -
Joraund B2 'koidna(n)/
borrow (v) — /'bbrou/
columns (n) — /'kplomz/
double room (n) - /dabl 'ruzm/
dune (n) - /djuzn/
explode (v} — /1k'sploud/
five minutes away —
/fav 'minits a'wel/
gentle (adj) - /'dzentl/
guest {n) — /gest/
guidebook (n) — /'gardbuk/
gunpowder (n) — /'ganpavda(r)/

helmet {n) — /"helmit;

high season (n} — /har 'sizzn/
just past {prep) — /d3ast paist/
lift (n) — /lifty

luggage (n) - /lag1ds/
magnificent (adj) — /meeg'nifis(a)nt/
monument (n) — /'mpnjumant/
near {prep) — /nia(r)/

porter (n) — /'pr(Ntaln)/

quad biking (v} - /'kwod batkin/
raft {n) — /ra:ft/

receipt (n) — /ri'sitt/

receptionist (n} — /r1i'sepfanist/
rent (v) — /rent/

shuttle bus (n) — /'[at] ‘bas/
single room (n) — /smgl 'rurm/

slope (n) — /slsup/
snowboarding (v) -
/'snavboi(nNdin/
spectacular (adj) - /spek'teekjalalr)/
steep (adj) — /stizp/
steps (n) — /steps/
Stonehenge (n) — /,staun'hendsz/
the Great Pyramid (n) -
[Ba grert 'prramid/
the Parthenon (n) -
/B3 'painBanon/
tourist (n) — /'tuerist/
two-bag limit (n) — /tur baeg limat/
whitewater rafting (n} —
Jwartworta(n) 'ra:ftin/
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m LESSO“ 1: B Read Clt!d match. Where dtd.SGndra
go? Which place would you like to
. 2 :
Places to Go visit most? |10 mins
- ™ * Tell the students to read what Sandra wrote
Objectives: Extend vocabulary for about the places she visited and match each one

describing famous places. with a picture.
Read tor detail and answer .

Tell the students to talk in pairs about which

questions about short texts. place they would most like to visit and why.

Language: Names of countries, Elicit some opinions and reasons.
natural features.

Vocabulary: the Great Pyramid,

the Parthenon,

Answers

Paragraph A Picture 1

Stonebenge, dune, tourist, Paragraph B Pj.cture 3

archaeclogist, pharaok, Paragraph C Pictuce 2
cobusnns, explode,
gunpowder

271t Century skills; Media Literacy: Inferring

Paragraph D Picture 4

C Now do Exercises A and B on page

30 of the Workbool.

information from images
Reference: Course Book page 32,
Workbook page 30

\. o *  Read the questions with the class. Check the
meaning of store and explode and make sure the
Warm up meaning of question 5 is clear (the preposition at

the end may be confusing, so make sure students
know and understand that the preposition 18 for

¢ Ask students where the most exciting place they
and not by).

have been on holiday was — either in. Libya or
abroad. What was so memorable about it?
Ask students where their dream destination is

WB A Read Sandra’s notes on page 32

and why. of the Course Bool.

A Match each picture to a country. » Tell the students te read Sandra’s notes again
Say what you know about each and answer the questions by writing in their
place. notebooks.

Answers

* Tell the students to match the pictures to the 1 Her family.
country names in the box and tell a partner what 2 It was really beauriful and has an
they know about each place. amazing history.

*  Write any useful vocabulary that comes up on 3 About 5,000 years ago.
the board. 4 Because tourists had damaged the stones.
Answers S A pharach named Khufu. _
Picture 1 Egypt 6 Because she had been walking all day.

7 She likes to visit old buildings.

Picture Z Libya
Picture 3 England
Picture 4 Greece

8  Because people had been keeping
gunpowder there.

o8 .



WB B Read the notes again.
Complete the words.

s Tell the students to complete the words under
the pictures. Encourage them to look back at the
texts as necessary. Do the first one on the board
if the students are having problems.

Answers

1 rourists
2 archaeologists
3  ancient

4 columns

m Lesson 2:

Choosing a Holiday

Unit 3 Travel and Tourism

¢ Tell them to guess what the people are
talking about.

A What are Tariq and his family
talking about? § 24 Listen and tell

your partner. [12mins

Objectives: Listen to a conversation
for gist.
Listen to a conversation
for information.
Develop the use of the
present perfecr.
Language: ever, never, yet, alyeady +
preseiit perfect
Yocabulary: guidebook
Revision: brochnies,
fvramids
21 Century skills:
Reference: Coturse Book page 33,
Workbaok pages 31
and 32, $% 24 and 25,

Grammar and Functions

pages 99 and 100

Warm up | g mins |

r )

¢ | ook at the picture of the family. Ask the
students to guess the relationships between the
people (establish that the man standing up is the
boy’s uncle, and the other adults are his
parents). Ask the students what they have on
the table in front of them. Elicit brachures, and
teach guidebook.

« Tell the students to listen to the family talking
and check their predictions.

& Track 24
What are Tariq and his family talking
about? Listen and tell your partner.

Tarig: Hello Uncle Bashir.

Uncle: Hello everyone. Have you decided
where you're going on your
holiday vetr

Father: Er no, oot vet. We want to go

somewhers we've never been, and

WE can't agree.

Tariq: I'd really like to go to Egypt. |
want to see the Pyramids. But Dad
has alreacdy seen them. He wenr to
Egypt last vear on business.

Uncle: Oh, yes. I remember. Hmm. Well,

have you ever been to Greece?

No, we haven't.

It’s really beautiful. | went there two

years ago, remember? [ showed you

Father:
Uncle:

the pictures I took of the rums. We
had a lot of fun. We took a boat to
some beautitul islands, and we went
swimming too,
Mother: Well, I’'m not sure | want to go to
Greece in the summer. It’s very hot.
I'd like to go somewhere that isn’t
too hor.
Father: How about England? ’ve never
visited England. There’s a lot
to see.
Mother: Thar’s a great icdea. We could go
to Stonehenge. Wouldn’t vou Iike
that Tarig?
Tarig: Sure! Can [ see the brochures?
Morther; Er, | haven’t picked up any
brochures about England yet.
I’ll get some tomorrow at the

travel agent’s.
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0.

B Do Exercise A on page 31in the
Workbook. | 8mins

s Refer students to page 31 of the Workbook.

WB A §i 25 Listen to the conversation
and mark the sentences true (T) or
false (F).

» Read the statements and check that the
students know the meaning of pyramids, rtins
and brochure.

s Tell the students to listen to &8 25 and write
T or F. Ask them to correct the false sentences
when you elicit the answers.

& Track 25
Listen to the conversation and mark the
sentences true or false.
[Track 25 is a repeat of the conversation in
Track 24.]

Answers

True.

True.

False. (He went two years ago.)

True.

False. (She says it’s a great idea.)

False. (Tariq’s mother hasn’t picked up any
brochures yet.)

N o b Lo

C Read the examples. Then do
Exercises B to E on pages 31 and 32

of the Workbook.

* Read the Functional Grammar box with the
students and ask some questions with ‘Have
you ...7" around the class. Encourage the
students to use the short answers Yes, I have./
No, I bavern’t.

*  (ive the students time to read Grammar and
Functions section pages 99-100 (down to but
not including the section on yer). Circulate and
answer any questions they may have.

* Then refer students to pages 31 and 32 of
the Workbook.

WB B Write questions with ever.

o 'Tell the students to use the prompts to write
questions with ever, Students who finish quickly
can write two or three more questions, choosing
their own verbs. Be prepared to go round and
help with vocabulary.

Answers

Have you ever been to Derna?
Have you ever taken a plane?
Have vou ever gone camping?
Have vou ever seent an ox?

L T R N R

Have you ever eaten Chinese food?

o

Have you'ever swum in the Red Sea?

WB C Take turns asking and
answering the questions.

#+  When they have written their questions, the
students should take turns asking and answering
the questions in pairs.

WB D Complete the sentences.

¢ 'Tell the students to read the sentences about
what each person has done, and complete the
second sentence, as in the example. Do one or
two sentences on the board if necessary, until
they get the idea.

Answers

1 He has never been to England.
2 He has never driven a Jeep.

3 She bas wever visited London.
4 He has never studied French.
5 She bas vever plaved squash.

WB E Bill is preparing for a trip to
Greece. Write the correct letters in
the box to match the beginnings and
endings of the sentences.

o 'Tell the students that Bill is preparing for
another trip to Greece. They should match the
phrases to make sentences saying what he has
already done and what he hasn’t done yet.



¢ Refer the students to Grammar and Functions
Reference page 100 (vet and alreadv) before they
start writing.

Answers
1 d
2 e
3 ¢
4 f
5 a
& b

m Lesson 3:

Holiday Fun

= -y
Ohbjectives: Read for informarion.
Language: Articlss (the or nothing)
for place names.
Vocabulary: swowbaarding, whitewater
rafting, guad biking,
the Alps, helmet, steep,
slope, gentle, vent (v), vaft,
spectacular, safery gei,
taur operator
Revision: dune
21 Century skills: Communication Skills:
[irawing camelusinns
Reference: Uburse Book page 34,
Wiirkbook page 33,
Grammar and Functions
page 100

Warm up [ 8mins

e 'Tell the students to look at the pictures and
discuss the style of the article. Ask them what
age group they think should read the article.

*  Discuss the purpose of a travel magazine (to
inform and entertain travellers with stories about
traval and ask them if they have ever seen one.

*  Teach the new vocabulary and ask students
what they know about each sport. What kind of
person do they think the article is written for?

Unit 3 Travel and Tourism

A Read the article on *Active’

holidays. Now do Exercise A on
page 33 in the Workbook. [12mins

Tell students to read the article carefully and

check any new vocabulary. Then refer students
to page 33 of the Workbook.

WB A Read the article on page 34
of the Course Book and mark the
sentences true (T) or false (F).

Tell the students to mark the sentences true
or false.

Choose individual students to ¢orrect the
false sentences.

Answers

1 True.

2 True.

3 False. (You do it in a river.)
4 Trué.

3

False. (You can go on a quad biking tour if
you have never done it before.)
& False. (You have to be 12 or over.)

B Which sport would you like to do?

Tell your partner.

Tell the students to think about which sport
from the article they would most like ta do and
why, and compare their ideas with a partner.
Elicit some ideas.

C Read and think about why some

place names have ‘the’.

7 mins

-

Tell the students to read the list of places and
decide why some groups of places have the and
some do not. They can check the reasons for

the groupings on Grammar and Functions,

page 100.

When checking answers, elicit more place names
{mountain groups, countries made up of states,
rivers/seas, etc.) for each category.

Note: Chamonix is proncunced /' famopni:/.
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Answers

the Alps — mountain group

the United States — country that is made up of a
group of states

the Colorado River — river (also for seas—e.g.,

the Mediterranean, but nat lakes)

Chamonix — town/city

Saudi Arabia — country name that isn’t a group
of states (most countries)

D Now do Exercises B and C on page
33 of the Workbook. |1 mins

e Tell students to turn to page 33 of the Workbook.

WEB B Read the sentences and add the
where necessary.

» Tell the students that the is missing in each
sentence. Tell them to decide where each
sentence needs the and to write it above the
sentence in the right position, as in the example.

¢ When you elicit answers, ask why the was or
Was not necessary.

Answers

I The Indian Ocean is a good place for scuba
diving. {the before seas/oceans)

2 Mount Everest is in the Himalayas. (no the
before individual mountains, but the before
groups of mountains)

[¥9)

Stonehenge is in the United Kingdom. (the

before a country that is made up of a group

of states)

4 Oman 1s on the Arabian Sea. {no the before
countries, the before seas/oceans)

5 We went for a boat ride on the Nile. (the
before rivers)

& The Pyrenees Mountains are between France

and Spain. (the before groups of mountains,

no the before individual country names)

WB C Read the paragraph. Delete the
if it is not necessary.

* Tell the students to read the paragraph and cross
out the where it isn’t necessary.

*+  When you elicit answers make sure you ask the
students why they have deleted the or left it in.

Answers

| went to the Australia last year for my holidays.
First I went to #e Brisbane [/brizban/], a city
with a very warm climate and a beautiful botanic
garden. Then | went surfing in the Pacific Ocean.
1t was very exciting because the waves were huge.
After that, [ went to another big city called #he
Sydney. I visited the Olympic Park and did a lot
of shopping. [ also went to the Blue Mountains,
which are only a two-hour drive from the
Sydney. I spent the last part of my holiday in the
Tasmania, which 1s an island south of the
Australia. This was my favourire part of the
holiday, becatise | went whitewater rafting on
the Franklin River.

Lesson 4:

Getting Information

r .
Objectives: Listen to telephone

conversations for
information.

Language: Expressions for checking,
confirming and correcting
information.

Vocabulary: single room, double voom,
bigh season, vate
Revision: returs ticker
21 Century skills: —

Reference: Course Book page 35,
Workbook pages 34 and
35, §8 26 t0 28

Warm u P & mins

e Remind the students that Tarig’s family were
talking about going on holiday in Lesson 2.
Ask the students where the family decided to
go (England).

¢ 'Tell the students to look at the pictures and
establish whom Tarig’s father is talking to in



each case (an airline clerk in the first picture and

a hotel receptionist in the second).
¢ Elicit what kind of information ycu might
ask for from each person, write notes on the

board and teach any relevant vocabulary (e.g.,

airline clerk — cost of flights, available dates,

weight limit for baggage, check-in times; hotel

receptionist — cost of roowms, facilities at hotel,
available dates, check-in and check-out times,
meal times).

A 926 Listen to the conversations.

Who does Tariq’s father phone first?
What does he tallc about with each

person? |10 mins

¢ Tell the students to listen to the two
conversations, decide whom Tariqg’s father
speaks to first and what he asks abourt in each
conversation.

¥ Track 26
Listen to the conversations. Who does
Tariq’s father phone first? What does he
talk about with each person?

Conversation 1
Airline clerk:  Afrigiyah Airways, how can |
help you?
Hella, I'd like some information

about fhghts from Tripali

Father:

to Londan.
Alrline clerk:
Father: Well, it’s cheaper to tly on a
Friday, right:
Yes, that’s right.
Then I'd like to fly on Friday
10" June,
Would you prefer to leave in the
morning or in the afternoon?

Ainrline clerk:
Father:

Airline clerk:

Certainly. When would you like to fly?

Father:
Alrline clerk:

Father:
Airline clerk:

Father:

Receptionist:
Father:

Receptionist:
Father:

Receptionist:

Father:

Receptionist:

Father:
Receptionist:
Father:
Receptionust:

Answers
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Oh. Well, I think I'd like to leave
at 9.45.

OK. Do you want a single or
return ticket?

Return, please.

And when would you like

to returny

I'd like to return on 30% June.

Conversation 2

Good morning, Central Hotel.
Good morning. I'm calling for
information about your rates.

Do you want a single room or a
double room?

One single and one double

rooim, please.

OK. Dauble reams cost £65 per
might. And we have two types of
single raoms. Single rooms with a
shower cost £60 per night. Rooms
without a shower cost £58 per
night. All rooms cost £5 more per
night during high season, that’s
from June to August.

I'm sorry. Could you say

that again?

Of course. A single room with

a shower costs £60 per night. A
room without a shower costs £58
per night. And in June, July and
August, all rooms cost £5 maore
per night.

Do you mean a single room
without a shower for the night of
10t June costs £632

Yes, that’s right.

OK. Thank you very much for
your help.

You're welcome. Goodbye.

Father:

Airline clerk:

Father:

Airline clerk:

In the morning, please.

OK. We have three flights from
Tripoli to London on Friday 10%
June. One leaves at 6.20, one leaves
at 945, and one leaves at 11.30.
['m sorry, did you say the flights
leave ar 6.20, 9.35 and 11.307

No, that was 2.45.

He speaks to the airline clerk first.

He asks the airline clerk about the cost and time
of tlights from Tripoli to London.

He asks the receptionist about the price of

hotel rooms.
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B Now do Exercise A on page 34 of
the Workbook. [ ¢mins

s Tell students to turn to page 34 of the
Workbook.

WB A % 27 Read the extracts from
Conversation 1. Mark Tarig’s father’s
lines F and the dirline clerls lines A.

¢ Tell the students to read the sentences from the
first conversation and mark them ‘F or “A” as
appropriate. Read the first two sentences with
the class and help them decide, if you think the
students need some guidance.

+ Play €0 27 for the students to check
their answers.

& Track 27
Listen and check your answers.
[Track 27 is a repeat of Conversation | from
Track 26.]

Answers

Conversation |

Afrigivah Airways, how can I help you?
Hello, I’'d like some information about
flights from Tripoli to London.

Well, it’s cheaper to fly on a Friday, night?
OK. We have three flights from Tripoli to
London on Friday 10" June.

OK. Do you want a single or return ticket?
One leaves at 6.20, one leaves at 9.45, and

I s

[ Ihy

[ =

one leaves at 11.30.
I'd like to return on 30™ Tune,

[Py

€ (228 Listen to Conversation 2 again
and answer the questions.

D Read the conversation in Exercise B
on pages 34 and 35 of the Workbook
and check your answers. [13 mins |

s  Refer students to pages 34 an 35 of the Workbook.

WB B Read Conversation 2. Checlc
your answetrs.

»  Tell the students to listen to Conversation 2 again
and answer the questions. Play G 23.

¢ Track 28
Listen to Conversation 2 again and answer
the questions.
[Track 28 is a repeat of Conversation 2 from
Track 26.]

* Have the students follow the transcript in
Exercise B to check their answers. Make sure
they realize it continues on the next page.

Answers

1 One single and one double room.
2 10 June.

3 Juneto August.

E Now do Exercise C on page 35 of
the Workbook.

*  Tell the students to read the sentences in the
Functional Grammar box.

s Askthem What does Tarig's father say when he
knows the answer, but isn’t sureé {... right?/Do
you meadit ...5) What does be say when be can’t
bear what the woman said¢ (D¥d you say ...2/
Conld you say that agam?).

s Tell the students it’s important not to talk in a
monotone if you want to sound polite when you
are checking information.

*  Then instruct students to tumn to page 35 in the
Workbook.

WB C Complete the dialogue, then
practise it with a partner.

* Read the first few lines of the dialogue and elicit
possible words and phrases for the spaces
(e.g., 1 could be Hello or Good morming).
¢ Let the students work in pairs to complete
the dialogues. Encourage them to refer to the
Functional Grammar box on page 35 of the
Course Book and use the new language.
#+ Tell the students to practise the dialogue 1n pairs.
*  Agsk volunteers to perform the dialogue for
the class.



Answers

Hello/Good morning

Tripoli {or a different starting point)
London (or a different destination)
right

o B W b =

leaves
Sorry, did you say
tHow much does it cost

Q0 =1 ON

I’m sorry, could you say that agam
MNote: For next week, if possible, try to bring

real examples of receipts, leaflets, brochures,
tickets, or any other documents related to travel.

m Lesson 5:

Travel Plans

i N
Ohbjectives: Extend vocabulary — travel

related documents.
Scan documents for
mtormation.
Language: The present simple fur
future plans.
Vocabulary: receifit, itinerary
Revisgion: guidebook,
tithetable, brachire
271 Century skills: Media Literacy: [nferring
imformation from iffages
Referance: Course Back page 36,
Worltbnule pages 36
and 37, Grammar and
Functions page 96

Warm up

*  Ask the students what documents they need
when planning and going on a holiday. Ask
students what they or their parents might
look at before deciding where to go. Try to
elicit gnidebook and brochure as revision.
Explain shuttle bus — a bus that travels
between two or more places, e.g., a hotel and
an airport, regularly.

Unit 3 Travel and Tourism

A Match the documents with the

words in the box. What is each one

for?

Tell the students to look at the documents and
match the ones they know with the words in
the box. Point out that the p in receipt is silent.
If you have brought any real travel-related
documents to class, try and share them arcund.
Teach any new words.

Answers

guidebook: information on a place, plane
ticket: ticket to.take a flight, leaflet: advert for
something, receipt: proof of purchase or cost,
timetable: list of times a service runs

Read about what each person needs

and find the document.

Tell the students to read the speech bubbles and
find the appropriate documents.

When they have finished, discuss the purpose

of the remaining document (plane ticket = to
remind you of the time of vour flight and for the
airline to check who you are),

Answers

1 Receipt

2 Timetable

3 Leaflets/guidebook
4 Guidebook

C Now do Exercise A on page 36 in

the Workbook.

Refer students to page 36 in the Workbook.

WEB A Use the documents on page
36 of the Course Book to complete
the itinerary.

.

Discuss the itinerary in the Workbook. Explain
that sometimes when people travel they ask a
travel agent to organize the trip for them. When
they do that, they generally receive an itinerary
{a plan for the trip} telling them what they will
do on each day of their trip.
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¢ Tell the students to find the missing information
in the documents in the CB and write them in
the itinerary.

Answers

1  London

2 19.10{(or 7.10 p.m.)
3 20.35 (or 8.35 p.m.)
4 £15

5 %Pam

D Looic at the Functiona! Grammar
box. Now do Exercises B and C on
page 36 of the Workboolk. [ 12mins

¢ Read the Functional Grammar box and the
examples with the students. Refer also to
Grammar and Functions, page 96. Then tell
students to go to page 34 of their Workbooks.

WB B Take turns asking and
answering questions about ...

*  Asa warm up, tell the students to take turns
asking and answering questions about the
itinerary as in the example. Then ask students
to ask and answer gquestions about each of the
items and activities in the box.

» Circulate to check that they are using the present
simple and making complete sentences.

Model questions and answers

What time do we take the shuttle bus to the
hotel? We get the bus at 8.00 p.m.

What time do we have dinner on the boat? We
have dinner on the boat at 8.00 p.m.

How much will dinner on the boat cost? Dinner
on the boat will cost £135.

What type of museum are we going tor [t is an
Egyptian museum.

What can we see at the museum? At the museum
we can see the treasure of Tutankhamun.

What time does the museum open? The museum
opens at 9 a.m. every day.

WB C Look at the posters opposite
and then answer the questions.

* Instruct students to look carefully at the posters
on page 37 of the Workbook, then ask them to
answer the questions.

Answers

10 a.m.
9 p.m.
seven
SIX times
2200

m Lesson 6:

At the Hotel

[ R T

Objectives: Revise and extend
vocabulary for hotels.
Listen tor information.
Language: Modals for making polite
requests Could your ... ¢
Can I bave .2 ete.
Vocabulary: reservation, pillow,
luggage, veceptionist,
porter, grest
Revision: single room,
lift, waiter
21 Century skills: —
Reference: Course Bock pages 37 and
38, Workbook pages 37
and 38, & 29 and 30

Warm up |5 mins

»  Ask students what features thev would like
a hotel to have when they are staying in one
on holiday. For example, Would you like a
swirnming poolé A buffet? Would you like
the hotel ta bost activities in the evening? Ask
students which features they think matter most
in a good hotel,



A Name as many items as you can
in the photos of hotels in Tripoli.

i 3 mins

¢ Look at the photographs on the page and elicit
vocabulary. Check that the students know
receprion(ist), lnggage, check in, swimming poal,
waiter, restanrant, order (a meal), bed, pillow,
chair, curtain).

B What are the people below doing?
Describe the pictures with words
from the box. [é&mins

+  Agk the students what the people in the four
larger pictures (| to 4) are doing. Encourage
them to use the words from the box in their
descriptions. Put them in pairs to talk about
the pictures, then ask some of the students for
ideas. Ddon’t confirm answers yet (encourage the
students to Listen and check).

C ¢ 29 Listen and check your ideas.
Then study the phrases below. [ 8mins

¢ Tell the students to listen to the four
conversations and check their guesses about
what the people are doing.

e Elicit answers and ask individual students to say
what the people in the pictures are doing (ask
Where is the museums)

¢ Then read the Functiomal-Grammar box
together. Ask students in which situations they
think polite requests and refusals like these
should be used.

£ Track 29
Listen and check your ideas.

Conversation 1
Receptionist:
Guest:

Good evening, madam.

Good evening. | have a reservation
for three nights.

Receptionist:  Could you give me your

name, please?

Yes, it’s Dubey.

Ah, yes, Mrs Dubey. You have a
reservation for a single room with

Guest:
Receptionist:

a shower from April 3% to April 7%

Guest:

Receptionist:

Guest:

Receptionist:

Guest:

Receptionust:

Guest:

Receptionust:

(Guest:

Receptionist:

Guest:

Receptignist:

Guest:

Waiter:
Woman:
Man:
Womans:
Waiter:
Man:

Waiter:

Woman:

Warter:

Guest:

Recepriomust:

Guest:

Receptionist:

Guest:

Receptionist:
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That's right.

Could you sign here, please?

Of course ...

Thank yoeu. Do you need help with
your luggager

No, thanks. I'll take it up myself.
Here’s vour key, madam. The lift is
on vour left,

Thank vou.

Conversation 2

Reception. Flow can | help yvou?
Hello. This 1s Peter Smuth in room
202. I'm calling because [ only
have one pillow n the room. Can
you bnng me another one?

Of course:

And would you please send up
some soap as well? There isn’t any
in the bathroom.

Oh, I'm very sorry. I'll send some
up right away.

Thank you very much.

Conversation 3

Do you know what you'd liker
Yes. I'll have a boiled egg, please.
['ll have the same.

Could T have some toast, please?
Of course. Would vou like some
too, sir?

Yes, please. And can | have some
jam as well?

Certainly. We've got apricot

and raspberry. Would you like
anything else?

Oh yes. Would you bring us some
tea, please?

I*ll bring it right away.

Couversation 4

Excuse me. Could you tell me
where the museum is?

Of course. Do vou mean the
Modem Art Museum?

No, the Natural History Museum.
Oh. Erm, yes. It’s in New Street,
near the post office.

Can you tell me how to get there?
Yes. Un, let’s see. ... You leave the
hotel through this door. Take the
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first right, then go straight on and
you’ll see New Street on the left.
It’s not far at all. The museum is
the big building with the red roof.
You can’t nuss it.

Guest: QK. First right, straight on, then
it’s on the left. Great. Thank you
for your help.

Receptionist:  You're welcome.

Answers

Conversation 1 — 'The woman is checking in to
a hotel.

Conversation 2 — The guest 1s phoning hotel
reception to ask for a pillow and some soap.
Conversation 3 — The couple are ordering
breakfast.

Conversation 4 — The guest 1s asking the
receptionist for directions.

D Now do Exercises A and B on pages
37 and 38 of the Workboolk. [10mins ]

*  Refer students to pages 37 and 38 of
the Workbook.

WB A §+30 Listen to Conversations
3 and 4 again and tick the sentences
you hear.

¢ Tirst, ask the students to find and underline
the phrases for making polite requests in the
sentences in Exercise A.

¢ Then tell the students to listen to Conversations

3 and 4 again and tick the expressions they hear
in Exercise A. Play &% 30.

§ Track 30
Listen to Conversations 3 and 4 again and
tick the sentences you hear.
[Track 30 is a repeat of Conversations 3 and 4
from Track 29.]

Answers
Check that the students have underlined the
relevant parts of the sentences (e.g., Could you

tell me ...¢ Could I have ...).
The students should tick 1, 2, 4, 5 and 7.

WB B Put the dialogues in order.
Then listen and check your answers.

* Tell the students to read the conversations and
put them in order by numbering the lines. They
should write the numbers in pencil at this stage.

Remind students that the Exercise continues

onto page 38.

*  Let the students compare in pairs before you
play & 31 for them to check the ordec

*  Remind the students about the importance of

mtonation. Tell them to listen again and pause the
audio after each request for the students to repeat.

*+ TFor answers see transcript.

& Track 31

Listen and check your answers.

Waitress:
(ihest:

Wairress:

Guest:

Waitress:

Guest:

Mr Adams:

Receptiomnist:

Mr Adams:

Receptionist:

Mr Adams:

Guest:

Receptionist:

Guest:

Receptionist:

Guest:

Receptionist:

Do you know what you'd like?
Yes, could T have a cooked
breakfast, please?

Certainly. Would you like
something to drink?

Yes, can you bring me a glass of
orange juce?

['m afraid we haven’t got any
more. We have apple and
grape juice.

['ll have an apple juice then.

Good morning. | have a
reservation for two rughts.
Could you give me your
name please?

Yes. It's John Adams.

Would you fill out this form,
please, Mr Adams?

Yes, of course.

Can I buy a newspaper at the
gift shop?

Yes, but I'm afraid it’s closed at
the moment.

Could you tell me when 1t opens?
At half past nine.

And when does it close?

At eight o’clock in the evening.



E Work in pairs. Imagine you are in a

restaurant. Practise asking the waiter

for the items in the pictures. [&mins

¢ Tell the students to work 1n pairs. One is a
waiter and one s a customer. The ‘customer’
should make polite requests for the things in
the pictures. Check that the students know the
names of all the items before they begin (bread
roll, fork, bill, etc.).

s Circulate, listening to the conversations. Check
that the ‘waiter’ is replying with polite phrases
like the ones on page 38 of the Course Book
{Of course, Certainly, Pm afrard ...).

*  After two or three minutes, get the students to
change roles.

+ Invite volunteers to act out a dialogue for the class.

F Now do Exercise C on page 38 of
the Workbook. |5 mins

Unit 3 Travel and Tourism

Lesson 7:

Giving Directions

" ™
Ohbjectives: Ask and give directions.

Language: Language for giving
directions.

VYocabulary: snear, just past, around the
corner (fromy), five minutes
away
Revision: portes, aguarivim

21 Century skills: Communication Skills:
Understanding direction
Reference: Cburse Book page 39,
Warkbook page 39,
€0 32 and 33

Tell students to turn to page 38 of the
Workbook.

WB C Complete then match the
phrases. Then write sentences using
the present simple.

e Instruct students to write out the sentences in
full using the present simple. Then ask students
to match the questions and answers to form
complete phrases.

¢+ When students are finished, ask them to write
other similar sentences using the present simple.
For example, Caw we bring a cake?

Answers
1 Can you bring some snacks with you?
I’m afraid 1 won't be able to.

o

Can you tell me when the next train to the
airport leaves?

I'm sorry, but | dow’t work here.

Can [ talk to you about my exam results?
Certainly, I'd be happy to discuss

your results.

VRO NN

Warm up

* Read the names of the buildings on the map.

ilarify the meaning of any new items (e.g.,
newsstand, ice-cream stand).

A § 32 A hotel porter is giving people
directions. Match the questions and
answers, then listen and check.

¢ Read the instructions with the class. Make sure
they remember what a porter does. Establish that
all directions start from in front of the hotel.

» Tell students to read the questions and match
them with the answers by looking carefully at
the map. They can work in pairs.

s Circulate and help clarify the directions — maost
should be familiar to the students and the
meaning of new items {around the corner, just
past, five minutes away) can be seen clearly on
the map.

s Dlay & 32 for the students to listen and check.

€ Track 32

Listen and check
Excuse me, how far is the football
pitch from here?

Young (nan:

It’s about five minutes away. Turn
left on Bank Street and go straight

Porter:
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on until you reach the river. It’s on

the left.

Young man:  Thanks.

Woman: Could you tell me wliere the bus
stop is?

Porter: Yes. It’s around the corner. Just
turn right on Bank Street and you'll
see it.

Woman: Thank you very much.

Man: Excuse me, where’s the tram
station?

Porter: (o along Main Street. It's on the
right, just past the car park.

Man: Thanks.

Young man:  Excuse me, where’s the nearest
restaurants

Porter: It’s on Park Avenue, near the

Young man:

cinema. Go along this street and
turn left on River Road. It’s on the

right, opposite the museum.
OK. Thanks.

Answers

A2
B 3
C 1
D 4

Write the new items for describing location and
any phrases that you feel the students need to
revise on the board (e.g., oppasite, go straight
on, go along the street).

Practise pronunciation and ask the students ta
give you directions to- well-knewn places in
your town {from the school or from a city
centre landmark).

Now do Exercises A to C on page 39

of the Workbook.

WB A Look at the map on page 39
of the Course Book. Complete the

Refer students to page 39 of the Workbook.

dialogues with phrases from the
box. The people are in front of the
department store.

Tell the students to complete the dialogue in
Exercise A with phrases from the box. Make
sure they realize that the directions refer to the
map on page 39 of the Course Book, so they will
need to look closely at it. Each set of directions

starts from the department store this time, not
the hotel.

Answers

1 It’s arcund the corner

2 just past the chemist’s

3  near the hotel

4 about five minutes away

WE B §¢ 33 Look at the map in the
Course Bool. Imagine you are at the
hotel. Listen to the directions and
write the names of the places (1 to 4).

Tell the students to listen to the directions and
find each place on their map. The people are at
the hotel. Each set of directions refers to one of
the numbered buildings on the map (1 to 4). Tell

the students to write the name of the place by

the corresponding number in their notebooks.

£ Track 33

Look at the map in the Course Book.
Imagine you are at the hotel. Listen to the
directions and write the names of the
places (1 to 4).

A

A: Excuse me, where’s the school?

B: It’s just over there, opposite the hotel.

B

A: Could you tell me where the theme park is?
B: Of course. Er ... it’s on River Road, past

the restaurant.



A: Excuse me. Is the sports shop far from here?
B: No. it’s only two minutes away, on the corner
of River Road and Main Street.

A: Excuse me, where’s the fire station?
B: It’s along this street on the right, near the library.

Answers

A = 3 {school)

B = 4 (theme park)
C = 2 (sports shop)
D = 1 (fire station)

WB C Reorder the words to male
sentences.

Unit 3 Travel and Tourism

Warm up

Ask the students whether they write postcards

or emails when they are on holiday and why (or
why not). Explain that many British people write
postcards to friends and family when they are
away from home.

A Read the postcard and the email.

Which holiday sounds like the
most fun?

» [nstrict students to put the words in each
sentence in the correct order.

Answers
1 Where is the school bookshop?
Can you tell me how far the bakery is?

]

It is just around the corner.

m Lesson 8:

Travel Experiences

[#N]

Tell the students to read the postcard and email
quickly and say which holiday sounds like the
most fun and why.

Ask them what they think are the main
differences between postcards and emails
{possible answers: the layout of postcards

1s mere formal, posteards include pictures,
postcards take longer to arrive, emails are
more personal).

Lool at the examples in the
Functional Grammar box. Can you
find more examples of the present

perfect continuous?

4 =
Ohbjectives: Revist the present perfect.
Read postcards and emails
for mrormation.
Learn the present perfect
continuous.
Write a postcard or email.
Language: Present perfect continuous
Yocabulary: Revision: fuge, crowded,
quad bike
21** Century skills: Media Literacy: [nferring
information from images
Reference: Course Book 40, page
Workbook pages 40 to 42,
Grammar and Functions
page 101

Read the examples in the Functional Grammar
box. Refer the students to Grammar and
Functions, page 101. Give them time to read the
information about the present perfect continuous
and answer any questions individual students
may have.

Tell the students to find more examples of the
present perfect continuous in the postcard

and email.

Answers

Postcard: I've been having a great time here in
Saudi Arabia.

Email:  We've been visiting lots of
monuments and museums.
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C Now do Exercises A to E on pages
40 to 42 of the Workbook. [21mins |

s 'Tell students to turn to pages 40 to 42 of the
Workbook.

WB A Hamid wants to go diving. Use
the words to make sentences about
what he has already done and what he
hasn’t done yet.

»  Briefly revise yet and already by talking about
what you have already done or not done yet
so far in the day {e.g., I bave already eaten
breakfast. I bave already taught two classes.

I baver't finished marking the homework vet. |
haven't eaten lunch vyet. | haven't been shopping
vet.). Elicit some similar examples with glready
and yet from the students.

»  Refer the students to the picture in the
Workbook and ask them what Hamid is going to
do (= go diving). Elicit that he is holding a leaflet
and a mask.

s Talk the students through the two examples.
Remind them that already 1s usually pesitioned
between hbave and the past participle, while yef
always goes at the end of a sentence. Make sure
it is clear that the ticks mean Hamid has already
done the things and the crosses mean he hasn’t
done them vet.

* The students work on the sentences individually,
then compare their answers in pairg. Circulate,
checking that the students choose and spell the
irregular past participles fownd and bought
correctly {7 and 8).

Answers
1 He has already watched a video about diving.
2 He has already asked his parents for

permission.
He hasn’t rented the breathing equipment
yet.

[¥8]

4 He has already practised swimming
underwater.

He hasn’t found a diving teacher yet.

% He hasn’t bought a waterproof camera yet.

WB B What have Christine and her
family been doing on their holiday?
Complete the sentences with the
words in the box.

v Tell the students to complete the present perfect
continuous sentences with the correct verb from
the box.

Note: Christine i1s pronounced /'kristin/

Answers

L 'We have been eating good food.

2 We haven’t been swimming in the pool
because we prefer the beach.

3 [ haven’t been taking pictures because |

forgot my camera.

My sister has been learming to sail.

o

My parents have been wisiting museums.

WB C Make sentences about what the
people have been doing.

* Tell the students to use the words under the
pletures to write present perfect continuous
sentences. Do the first sentence together on
the board before setting the exercise. Remind
students that the Exercise continues onto
page 42.

Answers
1 He has (He’s) been swimming in the pool.
2 They have (They've) been waiting for
an hour.
3 He has (He’) been playing tennis.
He has (He’s) been painting.
S5 They have (They’ve) been playing in
the sand.
6 She has (She’s) been cooking.

.

WB D Think about a place you have
visited, in Libya or in another country.
Write notes to answer the questions.

* Read through the questions with the class and
tell the students to work on their own, writing
notes about a place they’ve been.
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WB E Now imagine you are there.
Use your notes to write a text
message or an email to a friend.

¢ Tell the students to use their notes to write a text
message or email to a friend.

¢ Remind students to follow the Checklist for
written work on page 108 of the Course Book.

Model answer

Hi, Alberto!

How are you? I’ve been in Scotland for the

last two weeks on holiday with my sister. It’s a
beautiful country, but the weather hasn’t been
as good as at home. We took a car to Eilean
Donan castle. It’s an amarzing old castle on a
tiny island in the middle of a loch. In Scotland,
lakes are called ‘lochs’. After that we went to
Camusdarach Beach, near the town of Arisaig.
Scottish names are hard to say! We stayed there
for a few days and went surfing on the water.
The beach 1s white and smooth, just like the
beaches back home. | thought Scottish beaches
would be grey and full of rocks. The water was
freezing, but we could see three other islands
from the beach and the water was so blue and
pretty. My favourite day was when we went to
Edinburgh. That’s the capital of Scotland. There
were people playing bagpipes and they were
wearing kilts. The buildings were so old but
there was great music and lots to see and do.

[ hope you're having fun at home! Speak to

you soon,
Marco

Round up

¢ (o over the Round up page quickly. Tell
the students to work in pairs to check their
understanding and recollection of the unit. For
each language point listed, the students should
take it in turns to make sentences or think of
maore examples. Their partner should correct
them if necessary.
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Listening and speaking
* Discussing advantages and disadvantages
* Expressing opinions

* Exchanging information about places

Reading and writing
* Reading for gist
* Reading for details

Structure and language

*  Grammar and vocabulary from
Units 1 to 3

21* Century skills

* Information Literacy: Interpreting the
purpose of text

* Study Skalls: Interpreting charts

*  Study Skills: Scanning for information
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Key words

advantage (n) — /ad'varntidz/
amusement (n) — /a'mjurzmant/
artefact (n) — /'artfakt/
blogger {n) — /'blnga/

blossom (n} — /'blbsem/

charity (n) — /"tJeerati/ population {n) — /. pppju'lerfn/
gap (n) — /geep/ vaccination (v) — /vazksi'neifn/
gear {n) — /g1alr)/ syllable {n) — /'s1labl/

immediately (adv) — /I'mirdiathy
local (ady) - /'laukly

Unit 4 Fun with English 1
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Lesson 1:

The Gap Year

76

7

~
Objectives: Revise identifying purpose,
features and audience of
a text.
Revise using topic
sentences to find
information.
Read for detailed
information.

Language: Revision: present
continuous for changmg
situations.

Revision: rise, charity,
pyramids, whitewater

Vocabulary:

rafting, vaccinations
New: gap year, antamym
Study Skills: Scanning for
mmformation: Information

271" Century skills:

Literacy: Interpreting
purpose of text
Course Book pages 44
and 43, Workbook

pages 43 and 44

Reference:

the features of this article with the class (for
example, the informal style of the pictures and
heading, what the graph shows, the use of ‘you’
to talk directly to the reader).

Read the two questions at the top of the page
with the class. Elicit ideas but don’t confirm
answers until the students have read the

article, as this gives them motivation to read
the first time.

Answers

The article is informative — it gives practical
information and advice.

It 1s for young people who are thinking of taking
a gap vear.

Write the number of the paragraph
where you think you will find each
fact. Then check your answers.

8 mins

Warm up

& mins )

Books closed, elicit the three purposes of a text
that were discussed in Unit 1 (to entertain, to
inform, to persuade).

Ask the students what they can use to identify
the purpose of a text before they read (How
do you know what a text is forg). Elicit/suggest
features such as layout, titles and illustrations.
Discuss how these features can also help you
identify the intended audience of a text.

A What is the article for? Who should

read it? Read and find out.

Course Books open. Explam that a gap year is a
period of time many teenagers take off between
school and university or when professional
people take time off from their job. Discuss

.

C

Remind the students that most paragraphs

have topic sentences. These are usually at the
beginning of the paragraph and give the main
idea of what follows.

Tell the students to use the topic sentences of the
article to predict where they will find each fact
m Exercise B. They should write the number of
the paragraphs next to the sentences in the boxes
marked ‘Paragraph’.

Answers

Paragraph 2
Paragraph 1
Paragraph 4
Paragraph 3

e L S —

Read the article on page 44
more carefully and answer the

questions.

Give the students time to read the questions
in Exercise C. Answer any questions they
may have.

Tell the students to read the article again and
answer the questions by making notes.



Answers

1 They work with charities (e.g., building
houses or teaching), learn new sports
or travel.

>

Plan the year well.

[#9)

It helps you to find out what you like and
what you are good at. You can learn things,
meet people and see the world.

4 Answers depend on students.

D Now do Exercises A to D on pages
43 and 44 of the Workbook. |13 mins |

*  Refer students to pages 43 and 44 of
the Workbook.

WB A Scan the text on page 44 of
the Course Book again. Find words
or expressions that have a similar
meaning to the items below,

¢ Tell students to scan the text on page 44 of the
Course Book again.
¢ Students should find synonyms or expressions

that have a similar meaning to the words in
Exercise A.

Answers

—_

areas

gear
vaccinations
local
advantages
possibilities
teenagers

=S [ N PN N PO AN

charity organizations

WB B 1In groups of four, talk about
your answers to Exercise C on page 45
of the Course Book. Divide your group
in half. One pair argues in favour of
going on a gap year. One pair

argues against.

¢ Organize students into groups of four. Tell
students to re-read their answers from Exercise
C on page 45 of the Course Book.
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Then divide each group into two pairs. Explain
that one pair will be arguing i1n favour of going
on a gap vear and the other group will be
arguing against it.

Go round the classroom and listen to

the debates.

Select pairs with contrasting tasks to
demonstrate their arguments to the class.

Possible answers

1 What kinds of things do young people do
during a gap year?
Work with charity erganizations, build
houses, teach, learn a new sport, travel far
from home.

[

What do you need to do before you take a
gap yedr?

You need to plan your trip. This means you
need to learn about the country you will
visit, find out if you need any vaccinations,
and what clothing you should pack. You can
also use an organization to help you plan
the trip.

3 What are the advantages of taking a
gap year?
You can decide what you like and what you
are good at. You can learn skills, like a new
language or sport, to help you find a job.
You can meet new people and see the world,

4 Would you like to take a gap year? Why/
Why not?

For

I'would like to take a gap year because |
would like to travel around the world and
learn about other countries. 1 would also like
to take a gap year because | want to learn
new skills, like teaching, that will help me
find a job in my country.

Against

[ would not like to take a gap year because

[ want to start work straight after school. |
can learn about other cultures and skills that
will help me without travelling to another
country. Also, you need lots of money to
take a gap year because travelling to another
country is very expensive.
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WB C Worlk with a partner. Write a
synonym and two antonyms for rise.

s 'Tell the students to write a synonym and two
antonyms (= oppasites) for rise. They should
lock back at the Course Book if they don’t
remember the words.

Answers
synonym: go up
antonyms: fall, go down

WB D Worlc in pairs. Student A: Use
the words in Exercise C to ask and
answer questions and complete your
table with arrows. Student B: Turn to
page 44.

o 'Tell the students to work in pairs (A and B).
Student A should look at the table on page 43
and Student B at page 44.

¢  Student B starts by asking questions to complete
histher first table. They should use the words
from Exercise C. Student A tells Student B
whether the number of visitors to each country
is going up or down {according ro the arrows in
the table) and Student B marks his/her table with
arrows. Show the students exactly what to do by
demonstrating with a confident student first and
showing them the question and answer exchange
on page 44 of the Workbook.

»  When Student B has completed the table, Student
A asks the questions.

Answers
Country Number of visitors
France

Spain

United States
{bina

Mexico

K KMNENN

[taly

m Lesson 2:

Staying in Touch

¢ ™
Objectives: Revise giving and
responding to opinions.
Listen for information.
Language: Revision
Vocabulary: Revision: mobile phone,
equipwment
text (v)
21 Century skills: Life Skills: Critical thinking
Reference: Course Bock page 46,
Workbook pages 44

and 435, € 34 and 25
e o

Warm up

¢ Ask students ta put their hands up if they use
a mobile phone. Establish how much time they
spend on their phones communicating with
others. Ask students how they think people
communicated before the smarrphone.

A Worlc in pairs. Which of these
communication methods do you

use? Discuss your ideas.

¢ Look at the pictures and ask the students which
method they use most to communicate (have
a vote with a show of hands to find the most
popular method).

B ¢34 What are the advantages and
disadvantages of mobile phones?
Discuss your ideas. Then listen and
see if the speakers had the same

ideas. 12 mins

¢ 'Tell the students they are going to hear people
talking about mobile phones. Tell them to
write their own 1deas about the advantages
and disadvantages of mobile phones in their
notebooks before they listen.



¢ Tell the students to listen to three young people

talking about mobile phones and see if these

people mention the same advantages and
disadvantages they thought of. Elicit any other
opinions that the students picked up.

§ Track 34

Listen and see if the speakers had the
same ideas.

Sami:
Adam:

Sami:

Adam:

Samu:

Hamad:

Sami:

Hamad:

Sami:

You don't look very happy, Adam.
That’s because my parents con’t
want me to get a mobile phone.
Why do you want to get a mobile
phone? [ think they are a complete
waste of money. They’re expensive
and you don’t really need one.
You see your friends and family
every day.

[ don’t agree. They're very

useful. If you have a problem,

1t’s iniportant to be able to reach
someone. Last week [ asked my
brother to pick me up at the sports
centre at 4 o’clock and he forgot.

[ waited for an hour before he
remembered to come. | wished I'd
had a mobile phone then!

What do you think, Hamady

[ agree with Adam. And anyway,

a lot of parents like their children
to have mobile phones. They like
to know they can contact them
any time.

Maybe you're right, bur they can't
talk to them if the phones don't
work. That's another problem with
mobile phones: they don’t work
everywhere.

Yes, but you can leave a message
when the phone isn’t working or is
turned off.

That’s another problem! I think
people with mobile phones are
really impolite because they leave
their phones on in the cinema and
in restaurants. It really annoys me.

Answers

Advantages of mobiles: useful for reaching
someone if you have a problem, parents can
contact their children, can leave messages.
Disadvantages of mobiles: expensive, not really
necessary, don’t work everywhere, mobile phone
users are impolite — annoying when people leave
them on in cinemas and restaurants.

C Read the opinions below.

Unit4 Fun with English 1

Tell the students to match the opinions in the
speech bubbles with the pictures in the CE.

Answers
a $

b 1/4

c I

D Do you agree? Think of other

reasons why you like or dislilce these
ways of communicating and write
them in your notebool¢. |5 mins

Ask the students if they agree with the speakers’
opinions. Tell the students to work in pairs and
write as many reasons why they like or don’t like
these methods of communication.

Elicit ideas from the class and write them on
the board.

Possible answers

Texring

| like texting because it is fast and you don't
have to write a lot.

[ don’t like texting because people don’t write in
sentences. Sometimes it’s difficult to understand.

Speaking on the phone

[ like speaking on the phone because you can
say as much as you want.

[ don’t like speaking on the phone when I'm tired.

Writing letters/postcards

[ like writing letters because people are surprised
when [ send them letters.

[ don’t like writing letters because they get there
very slowly.
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Fmailing

I like emailing because it is like a letter, but it
gets there very quickly.

[ don’t like emailing because | don’t always have
a computer with me. Texting is usually quicker
and easier.

E Now do Exercises A to D on pages

44 and 45 of the Workbook.

Refer students to pages 44 and 45 of the
Workbook.

WB A {335 Listen again. Match each
opinion with a reason.

Let the students match the opinions and reasons
in Exercise A in pencil before you play & 35.
Elicit that becarse is commonly used when
giving an opinion, but make sure they realize
that it is not always used (especially if the
context is clear).

Tell the students to listen and check their
answers as you play &% 35.

£ Track 35

Listen dgain. Match each gpinion with
a reason.
[Track 35 is a repeat of Track 34.]

Answers

1 You don't really need a mabile phone
because you see vour friends and family
every day.

They are very useful. If you have a problem,
you can call someone.

[

In my opinion, parents like their children
to have a mobile phone because they like to
know they can contact them any time,

[¥9)

4 I think people with mobile phones are really
impolite because they leave their phones on
in the cinema and in restaurants.

WB B Worlk with a partner. Think
of advantages and disadvantages.
Make notes.

¢ Tell the students to worlc in pairs and write as
many reasons why they like or don’t like the three
methods of communication in the table (social
media, text messages and email) as they can.

» Elicit ideas from the class and write them on

the board.

Possible answers

Social media

Advantages — You ¢an see what your friends and
family are doing.

Disadvantages — People lie about how happy
they are on social media. It is not real life. It is
distracting.

Text message

Advantages — [t i1s quick and easy.
Disadvantages — People don’t write in full
sentences.

Email

Advantages — You can speak to anyone in the
world for free.

Disadvantages — You need internet access to send
or get emails.

WB C Worlk in groups. Teli your
classmates your opinions. Ask them
what they think.

e Tell the students to work in groups to discuss
their opinions with their classmates. Encourage
them to listen to and respond to their classmates’
opinions. They can refer to their notes in
Exercise B if necessary.

* Circulate and listen, encouraging the students to
use the ser phrases they have studied for agreeing
and disagreeing and expressing opinions.

Possible answers

- | think that social media 1s a waste of time
because it 1sn’t important for a happy life.

- [ don’t agree. [ think it is a good way to
communicate with my friends and family.
What do you think?



—Tagree. My friend lives in Japan and with
social media I can see what his life is like,
and learn about other cultures!

— Maybe you're right, but do you think people
use it too much?

- Yes., but only some people.

WB D Work with a partner to

write about the advantages and
disadvantages of one of the methods
of communication. Share your essay
with your class.

»  Tell students to write an essay based on their
notes collected in Exercise B and the discussion
in Exercise C. The essay should include three
advantages and three disadvantages of one
chosen method of communication.

e Refer students to the writing Checklist on
page 106 of the Course Book to help them write
their essays.

Model answer

Texting

The method of communication I have chosen to
write about is SMS text messaging, or ‘texting’,
"Texting is my favourite way to communicate
with my friends and famuily. It 1s quick and easy.
Some methods of communication, like social
meclia, are only used by young people, or people
with expensive mobile phones. Nearly everyone
can text.

Texting is also cheaper because you don’t need
to pay for the internet. It is better than calling
someone on the phone because people are too

busv to answer the phone sometimes. My friends

and [ never talk on the phone. Also, in public,
sending a text is quiet and doesn’t disturb other
people. Talking on the phone can annoy other
people who have to listen to your conversation.

However, there are some disadvantages of
texting. The main disadvantage of texting is
that it makes people lazy. This is because it 18
difficult to write a long message on a mobile

phone, so people don’t write in proper sentences.

They make words shorter and don't use correct
grammar. That can make the message hard to

Unit4 Fun with English 1

understand. Another disadvantage of texting is
that some people send texts instead of talking
face to face. | think that’s a bit sad.

In conclusion, there are good things and bad
things about texting, but it is very useful in
modern life. [ think that it makes my life easier.

m Lesson 3:

Eid Aladha

g b
Objectives: Kevise organizing
infoemation into
paragraphs.
Language: Eevision
Vocabulary: Revision
21" Century skills: Life Skills: Crirical thinking
Reference: Course Bock page 47,
Workbook page 45, § 36

A J

Warm u P 7 mins

¢ Ask students to tell you the best ways to
organize paragraphs in an essay, which has been
covered in this unit. Try to elicit introduction,
topic sentences and cowclusion. Ask students
how they would go about researching an essay,
for example where they would look and how
they would remember the information. Try to
elicit make notes.

A Look at the pictures. What do you
know about Eid Aladha?

¢ Discuss the pictures and ask the students what
they know about Eid Aladha.

Model answer

Eid Aladha is also called the “Sacrifice Feast'.

It is a public holiday in Muslim countries.
Everyone wears their best clothes and visits the
mosque for prayers.

Then they visit their family and friends and give
each other presents.
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Then a ram is sacrificed and divided into three
parts. One part is given to the poor, another to
relatives, friends and neighbours. The final part
is for the family.

Muslims also give money to charity during Eid
Aladha so that poor people can buy new clothes
and food for the celebrations.

Look at Ahmad’s notes for an
essay about his visit. Are the notes
complete sentences? Are they in
order? Why do people write notes

before writing an essay?

D %36 Ahmad’s second paragraph is

about the rest of the day. What do
you think it talks about? Listen and

check. Then do Exercises A to D on
page 45 of the Workbook. |12 mins

Focus on the notes under Exercise B in the
Course Book and explain that Ahmad s writing
an essay about the event. Read the questions
with the class and give them time to look at the
notes before they answer.

Answers

+ The notes are not complete sentences.

¢ They are not really in order.

+  Teople write notes to help give them 1deas
before they write.

Read the beginning of Ahmad’s
essay. Which of his ideas did he use
inthe first paragraph? [&mins

Read the instructions for Exercise C. The
students should read the first paragraph and
tick the ideas in Ahmad’s notes (Exercise B) that
were used.

Answers

The students should tick:

¢ visited cousins in Msillata

+ during Eid Aladha holidays
¢ dressed in new clothes

¢ went to mosque for prayers

+ thanked Allah

Read the instructions at the bottom of the page,
and give the students time to predict what
Ahmad’s paragraph is about before you

play & 36.

Elicit the 1deas that Ahmad wrote about from the
list. Then tell students to turn to page 45 of their
Workbooks.

& Track 36

Listen and check.

Ahmad: After that, we went to visit our

family and triends. We gave them
our gifts and we all ate the special
foods There was so much to eat!
My aunt and uncle took some

of the meal to the poor people

in the city and gave them money
too. In the afternoon, my cousins
and [ went to an amusement park
and went on all the rides. [ had a
fantastic day!

Answers

The second paragraph mentions visiting family
and friends, giving gifts, eating the special food,
giving food and money to the poor, going to an
amusement park.

WB A Read the second paragraph
of Ahmad’s essay and correct the
five mistakes.

Remind the students that it is a good idea to
proofread what you have written before writing
a final version of an essay.

Tell the students to read the paragraph in
Exercise A carefully to find and correct the

five mistakes.

Let the students compare their corrections in
pairs before vou elicit the answers., Mark the
corrections using a projection of the paragraph



or by writing it out on the board with plenty of
space between the lines.

Answers
to

After that, we went visit our family and friends.
We gave them our gifts and we all ate the
special food.

Fizch took
There was so many to eat! My aunt and uncle take
some of the meal to the poor people m the city
and gave them money too. In the afternoon, my

swent

cousins and [ went to an amusement park and ge

had
on all the rides. | has a fantastic day!

WB B Make notes about an event you
have seen in person or on television.
You can use the questions to help you.

e Elicit the names of events that the students have
attended or seen on television in Libya or abroad.

¢ Read the instructions and questions with the
students. They should make notes in their
natebooks. Provide dictionaries and encourage
the students to use them to find any new words
they need.

WB C Write two paragraphs about
the event from your notes.

¢ 'ell the students to write two paragraphs
about the event from their notes. Remind them
to keep information that goes together in the
sam= paragraph.

+ ‘Tell them to write 80-120 words.

¢ Remind students to follow the Checklist on page
106 of the Course Baok for written work.

¢ Circulate to help with grammar, vocabulary and
organization.

Model answer

Last year, my family and [ went to the Ghadames
festival in west Libya. It happens every year

in late October; and lasts for three days. The
festival celebrates the traditions of the Tuareg
people who live in Ghadames. We stayed in the
old city, which 1s full of white painted buildings

to keep cool. Ghadames 1s an oasis so there are
lots of palm trees and ponds.

We ate traditional Libyan food like dates, Bazin
{a type of bread), and Shaksouka. There was lots
to do at the festival, like watching people collect
dates, walk through the market, and dance

to traditional music. My favourite thing was
watching the camel racing in the desert. It was
very exciting!

WB D Read your essay again and
correct any mistakes you find. Write
it out again. Add some pictures of
the event if you can. Share your essay
with the class.
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¢ ‘Tell the students to proofread their essays
and then ask students to share their work with
the class.

Lesson 4:

Two Cities

7 ™
Objectives: Revise scanning for
information.

Language: Revision: making
comparisons; present perfect
simple and continuous.

Vacabulary: Revision: words for
clescribing places
(population, facilities,
specmculaﬂ; ancient)
21* Century skills: Study Skills: Scanning for
information

Reference: Course Book pages 48
and 49, Workbook pages
46 and 47, Grammar and
Functions 9% and 101

N o

Warm up [ & mins

e Tell the students to look at the pictures in the
Course Book and tell you what they know about
each city.
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A Student A: Read the information
about Tripoli, below. Student B:
Read the information about Tokyo

on page 49. [ 10 mins:

* Now do Exercise A on page 46 of the
Workbook.

* 'Tell the students to work in pairs. One student
reads the text about Tripol, the other the text
about Tokyo.

WB A Use the information about

a city from pages 48 and 49 of the
Course Book to complete one column
of the table. Then ask your partner
about the other city and complete the
rest of the table.

* 'Tell the students to scan the text to complete the
information for their city in the table in the WR.

* Tell the students to ask each other questions so
they can complete the information about their
partner’s city. Elicit the questions they need and
write them on the hoard before they start ( Where
is Tripoli? What's the population of Tripolis
What is there to do in Tripolid What kind of
transport is theve in Tripolié When is the best
time to visit? How much rainfall is there?).

Answers
Tripoli Tokyo
City in? Libya Tapan
Population hetiveen 13m
1.1 and
2.2m
Things to do visit the Visit museums,
HHOSJHes, see sport or
seafront, HHSIc events,
markets, visit parks and
festivals gardens
Transport bus, taxi bus, train,

underground
March to May
or Septemnber

Best time to visit in spring

to November

Rainfall in winter a lot in summer

B Looi at the dictionary entries
on the next page and answer the

guestions.

¢ Read the questions at the bottom of page 48 of
the Course Book with the students. Remind them
of the meaning of syllable and of the phonemic
symbols that appear in dictionaries to help with
pronunciation.

+ Tell the students to answer the questions by
looking at the dictionary entries on the facing page.

*  Elicit the answers and discuss which parts of the
dictionary entries the students used to find the

information.
Answers

| four

2 oa

3 anaun

4 ancient

5§ spectacular

C Now do Exercises B to D on pages
46 and 47 of the Workbook.

» Tell students to turn to pages 46 and 47 in their
Workbooks.

WB B Write sentences about the two
cities, Use as many of the phrases
from the box as you can.

* 'Tell the students to write sentences using the
mformation in their table about both cities using
as many of the comparative expressions in the
box they can.

* 'Tell the students to compare their sentences with
a partner.

Possible answers

Both Tripoli and Tokyo are big cities.

You can travel by bus in both Tripoli and Tokyo.
Like Tripoli, Tokyo has buses.

Unlike Tripoli, Tokyo has an underground.
Unlike Tripoli, Tokyo has a lot of rain in

the summer.

Tripoli 1s not as big as Tokyo.

Neither Tripoli nor Tokyo has much rain in spring.
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WB C Look at what the tourists
are saying. How are the first two
sentences different? Complete the
other sentences with the present
perfect simple or continuous of the
verbs in brackets.

¢ Elicit the difference between the present perfect
simple and continuous sentences in the WB (the
first refers to a completed action, the second
refers to an action that has been taking place
over time and may or may not be completed).

¢ Refer the students to Grammar and Functions
section, pages 99 and 101.

¢ Tell them to complete the sentences in Exercise C
using the present perfect simple or continuous.

Answers
[ bave been waiting for this bus for 20 minutes.
2 We bave brought too much luggage on
this trip.
[ have been staying in a very nice hotel.

[#3)

i don’t want to go home.
4 We have seen three museums in three days.
5 He has been walking in the park since
twelve o’clock.

WB D Write the number to match
the beginnings and endings of the
sentences.

*  Write the following two sentences on the board:
Amal is boring.
Awmal is bored.

¢ Use them to remind the students about the
difference between adjectives ending in -i#g and
-ed. The first sentence means that Amal is not
interesting. The second sentence means that
Amal has nothing to do.

*  The students match the phrases in Exercise D for
further revision of this point.

Answers
1 f
2 e
3 b
4 ¢
S a
6 d
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Listening and speaking

86

Listeming for pronunciation, gist and
specific information and taking notes
Listeming to and practising contracted
forms in speech

Giving invitations, making offers

and promises

Describing people’s appearance

and character

Reading and writing

Dealing with unfamiliar vocabulary
Reading short film reviews and
expressing an opimnion

Extracting information from factual
articles about wedding customs and
glass-blowing

ldentifying language in different types of
invitation and announcement
ldentifying words and phrases tor linking
ideas in text

Describing a person in wnting

Writing about wedding customs

Structure and language

Future simple to express firm decisions,
make predictions and promises

Future continuous to talk about events
that will be happening at a specified time
in the future

Present perfect simple and continuous
Causative have, get

Verbs followed by to + infinitive

Modals will, shall, would

Vocabulary

Adjectives to describe appearance

and character

Extreme adjectives

Intensifying adverbs

Words connected with celebrations and
family occasions

Family-related words

Determiners

Conjunctions: wiile, as a result, a little
later, when, after that, because, once

Guessing meaning from context

21** Century skills

Information Literacy: Inferring meaning
from context

Communication Skills: Interpreting
information

Study Skills: Transferring information to
a table

Study Skills: Delivering a presentation
Life Skills: Crinical thinking
Communication Skills: Inferring purpose

of text



Key words
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absolutely (adv) - /'aebsalutthy
amazing (adj) - /o'me1zin/
announce (v) — /a'nauns/
announcement (n) —
/a'nasnsmoant/
baby-sit (v} — /'betbistt/
bald {adj) — /batld/
bicth (n) — /bax(rg/
bride (n) — /braid/
bright {adj}) — fbrait/
ceremony (n} — /'seramani/
concert (n) — /'konsa(n)t/
dark-complexioned {adj) -
Jda:(Dk kem'plek[nd/
digital camera (n) —
J'drdzrtl 'keemara/
extremely {adv) — /1k'strizmli/

fabric (n) — /'faebrik
fantastic (ad)) — /feen'taestik/
fascinating (adj) — /'faesinertin/
foolish (adj) — /'fuslif/
for ages (= for a long time) —
ffor 'e1cRiz /
forgetful (ad)) — /fo(r)'getfl/
gallery (n) — /'geelari/
groom (n) — /grumy
incredibly (adv) - /in'kredabli/
invitation (n} — / nvi'terfn/
lively (adj) = /'latvli/
mother-in-law (n) —
/'madar 1n o/
museum guide (n} —
/mju'zizem gaid/
observe (v) — Jab'z31(rvy

ongce (n) — /wans/

order (v) — /"(nNdalr)/
pattern {n} — /'paeta{rin/
print (v) — /print/
printer {n} — /'printalr)/
rare (adj) — frea(r)/
relative (n) — /'relstov/
reliable (adj) — /rr'latabl/
review (n) — /rivjui/
sensible {adj) — /'sensabl/
glim {adjy = sshim/

smart (adj) — /sma:(Nt/
tercible (adj) — /terabl/
thrilled (adj) — /6r1ld/
wedding (n) - /'wedin/
while (conj) — /wail/
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m Lesson 1:

Describing People

88

Objectives:

Language:

Vocabulary:

21** Century skills:

Reference:

Listen to a conversation
for information.

Develop adjectives for
describing appearance

and character.

Describe a person to

a partner.

Write a description

of someone.

Present perfect simple

and continuous.

digital camera, slim,
overweight, bright,
sensible, serious,

reliable, forgetful, dark-
complexioned, wary, bald,
smart, lively, twin, foolish,
patient (adj)

Information Literacy:
Inferring meaning from
context; Study Skills:
Transferrimg infafimation
to a table

Caurse Book page 5S4,
Workbook pages 48 ta S1,
% 37 and 38

Warm up [ 5 mins

Tell the students to look at the picture at the top
of page 52. Say that Noor is the girl holding a
camera and her friend is called Hala. Ask them

what they know about digital cameras. Ask if
anyone in the class has one.

§ 37 Listen to Hala and Noor. How
many sisters has Moor got?

Tell the students to listen to the audio and
answer the question How wiany sisters bas Noor

got? Play & 37.

§ Track 37
Listen to Hala and Noor. How many sisters
has Noor got?

Hala: What's that, Noor?

Noor: It's a digital camera.

Hala: Is it yours?

Noor: Yes. My uncle gave it to me for
my burthday.

Hala: Have you taken any pictures yer?

Noor: Yes, | have. | took a lot of pictures

vesterday at my birthday party.
Look, I'll show you. You can see
the pictures on the screen.

Hala: That’s brilliant! Who's in
the picture?

Noor: The bald, dark-complexioned man
15 my uncle, My father’s the one
with the wavy, black hair.

Hala: They don’t look anything alike!

Nogr: (O conrse not! Uncle Adel 18 my
mother’s brother.

Hala: Oh. Does he look like her?

Neiwr: Well, she’s got more hair!

Halat Do you have a picture of her?

Noor: Yes. Here she is with my Aunt Reem.

My mother’s tall and slim. That’s her
on the left. My aunt’s shorter.

Hala: Who are these two girls?

Noor: These are my cousins, Basma
and Rania.

Hala: Do you ger on with thems

Noor: Most of the time. The one on the

left, with the round face, i1s my
cousin Basma. I really like her, but |
don’t see her much any more. She’s
been studying Physics at university
for a year now. She’s very bright
and she’s been getting really good
marks. My aunt and uncle are very

proud of her.
Hala: And who's that?
Noor: That’s my niece, Amal. She’s my

brother Fuad's daughter. She looks
very smart, doesn’t she? She’s
always well-dressed. And she’s
lively and fun to be arcund.

Hala: Let's see the other pictures. Oh,
that’s a picture of you!
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Noor: That's not me. That’s my twin Answers
sister, Rasha. 1 Adel —uncle
Hala: You lock exactly alike. 2 Mahmoud - father
Noor: But we aren’t really. She’s much 3 Mariam - mother
more serious than [ am and 4  Reem — aunt
she gets better marks at school. 5 Basma — cousin
Rasha’s very sensible and never 4 Rania — cousin
does anything foolish. She’s aiso 7 Amal - niece
very reliable. When she says she’s £ Rasha - twin sister
going to do something, she always
does it.
Hala: Not like you! C Work in pairs. Tell your partner
Noor: Neo, I'm afraid not. Sometimes I'm what you think the underlined
a bit forgettul. Oh, not I forgot! words mean, then look them up in a
1 was Supposed to meet Rasha at dictionary. After that, do Exercises
four o'clock to play tennis. I’ve gor B to I on pages 4_3 to 51 of the
to go! I'll see you soon, Hala. Workbook. [20mins|
¢  FElicit the answer: Noor bas one twin sister. ¢ 'Tell the students to work in pairs. Tell them to
Check understanding of fawin. Then ask what read the extracts from the conversation on
other words for relatives the students heard. page 52 of the Course Book and use the pictures
Try to elicit mother, father, brother, uncle, aunt, and the context to work out the meanings of the
cottsin and siece. underlinec words.
¢ Assign each of the pairs a word to look up in
the dictionary. Ask for volunteers to read the
B MNow do Exercise A on page 48 of definitions to the class so that the students can
the Workbook. check their ideas.
Note: Each time dictionaries are used in a class
¢ Refer students to page 48 af the Workbook. activity like this, focus on the pronunciation.
Write the phonemic transcription on the boatd
so that the students can look at the phonemic
WB A {38 Listen again and look alphabet at the back of their Course Books and
at the pictures in the Course Book. gradually become familiar with all the symbols.

Match the people with words from the
box to show each person’s relationship
to Noor.

Possible answers
dark-complexioned — with dark skin
wavy — (of hair) not straight but slightly curved

slim - thin, not fat

bright — clever, intelligent

smart — wears nice clothes, looks clean
lively — has lots of energy, is active

+  Ask asrudent to read the instruction in Exercise
A aloud. Tell the students to look back at
page 52 of the Course Book and see which of
the answers they can fill in from reading the
speech bubbles. Let them discuss their ideas,
e.g., I think (Mabmoud) is ber (father). Then tell
them to listen to the audio again and write the

sensible — practical, not silly
reliable — able to be trusted

relationship words next to the names.

£ Track 38
Listen again.
[Track 38 is a repeat of Track 37
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0.

WB B Copy the chart into your
vocabulary noteboolk, then write the
words from the box in the correct
columns. Write more words you know
in each column.

e (heck the meaning of appeararice and character
in Exercise B. Tell the students to write the
adjectives in the appropriate columns.

s Elicit more words m each category and tell the
stuclents to add as many more as they can
think of.

s Tell the students to copy the chart and all the
words into their vocabulary notebooks as

homework.
Answers
Appearance Character
dark-complexioned bright
wavy | lively
slim sensible
overweight | reliable
smart forgetful

WB C Read and marl the sentences
true (T) or faise (F).

¢ Tell the students to do Exercise C and check
their answers in pairs.

s Elicit the answers orally. If there is disagreement
and some students can’t remember the
conversation, read out the relevant parts.

|
2 False. {It was yesterday.)

3 False. (He is Noor’s mother’s brother]
4

5

False. {She has been studying Physics.)
& True.
7 True.
8 True.

WB D Read the example from the
dialogue, then complete the sentences
with the present perfect simple of the
correct verb.

* Read the instruction and ask a student to read
the example. Remind the students how to
form the present perfect tense (have/bas + past
participle}. Then tell them to read the sentences
and choose the correct verb from the box to
complete each sentence.

«  Elicit the answers orally and write them on
the board.

Answers

1 I have not studied for my Geography
exam vet.

2 Havevyou ever used a digital camera?

3 My cousin fius already decided that she

is going to study Chemistry ar university.
4 My sister has never forgoiten my birthday.
["bgwe already put the pictures on

tn

my computer.

WB E Read the example from the
dialogue, then complete the sentences
with the present perfect simple of the
correct verb.

¢ Read the instruction and ask a stuident to read the
example. Remind the students how to form the
present perfect continuous tense {(have/bas + been
+ verb + -ing). Then tell them to do the exercise.

Answers

1 have been planning

2 have been shopping

3 Have (you) been trying
4 has been taking

5 have been visiting

WB F Describe the people. Write
three adjectives from the box under
each picture.

+ 'Tell students to look at the three pictures carefully
and decide which three adjectives best describe the
main person in the picture. Students should write
the three adjectives below each picture.



Answers

1  overweight
bald
bright/smart

2 smart/bright
dark-complexioned
lively

3 rall
slim
forgetful

WB G Read the blog. Then mark the
sentences true (T) or false (F).

*  Focns on the words in bold in the text. Elicit them
orally so that you can check or present meanings.
Then tell the students to read the diary entry and
mark the statements true or false.

*  Elicit the answers orally. Ask the students to
correct the false sentences. Note that the answer
to sentence 5 has to be inferred.

Answers

1 True.

2 False. (The party was extremely noisy.)
3 True.

4 False. (Nora is extremely lively.)

o

False. (She doesn’t seem to be at university
because she seems surprised that Nora, who
is the same age, is already at university.)

WB H Work with a partner. Talce turns
describing a person for your partner

to guess. It can be someone you both
know, or someone from a book or TV,

s Choose two students to demonstrate this activity,
before telling the students to work in pairs.
Students should choose a famous person or
someone from the class to describe.

WB I Write a description of someone
you know. Use some of the words

and phrases from your vocabulary
notebook and other words you know.

e Tell the students to write a description of
someone they know using some of the adverb
and adjective combinations from this lesson.

Unit5 Family and Friends

Model answer

My aunt s very tall and slim. She has long, wavy
hair. She always looks very smart. She usually
has a big smile on her face.

m Lesson 2: Would

you like to come with us?

! A
Objectives: Read short film reviews.

ldentify adverbs that
mtensify adjectives.
Listen to a conversation for
gist antl language.
Language: Modals: wauld, will, shall
for invitations, offers and
promises.
[ntensifying adjectives.
VYocabulary: review (n, v), comedy,
documentary, mystery,
audierce, incredibly,
absolutely, fascinating,
observe, extremely, rare
21 Century skills: Life Skills: Critical thinking
Reference: Course Book page 53,
Workbook pages 51 and 52,
& 29 and 40, Grammar

and Functions page 101

Warm up

¢ Agk students how often they go to the cmema and
which types of films they like to see and why. Ask
students how they choose which films to see and
which research (if any) they do beforehand.

A Read the film reviews, Which film
would you most like to seel [ 6mins

¢ Ask a student to read the first instruction. Elicit
the meaning of review. Tell the students to read
the reviews, then discuss with a partner which of
the films they would most want to see and why.

21
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B Look at the pairs of words in bold.
Does the first one make the second
one stronger or weaker? [5mins

+  Elicit the words in bold in the first review,
incredibly funny. Ask or explain what ircredibly
means. Say that it is an adverb. Ask the students
what effect it has on the adjective furny. Try
to elicit the answer that it makes the adjective
stronger. We nse it when we want to say
something stronger than very plus an adjective.
Follow the same procedure with the other two
phrases in bold. Tell the students to write the
combinations in their vocabulary notebooks.

e Elicit the other new words in the reviews.

Answers

mncredibly funny — stronger
absolutely fascinating — stronger
extremely rare — stronger

C (39 Listen to Peter and Adam.
Which film do they decide to

see? 16 mins |

+ Tell the students to listen to the conversation and
find out which of the three films the boys decide
to see.

§ Track 39
Listen to Peter and Adam. Which film do
they decide to see?

Peter: Hello.

Adam: Hello, Peter. This 1s Adam.

Peter: Hi, Adam! How are you?

Adams Fine, thanks. Listen, Mahmoud and

| are going to the cinema, Peter.
Would you like to come with us?

Peter: I’'m afraid T can’t. My brother’s
taken the car, and the cinema’s too
far from my house to walk.

Adam: Well, I'll drive you it you want.
Peter: Thanks, that’d be nice. What are
you going to see?

Adam: We haven't decided yer. There are

three films playing at the Mall
Cinema. One 1s called Holiday.
Have you heard of it? The review
says it’s mncredibly funny.

Peter:

Adam:

Peter:

Adam:
Peter:

Adam:
Peter:
Adam;

Peter:
Adam:

Peter:

Adam:
Peter:

Adam:

Peter:

[ don’t hike comedies much. What
else is playing?

Well, there’s a film called Polar
Bear. It’s a documentary about
polar bears. The review says it's
absolutely fascinating.

That sounds good. What are the
film times?

Five o'cdock and eight-twenty.
We can’t go to the five o’clock
show. It's already four fortv-five.
The eight-twenty show is a bit
late for me. | have to get up early
tomorrow,

Well, the third film is called

A Mystery by the Nile.

[ don’t know anything about

that film.

Shall ['read you the review?

Sure.

[t says: A musenm guard has an
nnexpected adventure when an
extremely rare mummy is stolen
from the museum where he works.
[f you like mysteries, this film 1s
for you.

That sounds exciting. Whar are the
film times?

Six-thirty and eight forty-five.
Six-thirty is a good time for me. s
it good tor you and Mahmoud?
Yes, it's fine, I'll pick you up at
six, then.

(Great! See you at six.

e Elicit the answer: A Mystery by the Nile.

D Now do Exercise A on page 51 of
the Workbook.

* Refer students to page 51 of the Workbook.



WB A {40 Listen to the conversation
again and tick the expressions
you hear.

* Tell the students to listen again and tick the
expressions they hear.

§ Track 40
Listen to the conversation again and tick
the expressions you hear.
[Track 40 is a repeat of Track 39.]

Answers

I3

Would you like to come with us?
I'm afraid T can’t.

I’ll drive you if you want.
Thanks, that’d be nice.

Shall I read you the review?
Sure.

I’ll pick you up at 6.00, then.
Great!

b= D 00 =]

—_ =

E Read the Functionai Grammar box
and answer the questions. [5mins

* Tell the students to read the Functional Grammar
box in the Course Book andanswer the questions,

Answers

1 Would you like is followed by to.

2 Will (= °ll) can be used to make an offer and
a promise.

3 Pl =Twill Pd = Twould; Fm = I am.

F Now do Exercises B to D on pages
51 and 52 of the Worlbook. [10mins

*  Refer students to pages 51 and 52 of the
Workbook.

WB B Write the correct number to
match the beginnings and endings of
the sentences.

+ Tell the students to write the correct number 1n
the boxes next to the second half of the sentence

Unit5 Family and Friends

parts. Check the exercise by asking individuals
to read out a sentence.

Answers
le; 2¢; 3d; 4f; Sa; éb

WB C Unscramble the sentences to
malke an invitation, offer or promise
for each situation. Add a question
mark if necessary.

» Tell the students to unscramble the sentences
to make invitations, offers and promises for
each situation. Check the exercise by asking
individuals to read out a sentence. Ask if there is
a question mark or a full stop at the end of each
sentence. Point out that like can be followed by
to + infinitive just as {ove can.

Answers
1 Wouldyou like to come to my house
for dinnerv

2 Shall T get you a glass of juice?
3 Iwill help you carry those.
4 Iwill send you a postcard from Egypt.

WB D Match the sentences in
Exercise C with a reply.

¢ Instruct students to match the replies with the
sentences in Exercise C.

¢ When vou zlicit the answers orally, point out
that like and love can be followed by nouns or
pronouns as well as by to + infinitive: I'd love
one. I'd like that.

Answers

1b; 2d:; 3a; 4¢

@3
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m Lesson 3:

A Birthday Present

B §¥41 Listen to Mustafa’s family
talking about his birthday present.

Which of the items above is not
mentioned? [ 10 mins |

r ™)
Oblaclas: LlStm tc.) a_(:f)nve.rsatlon Far *  Tell the students to listen to the conversation and
SF’G“”‘C L Al B D find out which of the items is not mentioned in
Listen and take notes. . .
gl e the discussion.
Language: w4ill + infinitive
Future simple for & Track 41
predictions, promises and Listen to Mustafa’s family talking about his
decisions at time birthday present
of speakmg? _ Amal: Mustafa’s birthday is next week.
Vocabulary: Extrzime adjectives Deyou know what you’re going to
famtastic, terrible, et i
e e rbrtl'le.d A Yasmin: No, I doan’t, Amal. What about
21 Century skills: Life Skills: Critical thinking S Y s
Reference: Course Book page 24, i Uhg I'm not sure yet. Maybe ['ll get
\?gg)rkbook pages 52 to 54, him some CDs. There’s a fantastic
41_ to 43, Grammar and new GD by his favourite group.
\ Functions page 101 y Then he won’t borrow mine all
the time!
Amal: Oh yes! He’d like that! Maybe you
& mi ' : : .
Warm up [ ¢mins ] should get him a diary, Yasmin.
_ _ _ He’ll need one at university next
Find out from students whose birthday is next - He' : fult
in the ¢l Ask hi - her to tell you what i A ke
m t_ € class. Ask hm orhet to b Yasmint A diary! That’s a terrible idea!
their ideal birthday present would be and why. ; - oy
e th bewin a d b y - It’s so boring. I want to get him
}Jse t is tcl)). eﬁiln a discussion a opt stu Snts something that’s fun.
avourlte birthday presents, ensunng studernits AT Well_, you cridld get Liga
use the language frem last lesson (I'd love and e P
Fd like, etc.). Yasmin: Himim, that’s not a bad idea. He
said the one you lent him last week
. ;as t :
A Match the pictures and the words. 7 s _Ocj easy, . :
. . Yusef: He did? That's amazing! | haven’t
Which do you think are good b atey
birthday presents? [sm et S LR ;
YPp (S Amal: What are you and Dad going to get
. him, Mum?
Tell the students to match the pictures and . J . .
Mother: | think we’ll buy him a mobile
the words. hone this year. He won't be at
Elicit the answers and then ask the students P el .
_ _ _ home as much and he’ll want to
which of these items they think would be a good .
birthday present and wh Fapa e
. yp ¥ Yuset: Wow! He'll be thrilled! I'd like one
too. I hope you’ll buy me one for
my birthday.
Mother: You don't need one yet, Yusef.
I*ll buy vou one when you go
to university.
Amal: I still don’t know what to get him,

°d4



Mother: He’ll want some new clothes when
classes start.

Amal: Mm. Not very exciting, but useful.
I’ll get him a new shirt.

¢ Elicit the answer: The bilingual dictionary 1s
not mentioned.

C Mow do Exercise A on page 52 of
the Workboolk.

* Refer students to page 52 of the Workbook.

WB A {342 Listen to the conversation
again. What do the family think of
these things as birthday presents for
Mustafa?

¢ Tell the students to listen to the conversation
again and write notes of what Mustafa’s family
think of the listed items. Do they think each one
18 a good idea, a bad idea, quite a good 1dea,
or something else?

& Track 42
Listen to the conversation again. What do
the family think of these things as birthday
presents for Mustafa?
[Track 42 is a repeat of Track 41.]

¢ Tell the students to read the conversation
on page 54 of the Course Book and check
their answers.

Answers
1 aCD a good idea
2 adiary a bad idea/a terrible

idea/boring
3 acomputer game guite a good idea

a mobile phone  a fantastic idea
a shirt not exciting, but useful

n B
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D Study the Functional Grammar
box and find examples in the
conversation. Then do Exercises
B to E on pages 53 and 54 of the

Workbook.

e Tell the students to read the rule in the
Functional Grammar box. Turn to page 101 in
the Course Book for further detail.

¢ Elicit the full forms of the contractions I'll {1
will) and won't (will not). Ask the students to
find examples in the conversation. Ask them
to say which of the three meanings in the

Functional Grammar box each example has.
e 'Then tell students to turn to pages 53 and 354
of the Workbook.

WB B Complete the sentences with
will or will not + infinitive of the verb
in brackets.

¢ ‘'[ell the students to complete the sentences using
will or will not with the infinitive of the verb.

¢ Elicit each complete sentence orally to check
the answers.

Answers

will pass

won't befwill not be
Will you help

will answer

will be

will never forget
will have

e =B e N S

will complain

WB C We usually use contracted
forms when we are speaking. $43
Listen to the sentences and repeat
them:.

¢ Remind the students that when we speak, we
usually use contracted forms. Elicit those in the
sentences. Tell the students to listen and repeat
the sentences.
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& Track 43
Listen to the sentences and repeat them.
1 We won't be back in time for dinner.
2 Tl answer it.
3 [ hope Dad’ll be back in time for
my birthday.
4 They'll never forget this wonderful holiday.
5 T’ll have a cup of tea, please.

WB D Look back at page 54 of the
Course Book. What adjectives are
used to describe these things? Write
them in the sentences.

s Tell the students to write the adjectives from the
conversation next to what they modify.

*  When you check the answers, elicit the meanings
of the four adjectives. Encourage the students to
try to use adjectives like these rather than good,
bad, bappy in their own writing.

Answers

1 fantastic — very good

2 terrible - very bad

3 amazing — very surprising
4 thnlled - very happy

WB E Write one sentence about
something you think is amazing, one
about something you think is terrible,
and one about something you think is
fantastic.

* Tell the students to write four sentences, one
each for the three points listed in the question.
Remind students to give a reason for their
thoughts, as in the example sentence.

Use because.

Possible answers

[ think hummingbirds are amazing because they
can fly backwards.

[ think travelling by boat 1s terrible because it
makes me feel sick.

[ think going to a football match is fantastic
because [ can cheer for my favourite team.

m Lesson 4:

Planning a Party

- ™
Objectives: Extend vocabulary for
celebrations.
Complete a conversation.
Study and practise use
of have and get
something done.
Role-play offering and
promising to do things.
Language: Modals: would, will, shall
bavelget + object + past
participle
Yocabulary: order(v), invitation, print,
privies, dirange
21** Century skills: Life Skills: Critical
thinking; Communication
Skills: Interpreting
mformation
Reference: Course Book page 55,
Workbook pages 54 to
36, & 44, Grammar and

Functions page 102
. o

Warm up

*  Ask students what they would plan for their
birthday parties if money was no object. What
food would they serve? How would they need to
prepare the house or venue beforehand?

A Look at what the family has to do to
plan their party. Match the things on

the list with a picture.

¢ Tell the students that a family is preparing a
party and has made a list of things to do to help
them stay organized. Tell them to match the
items on the list to the pictures.

¢ Check the answers orally.

Answers
1E; 2B; 3A;4C; 5D



B Now do Exercise A on pages 54 and
35 of the Workbook. | 10mins

e Refer students to pages 54 and 35 of the
Worlkbook.

WB A Complete the sentences with
words from the box. § 44 Then listen
and checlk.

¢ ‘Tell the students that a mother is talking to her
children, Farah and Nabil, about the party. Tell
them to read the exchanges and complete them
with words from the box.

¢ ‘Tell the students to listen to the conversation to
check their answers. Carry out an oral check by

getting individuals to read a completed sentence.

(See %@ 44 for the answers, which are underlined.)

& Track 44
Listen and check.

1

Mother: There’s a lot to do. Do you think
we’ll have time to do it all?

Nabil: I’m sure we will.
2

Mother: Oh, dear! | forgot to arrange to

have a cilkie made.
Nabil: That’s K. Il do it. Then I can
choose the style.

3
Mother: [ hope we can get the camera fixed.
| want to take a lot of pictures.
Nabil: Shall [ take it to the repair shop?
Mother: Yes, that would be nice of you.
4
Mother: Will you remember to order the

food before the end of the week?
It’s very important.

Farah: I will. Don’t worry.
5
Mother: We must get the invitations

printed quickly.
Nabil: Farah has time. I’'m sure she’ll go
to the printer’s.

Unit 5 Farily and Friends

6

Mother: Would you like to come to the
flower shop with me? [t might
be fun.

Farah: OK. I can help you choose

the flowers.

C Read the Functional Grammar box,

then do Exercises B to D on pages
55 to 56 of the Workbook.

¢ Tell the students to read the rules and examples
in the Functional Grammar box. For further
information refer students to the relevant
Grammar and Functions section on page 102 of
the Course Book.

e Elicit other examples of things you are likely
to ask semeone to do for you rather than do
vourself. For example, ask What do you do if
vour computer stops working? What do you
do when the walls in your room look dull and
dirty? Do you cut your hair yourself? Do you
make your own clothesfimeals?

¢ Then tell students to turn to page 55 of the
Workbook.

WB B Look back at Exercise A and
complete these sentences.

= Tell the students to complete the sentences,
referring back to Exercise A.

Answers
1 Nabil arranged to have @ cake made and get
the camera fixed.

2 Farah arranged to get the invitations

printed.

WB C Use get or have with these
verbs to complete the sentences.

* Tell the students to complete the sentences,
using get or have with the verb.

Answers
| | got/bad my hair eut because it was
too long.
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2 We gotlbad the house painted because
we didn't like the colour

3 Ahmad got/had his picture taker with
a movie star,

WEB D Worlc with a partner. Imagine
you are planning a party for a friend.
The list below is your ‘To do’ list. Add
four more ideas.

Tell the students to work in pairs and imagine
they are planning a party for a friend. The list in
Exercise [) is their list of things to do. Tell them
to add four more items to the list.

Tell the students to take turns offering and
promusing to do the things on the list. Tell them
to use the prompts in the image on page 56.

Ask for volunteers to perform their role play for
the class.

Passible answers

To do:

buy a new shirt

get some ice for drinks

clean the kitchen

mvite the neighbours to the party

m Lesson 5:

Wedding Customs

”

Objectives: Read a magazine article
for information.
Write a paragraph about
wedding customs in Libya.

Language: Determiners few, some,

both, all. more, either

Yocabulary: wedding, cerernony,
bride, groom, mother-in-
law, benna, barber,
sword, whip, fabric,
relative (1), evil spirits,
symbolize, purity

21 Century sldills: Life Skills: Critical thinking

Reference: Course Book page 56,
Workbook pages 56 to 38,
Grammar and Functions
page 102

Warm up [emin

Remind students of the language from last week.
Last week they were discussing organizing a
party, this time they will discuss organizing a
wedding. What will they need to get or bave

to do to organize a wedding? Refer students to
the Functional Grammar box on page 55 of the
Course Book to check their sentences.

A Look at the photo. Have you

ever been to a wedding? What was

it filke?

Ask the students to talk about the picture. Ask if
they have been to wedding ceremonies and what
they were like.




B Read the article, then answer the
questions in Exercises A to C on
pages 56 and 57 of the Workbool.

16 mins

¢ Tell the students to read the first sentence of
paragraph 1 in the Course Book and tell you
what they think the paragraph will be about,
but don’t confirm or correct them. Tell the
students to skim through the paragraph to get
an idea about the topic. Go through the other
paragraphs in the same way.

WB A Match the words in the bhox to
their definition.

¢ Tell the students to match the words in the
box with their definitions. Tell them to use a
dictionary if necessary.

¢ Check the answers orally.

Answers

—_

ceremony
groom
mother-in-law
wedding
henna

bride

N o Ja o b2

WB B Answer these questions using
information from the text.

¢ Tell the students to look at the first question
in Exercise B. Ask them which paragraph they
think they will find the answer in. Elicit the
answer Paragraph 1. Then tell the students
to search paragraph 1 for the phrase group
ceremopies to find the answer.

¢ Tell the students to use the questions in this way
to scan the text for the answers: this will help
them find the answers quiickly. Set a time limit of
four minutes. Tell them to write short answers.

¢ (Cheack the answers orally.

Answers
1 The Philippines
2  henna

3 o the barber’s

Unit 5 Family and Friends

4 dance traditional dances
5  purity

WB C Now discuss these questions
in pairs.

e Ask the students to work in pairs and discuss the
questions in Exercise C.
¢ Elicit opinions as a class.

C Read the Functional Grammar box.
Does the determiner come before

or after the noun?

¢ Tell the students to reae the Functional
Grammar box, then answer the question.

« Tell studenrs to turn-to the Grammar and
Functions section on page 102 of the Course
Book for further information.

Answer
The determirier comes before the noun.

D Now do Exercises D and E on pages
57 and 58 of the Workbook.

¢ Tell studenrs to turn to page 57 of their
Workbooks.

WB D Complete these sentences with
the correct word from the box.

¢ Tell the students to de the exercise.

Answers
1 both

2 elther
3 some

WB E Write a paragraph about
wedding customs in Libya. Write
between 75 and 100 words.

v Ask What happens at weddings in Libyad Write
any new key words on the board.
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Talk about different ways of organizing the ideas
m this writing task. For example, they might
write about the ceremony first — where it takes
place, who attends, what everyone wears. Next,
they could write about what happens after the
wedding ceremony. Refer the students to the
Checklist for written wark on page 106 of the
Course Book.

While they are writing the draft, circulate and
check progress. Leave a couple of minutes to
advise on common mistakes and on what they
should look for when proofreading their drafts.
Remind them about thinking of better words

to describe things, not just the first one that
comes into their heads. Tell them to try to *paint
a picture in words’ and to try to convey the
atmosphere to the reader.

Model answer

Traditionally, Libyan wedding celebrations can
last for five days. However, nowadays they
don’t normally last longer than three. They are
colourful events with bright clothes, music and
lots of food.

On the wedding day the newly-married couple
eat their dinner separately from their guests.
Wedding guests throw rice and sweets over the
bride as she walks to her new home.

Libyan brides often svear a number of different
outfits over the different days of the weddmg.
Both the bride and the groom have <esigns
painted on their skin in traditional red dye
called benna.

m Lesson 6:

Welcome Home Week

P

Objectives: Listen to a conversation
and take notes.
Language: Future continuous
Vacahulary: concert, for ages
(= for a long time), Gaelic

21 Century skills: Study Skills: Transferring

information to a table
Reference: Course Book page 37,
Workbook pages 58 and
59, & 45, Grammar and
Functions page 102

Warm u p i milns

*

Books closed. Write Welcome Home Week on
the board. Ask the students what they think
might happen during this week. Ask questions to
guide the students such as:

Who do you think is coming home?

Where might they bave been?

Do you think it is a welcome for many

people? Why?

Tell the students they are going to hear an lrish
university student in London, Sean, talking to a
Libyan student, Waleed, about Welcome Howme
Week in Ireland.

Note: Sear is pronounced /shuan/

A Do Exercise A on page 58 of the

Workbook.

Tell students to turn to page 38 in their
Workbooks.



WB A {345 Listen to a conversation
and complete the notes about Sean’s
relatives. Then read the conversation
on page 57 of the Course Boolc

and check your answers.

«  Explain that the table shows four relatives
of Sean who will be returning to a village in
Ireland for Weicome Howe Week. Elicit the
information already in the table about
Uncle Patrick.

¢ 'Tell the students how to pronounce Niall
fmarl! and Maeve /merv/. Explain that many
Irish names are spelt differently from English
ones becanse they come from Gaelic /geilik/,
the original lrish language. Write Gaelic on
the board so students can refer to it when they
answer about Niall playing Gaelic football.

e 'Tell the students to listen to the dialogue and
comiplete the table with details about all
four relatives.

Note 1: Don’t spend time on pronunciation.
However, you might want to explain that mansy
Irish names are different versions of English
names, for example, John (English) is the same
as Sean (Irish).

MNote 2: The main difference between Gaelic
football and international football is that the
players can use hands and feer to move the ball;
the other main difference is the scoring system.
Those students who are interested might like to
look up Gaelic football on the internet, as well
as Australian Rules football and rugby.

§ Track 45
Listen to a conversation and complete the
notes about Sean’s relatives.

Waleed: I’'m really looking forward to going
home at the end of term. What
about you, will you be going back
to lreland?

Sean: I’m staying here in July, but Il be
gomg back home in Angust. [ have
ko go then, because it's “Welcome
Home Week'.

Waleed: What’s that?

Sean:

Waleed:

Sean:

Waleed:

Sean:

Waleed:

Sean:

Waleed:
Sean:

units5 Family and Friends

Well, a lot of Trish people live

and work abroad. So most towns
have a special week in the summer
when people come home to visit
their families. They put on special
events like concerts and sports
competitions.

Is anyone else in your family
coming back home?

Yes, my Uncle Patrick will ke
coming home for a whole month.
He’s an o1l worker out in the Gulf
and I haven’t seeni him for ages. He
plays the flute in an Irish band, and
we'll be going to some concerts.
That sounds good.

Yes, and my ¢ousin Niall comes
hemie every summer for two weeks.
He’s an aid worker in Africa, but
he loves cming home to meet
upwith his old school friends.

[ expect he’ll be playing Gaelic
tootball with them. Not only that,
but my mother is excited because
my Aunt Mary 1s commg over
from the United States with my
cousin Maeve.

Will they all be staving with vou?
Onily for a few days. Aunt Mary

is a History teacher, and she’ll be
giving a talk on the history of the
town. Then they’ll be going to
Dublin; Maeve 1s performing in an
Irish dancing comipetition there.
That’s a lot of people in one hoise!
It’s normal where | live!

B Read to checlc your answers to

Exercise A on page 58 of the
Workbook. [8mins |

-

Tell the students to read the dialogue in the

Course Book and check their answers.
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Answers
Where  Their  Length What
they live job of stay they
will
be
doing
Uncle Patrick The Gulf Ol One Golng to
worker month  concerts
Cousin Niall  Africa Aid Two Playing
worker weeks Gaelic
football
Aunt Mary  USA History A few  Giving
teacher days atalk
Cousin USA - A few Irish
days dancing

* Find out if any students have family studying or
working abroad. Get them to tell the class about
whart they do when their family returns home.

C Read the Functional Grammar
box and find examples. Then do
Exercises B and C on pages 58 and

59 of the Workbool.. [19mins

¢ 'Tell the students to read the rules and examples
in the Functional Grammar box.

*  Demonstrate on the board how to form the
future continuous tense: williwon't + be &
verb with -ing. Ask the students to tind other
examples in the dialogue.

s Tell students to turn to pages 58 and 59 in their
Workbooks.

Answers

I'll be going back home in August.

I expect he'll be playing Gaelic football

with them.

Aunt Mary is a History teacher, and she’ll be
giving a talk on the history of the town.

WB B Write the correct number to
match the beginnings and endings of
the sentences.

» Tell the students to match the beginnings
and endings of the sentences. Elicit complete
sentences from individuals te: check the exercise.

Answers
lc: 2e: 3d: 4b; 5a

WB C Complete the sentences with
the future continuous form of the
verbs in brackets. Look baclk at the
Functional Grammar box to help you.

* Tell the students to complete the paragraph
with the future continuous form of the verbs in
brackets.

* To check the exercise, elicit each sentence orally.

Answers

1 will be having 4 will be seeing

2 will be flying 5  wan’t be coming
3 will bz joming & will be staying

m Lesson 7:

Special Events

: n
b Objectives: Read cards announcing
special events.
Read an email for detail.
Language: Verbs followed by
to + infinitive.
Future continuous.
Vocabulary: birth, announce,
request the pleasure
of your comparnsy,
anmonncement, baby-
sit, name sowmeone aftey
someone else, prepare
21 Century skills: Life Skills: Critical thinking
Reference: Course Book page 58,
Workbook pages 59to 61,
Grammar and Functions
page 102




Warm up [ ¢ mins

Books closed. Write speciul events on the board.
Elicit the meaning and ask the students to think

of cards you can buy for different special events.
Present annownce and announcement during this
warm-up stage.

A Match each card with an event.

Then discuss the questions.

(Sumins)

Unit5 Family and Friends

WB A Answer these questions
about the email on page 58 of the
Course Book. Use your own words
where possible.

Tell the students to look at page 58 of the
Course Book, read the cards and match them

to the occasions. Elicit the answers orally, e.g.,
Number 1 is a birth annourcement.

Spend some time focusing on the formal
language in these announcements. For example,
ask the students how they would invite someone
to a party in an email, or over the phone. Elicit
different suggestions, e.g., I'm baving a party.
Do you want to comed Would you like to come?
Do the same with the other cards. Explain

the difference between formal and informal
language, using these examples:

Formal language:

Could you pass me the salt please?

The Smiths vequest the pleasure of your contparnsy.
It is vital that all parties attend the meeting.
[nformal language:

Give me that book. You're myjted 1o our party.
Evervbody must be at the meeting.

Briefly discuss the questians i the Course Book
as a whole class activity.

Answers

1 birth announcement
2 New Year card

3 birthday invitation
4 wedding invitation

Read the email and answer the
questions in Exercise A on page 59

of the Workbook.

Tell the students to read the email and answer
the questions in Exercise A on page 59 of the
Worlcboole.

Tell them if they should write short or

full answers.

Elicit the answers orally. Check the meaning of
refuse, argument and baby-sit when they occur.
Draw attention to the expression wamnie the baby
after. Ask one or two students if they are named
after someone in the family.

Answers

1 Sheis going to have a little cousin.

2 Because there was an argument about her
name when she was born.

3 She likes Alan and Aida.

4 Alan means good-looking/handsome. Aida

means very happy/ioytul.

She offered to look after the baby when it

18 born.

y

C Read the examples, then do

Exercises B to D on pages 60 and 61
of the Worlkboolk. [21mins

Tell the students to read the Functional
Grammar box in the Course Book.

Elicit other verbs that are followed by fo + the
infinitive, e.g., want, promise. Then tell the
students to do Exercise B.

WB B Complete the sentences with
the correct endings.

Tell students to complete the sentences with the
correct endings. To check the answers, elicit the
full sentences orally.

Answers
Ld; 2a; 3h; 4g; 5e; 6b; 7c; 8

Explain to the students that some of these verbs
can also be followed by nouns or noun phrases.
Give examples, e.g.:

I offered the visitor a cup of tea.

She refused my offer.
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Down’t forget your bag.
He is learning sign language.

WB C Complete the sentences
with the future continuous of the
correct verb.

Tell the students to complete the sentences
with the future continuous form of the verbs

in the box.

Answers

I will be getting married
2 will be visiting

3 will be wearing

4 will be printing

5 will be arriving

&  will be sending

WEB D Write sentences with these
verbs.

m Lesson 8:

History at the Museum

P

A

21t Century skills:

Objectives: [dentify and practise
using conjunctions.
Read short texts for
information.

Language: Conjunctions and

discourse markers: while,
as @ vesult, as soow as, a
little later, once, when.
after that, because

Vocabulary: artefact, relic,
rizsettyn guide, furnishings,
precious, gallery,
cuneiform texts

Reference: Course Book page 59,
Workbook pages 61
and 62

oy

Go round and check and then ask students to
share their sentences with the class.

Write them on the board and make any
necessary corrections with the whole ¢lass.

Paossible answers

My aunt offered to make my wedding cake.
[ hope my sisters agree with each other.

My dad promised to take me to the museum
on Saturday.

My cousin decided to have a traditional
wedding,

Sarah always forgets her towel when we

go SWImming.

Warm up [1¢mins

Ask students to lock at the photos. Then get

them to guess where the children went for their
school trip (to the National Museum of Libya).
Now ask students if they can identify the places

and things in the photos.

A Look at the photos. Now read the

text and find the words for the
places and things in the photos.

15 mins

Tell the students to read the text. Elicit
cuneiform texts, sculpture, gold jewellery/
bracelet, daggerhveapon.

Possible answers

The pictures are all artefacts in the museum.
Photo 1 is a wall painting. Photo 2 is a tomb.
Photo 3 1s a statue. Photo 4 is a dagger.
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B Now do Exercises A and B on pages Round up
61 and 62 of the Workboolk. [20mins

¢ (Go over the Round up pages quickly.
¢ 'Tell students to turn to pages 61 and 62 of *  Tell the students to work in pairs to check their
the Workbook. understanding and recollection of the unit. For
each language point listed, they should take
it in turns to make sentences or think of more

WB A Look again at the text on page examples. They should try to correct each other
59 of the Course Book. Answer the when necessary. Make sure they know that they
following comprehension questions. can ask you questions.

¢  Give the students ten minutes to write the
answers. Then check orally.

Answers

In Tripoli.

Pre-historic Libya

5

Leptis Magna, Oea and Sabratha

The ground floor.

A beautiful cup with a golden pattern on it.

oA T L e

WB B Choose the correct word or
phrase for each sentence.

¢ Elicit the words and phrases in italics. Ask the
students to say which are time phrases (all except
becanse and as a vesult), and which indicate
cause and effect.

+ Elicit that orce and as soon as are almost
identical in meaning. Explain that orce is less
common than as soom as. Explain that dfter that
and a little later are very similar in meaning.

¢ When the students have completed the exercise,
check their answers orally.

Answers
While

As a result
A little later
As soon as
After that
because
when

oo ] AN L Lo b

Once

105



ST Health and Fitness

106

Listening and speaking

Listeming to check predictions
Listening and taking notes

Discussing healthy eating and the
importance of sleep

Explaining problems, asking for and
giving advice

Speculating abour the future
Role-playing conversations between a

doctor and a patienr

Reading and writing

Skimming and scanning

Predicting content of a text

Identifying topics and main points in

a text

Writing paragraphs about eating habits
and preferences, about own lifestyle and
about possible future events

Writing an article about a future

school event

Structure and language

Reported speech

Modals conld, should, ought to
for advising

Modals may, might to talk about

possible events

Vocabulary

Vocabulary related to health and fitness
Prefixes and affixes

Compound words

Extracting meaning trom context

21** Century skills

» Life Skills: Critical thinking

*  Communication Skills:
Making predictions

¢ Study Skills: Transferring information
to a table

* Life Skills: Problem solving

¢ Study Skills: Collecting information



Key words
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after-sun cream (n) -
faifto 'san krirmy/

ankle (n} - /'eenkl/

avoid (v) — /a'vord/

bandage (n) — /'beendidsy

bone (n) - /baun/

brain (n) — /breiny

calcium (n}) — /'keelsiam/

calorie (n) — /'keelan/

careless (adj) — /'kea(nlas/

case (n) — /keis/

cough (v, n) - /kof/

cure (n) — /kjua(n)/

dairy {n) - f'deari/

elbow pads (n) — /'elbav peedz/

energy value {n) -
Hena(nNdzi veelju/

enough (adv) — /1'naf/
equipment (n) — /r'kwipmant/
exhausted (adj) - /1g'zo1stid/
fever (n) — /'fizva(r)/

flu {n) — /flu:/

headache (n) — /'hede1k/

heart disease (n) - /haw(nt dizizz/
hurt {¥) — /h3:(t/

impatient {adj) — /im'per[nt/
mjure (v) — /'md3za(r)/

knee pads (n) — /niz paedz/
marathon (n} — /'maerafan/
muscle (n) — /'masl/

painful (adj) - /'peinfl/
participate (v) — /paw(n'tisipert/
prepare (v) — /pri‘pesir)/
protect (v} — /piatekt/

protein (n) — /'prautiin/
recently (adv)— /'rizsntli/
record {n) — /'rekou(ndy

safety (n) — /'serfti/
sleeplessness (n) — /'slizplasnas/

sore (throat) (adj) — /s2(n)/

spectator {n) — /spek'terta(r}/
sprain (v) — /sprein/

sunburn (n) — /'sanb3:(Nn/
throat (1) — /8raut/

trend (n) — jtrend/

vitamin {n) — /'vitemin/

wide variety — /warid va'rarabi/
yoghurt (n) — /'joga(nt/
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m Lesson 1:

Eating Healthily

p
Objectives: Read part of a talk about

nutrition for information.

Extend vocabulary related

to health and fitness.

Listen for detail.

Write a paragraph

about eating habits

and preferences.
Language: Determiners: both, some,

few, fewes, all, a lot of,

HARY, 10O MRy, 10O

wminch, enough

calciom, bone, muscle,
protein, vitamin, enongh,
taste (v), calorie, energy
value, diet, chemical (1)
21" Century slills: Life Skills: Critical
thinking; Study Skills:
Delivering a presentation
Reference: Course Book page 64,
Workbook pages 63
and 64, $0 46 and 47

B Wijdan is a nutritionist. Read the

first part of her talk about nutrition

and check your ideas,

Explain that a nutritionist 1s an expert on what
people need to eat to be healthy. Explain that she
is speaking to a group of teenagers and the text
on this page is the first part of her talk, Tell the
students to read it and check their ideas.

C Guess what Wijdan will tallkc about

next. § 46 Then listen and check.

Vocabulary: mutritionist, yoghurt, dairy,

Warm up

¢ Ask students what they know about eating
healthily: for example, what should and
shouldn’t they eat or drink in order to
stay healthy?

A Work with a partner. Which meal
do you thinicis healthier? Why?

¢ Read the question at the top of the page. Tell

the students to work in pairs and decide which

picture shows the healthier meal.

* Elicit answers with reasons. Revise vocabulary

and present any new words that arise.

Tell the students to read the text on page 64

of the Course Book and use it to predict what
Wijdan will talk about next. Elicit answers, but
don’t contirm them. Tell the students to listen
and check their answers.

& Track 46

Wijclan:

*

Listen and check.

There are many things in picture 1
that can be bad for you. For
example, the soft drink is not a
healthy choice. It i1s important to
drink a lot, but water and fruit
juice are better than soft drinks.
They often contain far too mmuch
sugar, and they also contain
chemicals to give the drinks colour.
The crisps have a lot of fat. Not all
fats are bad for you, but the ones
i crisps can be bad for your heart.
Finally, it is not a good ilea to eat
too many sweet desserts. This is
because sweet desserts often have a
lot of calories. And if there are too
many calories in your diet, you can
become overweight. If you want
soimnething that tastes sweet, choose
something that has few calories,
like an apple.

Elicit the answer. It is Food that is bad for you.
Ask students who guessed correctly how they
did this. Elicit the answer: Wijdan said there



were two reasons why the meal in picture 2 was
healthier. Focus on first of all and secondly. She
only talked about the first one on page 64 of the
Course Book.

D Now do Exercises A to E on pages
63 and 64 of the Workbook. [15mins

e [nstruct students to turn to pages 63 and 64 of
their Workbook.

WB A Complete the definitions with
the words in the box.

¢ Find out which of the words in the box the
students already know. Tell them to read the
definitions and choose the word they think fits,
then find that word quickly in the text on
page 64 of the Course Book and check.

*  Elicit answers.

Answers

vitamins
calcium

dairy products
calories
protein

diet

[ T S

WB B §# 47 Listen again and answer
the questions.

Unit &6 Health and Fitness

WB C Complete the sentences with
words and phrases from the box.

Tell the students to complete the sentences with
words and phrases from the box.

Elicit the complete sentences, giving any
explanations that are needed.

Answers

too many
Many, 2nough
all, too much
fewer

Both, a lot of

s o RS

WB D Write a paragraph of between
90 and 100 words about your eating
habits and preferences.

e Tell the students to listen again and answer
the questions.

& Track 47
Listen again and answer the questions.
[Track 47 is a repeat of Track 46.|

Answers

| water

2 colour

3 fat

4 too many sweet desserts/too many calaries

in your diet

L g

Spend two or three minutes preparing for this
writing task. (It can be completed as homework.)
Explain that you want the students to be honest
about what they eat and drink. They should
write abour what they eat regularly and make

a statement about whether or not it 18 healthy.
They should say whether or not they have
‘snacks’ berween meals.

They should also write abaut their preferences.
Tell them to write a draft now and to ask you for
help with vocabulary if necessary.

Model answer

[ usually eat very healthily. I like to eat banana
pancakes or low-sugar cereal for breakfast.
Banana pancakes only contain one banana and
two eggs, so they are lower in calories and higher
in protein than normal pancakes.

For lunch T like to have vegetable soup. [ don’t
eat a lot of meat. Some places that produce meat
are also bad for the environment. [ usually have
a snack around four. 1 like to eat nuts. | eat nuts
that are nat salted. For dinner I love fish and lots
of vegetables. | don’t usually eat dessert.
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WB E Prepare a presentation on your
eating habits and preferences using
the paragraph you wrote in Exercise
D. How could you eat more healthily?

A Discuss these questions with a partner.
Then read the magazine article and
compare your ideas. [8mins

s Tell students to use the paragraph they wrote
for Exercise D to help them prepare a
presentation to share with the class about their
eating habits.

s If computer technology is available, get students
to create a short slide presentation, otherwise,
students could design a poster or use realia
{physical objects or documents) to show
the class.

m Lesson 2:

Have a good night!

1
i Objectives: Read a printed article
about nutrition for detail
Study and practise reported
speech in writing.
Language: Reported speech
Vocabulary:
21" Century skills:

braing cure, sleeplessiess
Study Skills: Collecting
information
Reference: Course Book page 63,
Workbook pages 64

and 65, Grammar and

*  Elicit that the text is an advice column from
a magazine. Ask the students to discuss the
questions at the top of the page in pairs.

* Elicit some answers and encourage discussion.

s Tell the students to read the advice column to
find out if it contains any of their ideas.

*  Elicit answers to your question. Ask if any of the
advice surprised them.

Possible answers

Sleep 1s important because it helps your body fix
itself, especially after exercise.

Sleep helps your brain function better.

More sleep helps to prevent us from getting sick.
Teenagers need a lot of sleep because they are
growing quickly and have lots of hormones.

B Read the article again and answer

the questions in Exercise A on page
64 of the Workbook. [8mins

® Tell the students to read the text again

and answer the questions in Exercise A in
the Workbook.

WB A Write short answers to these
questions about the article on page 65
of the Course Boolk.

Functions paze 103

Warm up

¢ Recap from last lesson: what foods and drinks
are healthiest? How can you change your
lifestyle to be healthier? Ask students what
else they can do to remain healthy, apart from
eating well.

s Tell students to answer the questions after
reading the article on page 65 of the
Course Book.

Answers

1 Eight hours.

2 You can get hurt or get bad marks.
3 During the last stage of sleep.

4 Exercise or watch adventure films.
5 Drinking a glass of (warm) milk.



C Read the Functiona! Grammar box
and find examples in the article.
Then do Exercises B to E on pages
64 and 65 of the Workboolt¢. |21 mins

Unit 6 Health and Fitness

WB D Change these reported
statements into direct speech.

+ Read the Functional Grammar box with the
students. See also Functions and Grammar
Reference page 103,

WB B Discuss in pairs. Do you think
Dr Ansari would be worried about
you? Discuss Dr Ansari’s advice with
a partner. Do you agree with it?
Wil you do something about it?

¢ Introduce the activity. Start the discussion as a
class and then let the students discuss in pairs.
« Elicit a few opinions as a class.

WB C Report the statements beiow.
Then check your answers in the
Course Book.

*  Course Books closed. You may want to elicit
the reported sentences orally before the students
write them. If so, make sure they don’t write
anything at this stage.

¢ '[ell the students to complete the sentences.

Set a time limit of five minutes, When the time is
up, tell the students to check their answers on
page 65 of the Course Book.

«  Elicit the answers orally and focus an the
changes in pronouns and tenses that need to be
made when reporting direct speech. {See Course
Book page 65 for the answers.)

Possible answers

1  We asked Dr Ansari if sleep 1was really
important for teendagers.

2 Dr Ansari said ke was worried about many
of the teenagers he saw in his office.

3 Dr Ansari told us that many of the teenagers
be saw got bad marks because they were
often tirved.

*  Again, you may want to elicit answers orally first
before asking students to change the sentences
imto direct speech.

Answers

I *Many of them sleep for only six or seven
hours per night.”’

2 “What can you do?’* {Note that ‘yvou’ is used
in this text instead of ‘one’ or ‘people’ or
‘teenagers’.)

3 "Many teenagers find drinking milk
relaxing.’

WB E Complete the sentences.
Choose the correct reporting verbs
from the box and write the correct
forms of the verbs in brackets.

s Elicit the ticst sentence orally, then tell the
students to complete the others.

s Elicit the completed sentences to check
the answers.

Answers

| said; couldn’t watch
2 told; was not/wasn’t
3 asked:; wanted

4 told; didn’t have

5 told; was
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Lesson 3:

How do you feel?

7

Objectives:

Language:

Yocabulary:

2T Century skills:

Reference:

Listen to short dialogues
for gist.

Read the dialogues and
work out meanings.
Ways of giving advice.
Modals: shouldishouldn’t,
could, ought to

sore throat, headache,

fever, flu, sprain, bandage.

sunburn, bust (v),
sound (v)

Life Skills: Critical
thinking; Life Skills:
Problem solving

Course Book pages 66
ancl 67, Workbook
pages &6 and 67, & 48,
Grammar and Functions
page 103

Warm up

Use the pictures. Ask the students what

they think is the matter with each person.

Don’t present or confirm any new vocabulary

that arises.

A (348 Listen to the dialogues and

put the pictures in order. Number

them 1to 4.

Use the pictures. Ask the students what they
think is the matter with each person. Don’t
present or confirm any new vocabulary

that arises.

Tell the students to look at the pictures
and number them 1 to 4 as they listen to

the dialogues.

& Track 48

Listen to the dialogues and put the pictures
in order. Number them 1to 4.

Salwa:
Mother:

Salwa:

Mother:

Salwa:

Mother:

Jane:
Sally:

Jane:
Sally:
Jane:

Sally:
Khalid:
[brahim:

Khalid:
[brahim:

Khalid:
Ibrahim:
Khalid:

[brahim:

Khalid:

Joshn:
Tim:

John:

Dialogue 1

[coughs]

You sound ill. How are you feeling
this morning?

Not very well. | have a sore throat.
And ['ve been coughing a lot.

Do you have a headache?

Yes, and my head feels very hot. 1
think I have a fever.

You can’t go to school today. You
probably have flu. You'll have to
stay 1 bed.

Dialogue 2

What happened to you?

[ had an accident. | fell off my
blL";"L‘|E.

Did vou break your ankle?
No. | only sprained it. It was
bruised and swollen, but

not broken.

How long do you have to keep the
bandage on?

A few more days.

Dialogue 3

Oucht

Are you all right?

Well, my arm hurts.

Mavbe you broke it. Can you
move it?

Yes, | think so.

What happened?

[ climbed that tree to get my kite,
hut a hranch broke and [ fell to
the ground.

Do you want me to help you
get home?

No thanks. | can manage.

Dialogue 4

Oh, you've got a bad sunburn!
Yes. | was playing volleyball on the
beach with my friends yesterday and
[ didn'’t realize [ was getting burned.
Does it hurt?



Tim: Yes, it hurts a lot. [ couldn’t sleep
last night.
John: Didn’t you use sun cream?
Tim: No, | forgot.
Answers

A3; B2: C4; D1

B Read the dialogues and try to work
out the meaning of the words in

bold. 8 mins_

Unit & Health and Fifness

C Match the advice to the people in

Exercise B with the problems. Two
don’t match. [smins

¢ ell the students to read the dialogues. Ask them to
try to work out the meaning of the words in bold.

e Elicit the meaning of bruised and swollen.
Present the noun bruise.

*  Agk the students to find the two verbs that have to
do with the senses in Dialogue 1 and elicit sound
and feel. Point out that sound is often used to mean
seem. Elicit sentences with these verbs, e.g.,

There's a film on TV tomight that sounds
goodiawful.

We're moving to a pew bose. I feel excited/
happy/worried.

¢ Tell the students to write the words that seem
useful to them in their vocabulary notebooks.

Passible answers

sore throat — a pain in the inside of the front of
the neck

headache — a lasting pain inside the head

fever — a very high temperature (e.g., when you
are ill)

flu — a disease that gives you pain, a fever and
makes you feel sick

ankle — the joint connecting the foot to the leg
sprained — to have hurt a joint in your body,
usually the ankle or wrist

bruised — having one or more blue, brown or
purple marks on your skin (e.g., after falling)
swollen — {of a part of the body) larger than
normal, e.g., as a result of a disease or an injury
bandage — a strip of cloth used for tying around
a part of the body that has been hurt

hurt - to feel pain

sunburn — when skin is burnt by the sun
burned — when skin is injured or damaged by
heat or fire

Tell the students to match the advice in the
speech bubbles to someone in pictures A to D).
Make sure they note that two of the pieces of
advice don’t match a problem.

Answers

Salwa — 4

Sally - 5

Khalid - 1

Tim -6

The other pieces of advice (2 and 3) are not
appropriate for anyone in the pictures.

D Look at the advice on this page.

Which modal verb is not as strong

as the others?

Tell students to read the Funcrional Grammar
box. Ask the students which of the modal verbs
needs to after it and elicit ought. Read the
question in Exercise D} and discuss answers. (The
answer is cowld.)

Tell students to turn to the Grammar and
Functions Reference section on page 103 for
further information.

E Now do Exercises A to C on pages

66 and 67 of the Worlkboolc. |12 mins

Tell the students to turn to pages 66 and 67 of
the Workbook.

WB A Complete the table with words
from the box.

Tell the students to check in the Course Book
before they complete the table with the words in
the box.

Answers

[ have a sore throat.
beadache.
fever.
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[ have fu.

| sprained

I broke my ankle.
My arm hurts.

s Point out that flu i1s short for fufluenza and
explain that we can’t use ‘a’ before it. We can
say I bave the flu, however.

WB B Write five sentences using five
of the words from the box.

* Tell students to use the same sentence layout as
m Exercise A to complete their five sentences.

*  When the students have finished their sentences,
elicit at least two examples for each word orally,
Let the other students comment. Ask [s it right?
Is it & good sentence?

WB C Give these people advice.

* 'Tell students to look again at the Functional
Grammar box on page 67 of the Course Book
and the advice in the speech bubbles from
Exercise D. They should then write sentences
which give advice for each of the issues in
Exercise C of the Workbook. Tell students to use
should, ought, conld and must.

Possible answers

1 You should study hard, but you ought to go
to bed early and get a good night’s sleep.

2 You could visit the eve doctor, or
optometrist, and let them look at your eyes.

3 You must go to a doctor’s as soon
as possible.

4 You should take two tablets for stomach
ache and drink peppermint tea.

5 You should take ibuprofen to reduce the
fever and get some rest. If it gets worse, you
must go to the doctor’s.
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m Lesson 4:

At the Doctor’s

P

Objectives: Read problems and
give advice.
Listen and take notes.
Listen for detail.
Practise asking for, giving
and responding to advice.
Role-play a conversation
between a doctor and
a patient.
Write a paragraph about
own lifestyle.
Language: Determiners: enongh,
HOt efRongh
Modals: should/shoulds't,
otight to, counld
Vocabulary: Glood, Lifestyle, recently,
exbausted, balanced diet,
ra, pills, that depends on
21 Century skills: Life Skills: Critical
thinking; Life Skills:
Problem solving
Reference: Course Book page 68,
Workbook pages 67
and 68, §8 49 to 51

Warm up

A

Recap from last lesson: ask students to tell you
which words we use when giving advice. Elcit
wmodal verbs: ought, should, must, etc. Ask
students to list a number of situations in which
someone might need advice. Write these on the
board and try to lead students towards saying
medical issues or when going to the doctor’s.

Read and find out why Abdulia has
some problems. What advice would

you give him?

Choose one student to read the part of Abdulla
and three others to read the parts of his teacher,
his mother and his friends. Then elicit advice




for each problem. Make notes of the suggested

advice on the board.

B (¢ 49 Listen to Abdulla tatking to
his doctor. Make notes about the
advice the doctor gives him. Is it

the same as yours?

v Teach raw, balanced diet and vitamin pills.
Then tell the students to listen to the dialogue
and make notes about what the doctor advises
Abdulla to do.

$ Track 49

Listen to Abdulla talking to his doctor.
Make notes about the advice the doctor
gives him. Is it the same as yours?

Daoctor:

Abdulla:

Doctor:

Abdulla:

Dactor:

Abdulla:

Doctor:

Abdulla:

Doctor:

Abdulla:

Doctor:

Abdulla:

Doctor:

Good evening, Abdulla. What can
1 do for you?

I’'m not sure, doctor. It's just that |
seem to be in trouble all the time -
at home, at school, with

my friends.

Dear me! Why is that?

Well, I'm always tired.

Have you been getting enough sleep:
Yes, [ sleep for six or seven hoirs
a night.

You should try to get eight hours.
I can’t. [ have to get up carly

for school.

Well, then you ought ro go to

bed eather!

But 1 often have to stay up late
doing homework.

You shouldn’t do your homework
late at night. Most people can
think better during the day. You
could do your homework in the
afternoon, or vou could do more
work at the weekend so you can
sleep more on school days.

That’s a good idea. But do vou
think | need to take vitamin pills?
That depends on your diet. If you
have a balanced diet, you shouldn't
need pills. Do you know what |
mean, Abdulla?

*

Abdulla:

Doctor:

Abdulla:

Doctor:

Abdulla:

Doctor:

Abdulla;

Dractor:

Abdulla:

Doctor:

Unit 6 Health and Finess

Yes, but I don’t like vegetables,
doctor, so | never eat them.
Never! There must be something
you like, Abdulla. Tomatoes,
carrots, lettuce? You should try
different vegetables until you find
some vou like. And try

raw vegetables. You might like
them better.

All right, doctor. I'll try.

And fruir, of course. You should
try to eat five things from the fruit
and vegetable group every day.
Five pieces! That’s a lot. But, OK.
I'll try to do that.

Now, what about exercise? Do you
play any games, or do you sit at a
computer a lot?

Well, 1 used to enjoy basketball
and swimming, but I'm too tired
these days.

You're too young to be so tired,
Abdulla. I'll do a blood test just to
make sure there’s nothing wrong,
but I think it’s your lifestyle. Yon
need to get more sleep and more
exercise. You can go for a walk

in the park every day even if you
don’t feel like doing anything else.
And you should start eating fruit
and vegetables.

All right, doctor. I'll try.

[ hope you will. Come and see me
again in two weeks’ time. Now go
to the nurse and get a blood test.

Find out what the students have written and

compare it with the notes on the board.

C Now do Exercises A to C on pages

67 and 68 of the Workbook.

*

Tell studencs to open their Workbooks at
page 67.
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WB A § 50 Listen again and mark the
advice the doctor gives Abdulla true

(T) or false (F).

+ Tell the students to read the sentences. Then play
the audio.

€ Track 50
Listen again and mark the advice the
doctor gives Abdulla true (T} or false (F).
[Track 50 is a repeat of Track 49

*  When you check the answers, ask the students to
correct the false sentences.

Answers

| False (You should try to get eight
hours’ sleep.)

True

[S%]

False (You pught to go to bed earlier.)
True

False (You could do your homework in the
afternoon or at the weekend. )

True

[ T N )

True

False (You should try raw vegetables.)

False (You should eat five pieces of fruit ancd
vegetable every day.)

10 True

o0 ~] O

O

WB B § 51 Listen and repeat.

Then worl in pairs and role-play a
conversation between a doctor and a
patient.

+ Tell the students to listen to the sentences
and repeat.

@ Track 51
Listen and repeat.
Boy 1. You should try to get eight hours’

sleep every night.

Boy 2: | can’t. | have to get up early
for school.

Boy I You ought to go to bed earlier.

Boy 2, [ often have to stay up after

midnight doing homework.

Boy 1: You could do your homework in
the afternoon.

Boy 2: That’s a good idea.

Boy [: Do you think I should take
vitamin pills?

Boy 2: That depends on your diet.

Boy 1: What do you think [ should do?

Roy Z: You should change your lifestyle.

¢ Tell the students to act out the roles of a doctor
and patient, using as many of the expressions from
the lesson as they can.

+  Go round the class and listen to pairs
performing. You may want to use this
opportunity to assess oral performance.

WB C Write a paragraph about
your lifestyle (50-75 words) in your
notebooks.

* [ntroduce the writing task. Explain clearly what
you want the students to do and read through
the instructions as a class.

* Do some preparation to help get the students
started. Ask the students what things are
important in considering one’s lifestyle. Elicit
and write on the board:
sleep, exercise, diet

¢ Ask one or two students Do you think you bave
a bealthy lifestyles Ask questions such as How
do yotr exercise? How much sleep do you get?
When do you do vour homework?

» 'Tell the students to plan their paragraph
of advice, write a draft, then improve and
proofread it.

Model answer

My partner Aya does not have a very healthy
lifestyle. She eats lots of fruit and vegetables, but
she eats too much sugar. She should eat fewer
cakes. Also, she does not exercise as often as she
should. She ought to walk for at least 30 minutes
every day. She often goes to bed very late. She
should turn off her phone and TV half an hour
before going to bed. She should also go ro bed
much earlier.
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and the advice given by the chemist next to the

Lesson 5:

At the Chemist’s

relevant name of each person.

& Track 52
r ™ Listen to some people at the chemist’s and
Objectives: Listen to conversations for complete the table.
information.
Practise reported speech in Conversation 1
writing and orally. Noura: Good morning.
Language: Reported speech Chemist: Good morning. How can [
Vocabulary: cough syrup, throat help you?
lozenges, after-sun cream Noura: [ want some cough syrup, please.
Revision: sore throat, Chemist: Is it for you?
sunburn, congh Noura: Nao, It's for my daughter. She’s been
headache, fever coughing since she got home from
21" Century skills: Life Skills: Critical schoplyesterday.
thinking; Life Skills: Chemist: How old 15 she?
Problem solving Noura: Twelve.
Reference: Course Book page 69 Chemust: Here you are. She needs to take 1t
Workbook pages 69 three times a day.
Sha kR 52 and a2 Noura: Should she see a doctor:
\ ' J Chemist: Only if the cough continues for
more than three days.
Warm up Noura: Thank you.
. Conversation 2
¢ [Look at the images with the students. Ask them e e e f
what they think is wrong with each character B : :
d revi eviously | bul ¥ Layla: Good morming. 1 have a sore
and revise previously learnt vocabulaty, such as oo, 1 A he et
beadache and fever. i
ozenges.
Chemust: Uh, let’s see. We have orange and
A Match the pictures with the words ool ISEIOB lOZeng;s. |
below. ayla: . Do you have any cherry
lozenges? | hate the other ones.
=1 . Chemust: I , we're out of those. We'll
¢ Pronounce the new words and elicit the meanings ~ TR SR e e oe ek
. have some this afternoon.
or explain them. Tell the students to match the : ,
. : N Layla: That’s OK. I'll take the lemon ones.
pictures with the conditions they represent,
Answers Conversation 3
1D: 2G: 3H: 4F: SA: 6F: 7B: 8C Chemist: Hello. How can | help you?
Sultan: [ need scune advice. | went to the
beach this morning and [ got a bad
B 352 Listen to some people at the sunburn on my arms. It hurts a lot.
chemist’s and complete the table. What should [ do?
Chemist: Oh, ves. You're very red. Well, first
you should put some ice on it. It
& Tell the students to listen to the conversations wi I_l feel better and it won’t swell.
between a chemist and his customers. Tell them Sultan: OK. Should I put some after-sun

to complete the table by writing their problem

cream on it?
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Chemust:

Sultan:

Chemist:

Sultan:

Chemist:

Adnan:

Chemust:

Adnan:

Chemust:

Adnan:

Chemist:

Yassir:

Chemist:

Yassir:

Chemist:

Yassir:

Chemusr:

Yassir:

Chemisr:

Yassir:

Chemist:

Yassir:

Chemist:

118

Yes, you should. And if it’s very
painful, you ought to take some
aspirin. Have you got some

at home?

Yes, but [ haven’t got any
after-sun cream.

Here you are.

Thank you.

Conversation 4

Good morning. Oh dear, vou've
got a big bruise. What happened¥
| tell down the stairs and hit

my head.

How does your head feel now?
My head feels all right, but my
wrist hurts. [ think ['ve sprained it.
Can you move it?

Yes, so 1 don't think 1t’s broken.

1 think vou should put a bandage
on it. Here you are.

Conversation 5

Good afternoon. I’d like some
aspirin, please. ['ve got a bad
headache.

Yes, of course.

And I’d like some cough syrup.
Certainly, sir,

And I need =ome throat
lozengés too.

Oh, now | remember yau. Didn't
vou buy throat lozenges two
days aga?

Yes, [ did. But miy throat still hurts.

How long have you been
coughing?

For about a week.

Have you got a fever?

| don’t know. | haven't got a
thermomerer. But | feel a bit hot.
And I’'m very tired.

Sir, you really ought to see a doctor.

Answers
Name Problem Advice
Nouta  Her daughter  She ought to see a
1s coughing,. doctor if the cough
continues for more
than 3 days.
Layla She has a She should take
sore throat. throat lozenges.
Sultan He hasa bad  First, he should put
sunburn on ice on the sunburn,

his arms that  then after-sun cream.
hurts a lot. He should take
aspirin for the pain.
Adnan  He thinks he He should put

has sprained bandages on it.
his wrist,

Yassir He has a He should see
headache, a a doctor.

sore throat
and might
have a fever.

He is very tired.

C Now do Exercises A to C on pages
69 and 70 of the Workbook.

= Tell students to turn to page 70 of the
Workbook.

WB A §i 53 Listen to the
conversations again and answer the
questions. Write short answers.

* Tell the students to listen to the conversations
again and answer the questions in Exercise A.

@ Track 53
Listen to the conversations again and
answer the questions. Write short answers.
[Track 53 is a repeat of Track §2.]

Answers

Since the day before.
Three times a day.

[n the afternoon.
Lemon lozenges.

Put ice on the sunburn.

tn o o 2



6 After-sun cream.

7 A bruise.

8 He fell down the stairs.

9 Two days ago.

10 He doesn’t have a thermometer.

WB B Look at what the customers
say. Use reported speech to rewrite
the sentences.

*  You may want to elicit the reported statements
orally before telling the students to write them.

Answers

She said she wanted some cough syrup.
She said it was for her daughter.

She told me she bad a sove throat.

She asked me if { had any throat lozenges.
He said be needed some advice.

He saiditold me it bust a lot.

He asked me if T bad anv bandages.

WB C Write between 50 and 75
words about a situation in which you
or someone in your family needed
medicine. Use your notebook.

*  Elicit/suggest ways to record the new
vocabulary, e.g., writing the products next to

the conditions they are for, or drawing a simple

picture for each.

¢ Spend five minutes discussing this writing task.
If the students can’t think of a situation, they
can make one up.

Model answer
We went on holiday to the beach last summer.
One night my sister said she couldn’t sleep

because her skin was hurting. She was playing in

the sea all day and forgot to use sun cream, so
she got burned. My mum gave her some after-
sun cream to put on her skin and told her to sit
i the shade.

Unit & Health and Ftness
Lesson 6:

Keeping Fit

= ")
Ohbjectives: Read a talk for informaticmn.

Language: Prefixes im- and de-,
suffixes -ful and -less
VYacabulary: stretch, equipment,
elbow pads, knee pads,
debydrated, injure, safery,
procedure, careless,
patuful, impatient, warm
up, avoid
271" Centtry skilis: Communication Skills:
Making predictions
Reference: Course Book page 70,
Workbook pages 71
and 72, Grammar and
Functions page 104

Warm up [ smins

¢ Ask students to read the title of the lesson. What
do they think ‘keeping fit’ means? What are some

pf the things people can do in order to keep fit?

A What problems do you think
people can have when they start an
exercise programme?! Make a list

with a partner.

¢ Agsk a student to read the first instruction. Then
tell the class to make a list in patrs.
e Elicit answers and discuss them, but don’t

confirm or correct them. Note the students’ ideas
on the board.

B Ibrahim is a fitness trainer. He is
giving a talk to some students. Read
what Ibrahim says in his blog and

compare your ideas with his.

¢ Tell the students to read the text quickly and find
out if Ibrahim, the sports instructor, mentions
any of their ideas.
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s Ask the students which of their ideas they
mentioned are in the text.

C Read the Functional Grammar box.
Then do Exercises A to C on pages

71 and 72 of the Worlkbook.

* (o through the Functional Grammar box.
Ask the students if they can think of any other
prefixes and suffixes. {They should know re-
and ##-.) Look at the Grammar and Functions
Reference on page 104 together for further
information.

*  Then tell students to turn to page 71 of their
Workbooks.

WB A Write the topics of the
paragraphs in the text on page 70 of
the Course Book.

¢ Do the first paragraph trom page 70 ot the

Course Book with the class. Tell them to read it

and say what it 1s about. Elicit suggestions and
supply Imtroduction if no one else does.

e Tell the students to read the other paragraphs
and write the topics.

Suggested answers

1 Introduction — importance of regular exercise
2 Before you begin taking exercise

3 Sports injuries

4 Ways of avoiding injuries

WB B Read the blog more carefully
and answer these questions.

» Tell the students to use the paragraph topics to
help them go to the right places in the text to
find the information they need to answer the
quiestions. Tell them to write short answers.

s Elicit answers. These will be expressed
differently. Praise students who use their own
words in their answers.

Answers

1 Advice: Find something you enjoy.
Reason: If you enjoy something, you're less
likely to give up on it.
Advice: Find a partner to exercise with.
Reason: This will make sure you don'’t give
excuses to not exercise and you will have
someone to help you keep going.
Advice: Don’t do the same exercise all
the time.
Reason: This way you won't get tired of the
same thing every day.

[

Possible answer: [ think finding something
you enjoy is the most important. Exercising
with a friend is the second most important
piece of advice. Finally, the third most
important piece of advice is to change

your exercise.

3 According to [Brahim, many people get
imjured for a number of reasons. Firstly, if
people do not warm up their muscles, they
can hurt themselves. Secondly, some people
do not wear the right equipment when
exercising, such as elbow pads or knee pads.
Thirdly, some people try something too hard
for them too quickly and injure themselves.
Lastly, people need to listen to their bodies.
They should drink water when they are
thirsty and stop doing something if they are
in pain.

#  Discuss the text and focus on the new
vocabulary.

WB C Complete the sentences with
words from the box.

*+  Tell the students to complete the sentences using
the words from the box.

Answers

1 regular

2 fairly

3 different
4 careless

S extremely
6 1mpatient
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un it 6 Lesson 7, +  Ask the students which of the events in the

headlines they think will be possible at some

P red ict i nat h e F uture time in the future. Write their thoughts on
g the board.

- 9,

Py Possible answer
Objectives: Read headlines and

[ think the headline about the world’s oldest
person will be possible in the future, as people
are living langer.

people’s opinions about
possible future events.
Write a paragraph about
possible future events.

Listen to a conversation B Read some other people’s opinions.

Fin kel Are any the same as yours?

information.

LiLEseptynces * Tell the students to read the opinions and

Ask and answer questions. . : _
¥ ok compare the opinions on the page with their own.

Language: may/might + infinitive
Vocabulary: marathon, record in),

case, peart disease, trend, C Read the Functional Grammar box.
g T 3 - Il - £

protect, snorkelling, Find other examples on the page.
hiking, scuba diving (i)

21 Century skills: Communication Skills:
Making predictions
Reference: Course Book page 71,
Workbook pages 72 to 74,
& 54 and 55, Grammar
and Functions page 164

« 'Tell the students to read the Functional
Grammar box and find other examples of wight
+ mfinitive in the opinions.

D Now do Exercises A to H on pages
72 to 74 of the Workbook. [2¢mins|

Warm up

*  Agk students to remind themselves what
health tips and discussions have been covered
previously in this umit. Ask students to guess

how they think humans and health-related issues WEB A Write the number to match

might change in the future, for example, do they the beginnings and endings of the
think people will live longer, or that we will run sentences.

* Tell the students to open their Workbhooks at
page 72.

out of fresh water?

e ‘[ell the students to match the beginnings and

endings of the sentences.
A Loolc at the newspaper headlines. &

Which of these things do you think
will be possible in the future? |5 mins|

* TElicit full sentences to check the answers. Discuss
each sentence. What do the students think about
the statement? Do they think it is possible?

¢ Tell the students to read the headlines in the Answers
Course Book. Ask them to guess what heart Le; 2d; 3b; 4a

disease is. Tell them it is a disease that kills many

people and is often caused by a bad diet, lack of

exercise and smoking.
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WB B Write sentences with might/ & Track 54

might not and reasons. Listen to two girls talking about their

summer holiday. Where is Farah going?

¢ Use the example to introduce and explain the Where is Asma going?

task. Tell the students that may could also be T rain We've been reading about health

used in these sentences. and fitness in class. | think 1 should

Possible answers start to do more sport.

1 Smoking might stop completely very Asma: [ should too. Do you think you'll do
soon because people don’t want to die of some sport during your holidays¢
heart disease. Farah: Oh, ves. We're going to go to the

2 People might not be overweight in 20 vears’ seaside this summer.
time because they are taking more exercise. Asma: Will you go swimming?

Farah: Of course. And | might learn

ta sail.
WB C Write a paragraph (70-90 Asma: Are vau a good swimmer? It can
words) about possible events in your be dangerous if you aren’t.
town or in your (or your family’s) life Farah: Don’t worry. I'm a good swimmer.
in the future. Make sure you write And 'll wear a life-jacker.
notes to plan your ideas before you Asma: What else will you do?
start writing. Farah: | may 2o scuba diving, too. | love

looking at all the gorgeous fish.
¢  Elicit some ideas from the class about things thar ~ Asma: That sounds like fun. Have you

may happen in their town or in their families’ done it beforer

lives in the future. Get the students to first Farah: Ne, I've only tried snorkelling.

write notes to plan their ideas before they start Asma: And will you do that, too?

writing. Then tell them to draft their paragraphs Farah: I might. What about you? Are you
in class. They can check and improve them as going to go hiking like last year?
homework. Asma: I might. I'm not sure.

Farah: Why not?

Model answer

People in my town might start eating more
healthily so they can live longer. They may also
stop eating meat because it 1s quite bad for the

Asma: I’'m going on a summer programie
in England and | may not have
much free time.

Farah: Then you should get a bicycle.

environment. One day, my family might not be e (]
You can ride it to your classes.

living in our town any more, because fewer of my
relatives are staying here. | really hope that in the
future we might have better and cheaper public

Asma: That’s a good idea. | might get one,
Farah: If we want to get fit, we have to
do sport all year, not just in the
holidays. Let’s do some sport
together atter the holidays.

WB D ¥ 54 Listen to two girls talking P Tarsapretiden. ety pa

transport in our town to help reduce pollution.

about their summer holiday. Where is e ;'lilnm’ngl?k A y
Farah going? Where is Asma going? s B e B P i e W
Asmas What about playing tenmus, then?

. ) : We can play outdoors when the
¢ Tell the students to listen to the conversation and P L

} weather is nice, and indoors when
answer the two questions, i

it’s not.
Farah: Yes, let’s do that.
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Answers
Farah is going to the seaside.
Asma is going to England.

WB E §¥55 Listen again. Make notes
about what the girls might do.

¢ Tell the students to listen to the audio again and

make notes about the activities the girls might do.

W Track 55
Listen again. Make notes about what the
girls might do.
[Track 55 is a repeat of Track 54.]

¢ Elicit answers. If anyone gives go to the seaside
or go to England as an answer, ask the others
why this 1s not correct. (Because these are things
the girls will definitely do; the others are things
they may or may not do.) Ask What about
playing tennis? Elcit the answer that the girls
will definitely play tennis after the holidays.

Answers
Farah:  learn to sail
go snorkelling
go scuba diving
Asma:  go hiking
get a bicycle

WB F Use your answers to write
sentences about the girls.

Unit 8§ Health and Fitness

WEB G Aslca partner about his/her
plans. Your partner replies using might/
might not. Take turns.

¢ Read the instruction and choose two students
to read the example in the speech bubbles. Tell
the students to take turns asking and answering
questions in the same way. Tell them they can
ask you for help with vocabulary if necessary.
Circulate and make sure that everyone is
participating,.

WB H Ask a friend or family member
some of the questions in Exercise G
and write their answers. Use might.

¢ [ell the students to do the exercise using wmight
or may.

Answers

Farah might learn to sail this summer.
Farah might go snorkelling.

Farah might go scuba diving.

Asma might go hiking.

Asma might get a bicycle.

+ Tell students to ask a friend er family member
some of thie questions in the previous exercise.
Students should write down the responses
using #aight.

Model dnswers
What do you think you’'ll do tonight?
[ might go out for dinner with my sister.

What do you think you'll do tomorrow
afterncon?
I might go to the cinema.

What do you think you'll do next weekend?
[ might go to visit my mother.

What do you think you’'ll do next week?
I might work out in the garden if the weather
1s nice.
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m Lesson 8:

The Asian Games

Objectives: Read an article for
specific information.
Extend vocabulary related
to sporting events.
Language: -

VYocabulary: becowme involved,
participate, spectaton, wide
variety, prepare, orgarizer,
existing, torch velay,
madscot, represent, statie,
countdown

2T Century skills: Study Skills: Collecting
information; Life Skills:
Critical thinking; Study
Skills: Delivering a
presentation

Reference: Course Book pages 72

and 73, Workbook
pages 74 to 76

r -

Answers

1951 Year of the first Asian Games

11 Number of countries in the first

Asian Games

Number of sports in the first Asian Games

O
o

Number of countries in the 15

Asian Games

39 Number of sports in the 1.5 Asian Games

47 Number of countries that showed the
games on television

2006 Year of the 15™ Asian Games

9,704 Number of athletes competing in the
2010 Games

476 Number of events in the 16" Asian Games

WB B Write the following words in
your vocabulary noteboolc Think
about how you could use them to talk
about the Asian Games.

Warm up |5 mins

e let the students talk about the pictures and the
topic in general. Elicit that this is an article in 2
magazine.

¢ Use the pictures to elicit the relevant ¥ocabulary
{e.g., mascot).

A Read the article and do Exercises
A to G on pages 74 to 76 of the
Worltboold., |40 mins |

* Read the article together as a class. Then tell
students to turn to page 74 of their Workbooks.

WB A What do these numbers refer
to? Scan the article on pages 72 and
73 of the Course Book and write the
answers on the lines.

*+ To encourage the students to search for the
numbers as quickly as possible, make this
ACEIVILY L1to A race.

Tell the students to find and underline
participated in paragraph 2. Tell the students

to use the context to try to understand the
meanings.

Go through the words in the box and elicit how
the students could use them to talk about the
Asian Games.

Tell them to write the words in their vocabulary
notebooks with example sentences.

WB C Worl with a partner or a
group. How many of these questions
can you answer without looking bacik
at the article?

-

You can use these questions as a class quiz or as
4 group Or pair activity.

When the students have completed the quiz, get
them to read the text and check their answers.
Encourage the students to read the text carefully
for homework.

Answers

1 India

2 Guangzhou, China

3 cricket, dragon boat racing, dancesport
and rollersports

4 the new Asian Games Town



5 warious things, such as taking spectators to
their seats, checking their tickets and giving
information and directions

& the torch was carried round 23 cities and
had an opening and closing ceremony

7 the ‘five sporty goats’

WB D Write an article about an
event that is going to take place at
your school. The event is called Health
and Fitness Day.

¢ Tell the students to work in groups of four or
five. Ask them to imagine that their school is
having a day of activities ta teach students about
healthy habits. Elicit some ideas about how this
will take place.

¢ [ell the students to look at the ideas map in
Exercise D. Elicit the three topics in bold in
Exercise D. Explain that these can be their three
paragraph topics. Point out that they can choose
different paragraph topics if they wish.

* [n pairs, tell the students to read the topics
and examples, then brainstorm more ideas and
examples to add to the ideas map.

WB E Choose some of the ideas that
you have written down. Organize
them into paragraphs and paragraph
content,

* Tell the students to discuss the notes with
their partner and choose the ones they want to
write about.

*  When they have made their choice, get the
students to order their notes into paragraph
headings and paragraph contents.

WB F Use your notes to write your
article. Write a short conclusion
saying why this is an important day.

Unit & Hedlth and Fitness

¢ Tell them to write 80-120 words.

« Remind students to follow the Checklist for
written work on page 106 of the Cotirse Book.

¢ When students are finished, tell the students to
read their partner’s article. Encourage them to
ask questions when things are not clear.

¢ ‘[ell the students to rewrite the parts that are
not clear.

= Ask for volunteers to read their essays to the class.

Model answer

Health and Fitness Day

Next Friday, there will be a health and fitness
day to teach everybody about healthy habits. Tt
will start at 10 a.m. in the school sports centre.
There will be lots ot activities for you to choose
from, but the first event of the day will be a
presentatim forthe whole school by a well-
known healthy litestyle expert. They will teach
you five simple ways to make your life healthier.

After this presentation, you can attend a
cooking class with a local chef to learn about a
balanced diet, or a taste test of delicious, healthy
snacks with a nutritionist. Then there will be
three different fitness classes with fast and fun
exercises for everybody.

WB G Use your article to make and
deliver a presentation to your class.

* Tell studenrts to use their completed articles to
prepare a presentation to deliver to the class.
If technology is available, encourage students to
use PowerPoint or other presentation software.,

Round up

¢  Go through the proofreading list. Tell the
students to work independently to write
the article.

¢ Tell the students that this is the end-of-unit
writing task.

*  Go over the Rownd up pages quickly.

*  Agk the students to work in pairs to check their
understanding and recollection of the unit. For
each language point listed, ask the students to
take turns making sentences or thinking of more
examples. Their partner should correct them 1if
necessary., When they have finished, ask them
to write other things they remember in their
learning diaries.
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Listening and speaking
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Listeming for details in a weather forecast

Listening to and practising when to

pause in extended speech

Listening to and practising conventional

phrases used in a talk

Listening for and practising contrastive
Stress in sentences

Using pictures to describe a process
Exchanging information

Giving a presentation

Discussing the advantages and

disadvantages of online shopping

Reading and writing

Skimming and scanning

Reading a variety of texts, mainly
tactual, for detail, language and
organization

Readmg and sequenang paragraphs
Reading for pleasure

Writing an email with definite and
possible plans for the next day

Writing a report on a marine animal

Defining important information in a text

Structure and language

Zero conditional to talk about events
that are always true when a condition
1s met

First conditional to talk about possible
future events if a condition 1s met
Passive voice

Conjunctions however, although, but to

il’lt[Od_L‘lCG contrast

Vocabulary

Words related to science and technology
Collocations

Adverbs of certainty/uncertainty:
perbaps, probably, definitely

Extracting meaning from context

21 Century skills

Information Lateracy: Skimming for
informarion

Study Skills: Transferring information
to a table

Communication Skills: Drawing
conclusions

Study Skills: Delivering a presentation
Career Skills: Environmental scientists
Communication Skills: Making
inferences

Study Skills: Paraphrasing information
Study Skills: Classifying information

Life Skills: Critical thinking



Key words

Unit 7 Science and Technology

access (n) — /'®kses/

aerospace engineer (n) —
/'earauspels end3inia(r)/

artificial (adjy) = 7 a:(Dtr'fifly

balanced diet — /beelanst 'daiaty/

complex (adj) - /'kompleks/

coral {n} — /'kpral/

create (v} — /kri'ert/

damage (n, v) - /'deem1dz/

decrease (v} — jdr'kriis/

derrick (v) - /'derik/

destroy (¥) — /d1'stro1/

disease (n) — /di'ziiz/

drill (v) = sdr1l/

drilling (v} - /'dr1liy/

eastwards (adv) - /"i1stwa(ndz/

endangered (adj) — /in'deind3za(d/

entire {adj} — /In'tars(r)/

environment (n) — /invairanmant/

equator (n} — /1'kwerta(r)/

examine (v)— /1g'z&min/
experience (v} — /1k'spiarians/
forester (n) - /'foristalr)/
generate {v) — /'d3enarert/
generation (n) - / d3ena'rerfn/
geologist (n) — /dzi'pladzist/
global (adj) - /'glaubly

Global Positioning System (n) —

/glaubl pa'zifnin sistam/
hurricane (n) - /'hartkan/
illegal (adj) - s1'lizgl/
imform (v) — /n'fHnm/
launch (n) = /lbintf/
layer {n) - /'leta(r)/
liquid (n) — /lkwid/
marine biologist (n) -

Jma'nin bar'pladzist/
meteorologist (n) — / mittiarplackist/
mud (n} — /mad/
obtain (v} — jeb'tetn/

orbit (v) - /2:{nb1t/

pipeline (n) — /'parplain/
pollute {(v) - /po'luzty

possibility (n} —/ posabilati/
presentation {n) — / prezn'ter[n/
pressure (n) — /'prefa(r)/

radar map (n) - /'rerda:{r) meep/
rocket (n) — /'rokrt/

sailor (n) — /'se1la(r)/

sample (n) - /'sarmpl/
sandstorm {nj) — /'saendstar(Nmy/
solar panel (n) — fsaula(r) 'paenl/
space shuttle {(n} — /'spers [atl/
sponge (n) — /spand3/

stormy {(adj) — /'staoz(mi/

test tube (n) — /'test fuib/

trade (v) — /treid,;

typical (adj) - /'tpIkl/
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Lesson 1:

Meet the Scientists

WB A Write the numbers to match
the beginnings and endings of the
sentences.

Objectives: Read short texts for
information.

Language:
Yocabulary: wmarine biologist, forester,
deFOspace exginest,
meteorologist, geologist,
oxygey, laboratory, test
tube, sample, radar map,
satellite technology,
disease, pollute, predict
Revision: weather forecast,
product, ocean, tool,
atmosphere, protect,
cure, source
271t Century skiils: Information Literacy:

Skimming for information;
Career Skills; Environmental
sclentists

Reference: Course Book page 75,
Workbook pages 77
and 78

- N

* Instruct students to match the sentence halves.
When you check the answers, write the job
names on the board.

Answers
Ic; 2e; 3d; 4b: 5a

B How do these scientists help us?
Discuss this question in groups.
Then read what the scientists say
and find out. [ 8 mins

\ >

Warm up [ 8mins

*  Aglk students to tell you what they think
scientists in general do - try to revise the
meaning of ‘scientist’ and then discuss what
possible jobs different scientists might have and
what they might study.

A Match the texts and the pictures.
Work out what the names of these
jobs mean. Then do Exercise A on

page 77 of the Workbook.

¢ Books closed. Ask the gquestion How do
scientists belp usé Paint to the job names on
the board and ask the students to discuss in
groups how theyv think each one helps us in our
everyday lives. Don’t spend too long on this, but
encourage them to think and offer suggestions.

e 'Tell the students to read the texts on page 78 of
the Course Book quickly and find out if any of
their ideas are mentioned and what other points
are mentioned.,

C Now do Exercises B and € on pages
77 and 78 of the Workbook.

* [nstruct students to turn back to pages 77 and
78 in their Workbooks.

WB B Complete the definitions.

*  Workbooks closed. Tell the students to read and
match the texts to the pictures.

*+  Llicit the answers.

*  Then tell the students to do Exercise A in
the Workbook.

Answers
1B; 2C; 3D; 4A; SE

e Tell the students to think carefully about what
each scientist does and how each scientist can
help us. Students should write the job definitions
and what they think is the most useful aspect of
their work.

Model answers

1 A marine biologist studies the plants and
creatures that live in the sea.

2 A forester works in a forest, taking care of
the trees and planting new ones.



3 An aerospace engineer builds aircraft (e.g.,
rockets), vehicles and equipment to be sent
Lo space.

4 A meteorologist studies the air arcund the

Earth and how it changes, especially in order
to predict the weather.

5 A geologist studies the Earth, including the
beginning and history of the rocks and soil.

WB C Worlk with a partner. Find
these words in the text on page 78 of
the Course Book. How many do you
know already? Discuss the meanings
and check them in a dictionary. Write
them in your vocabulary notebook,

¢ Elicit the meanings of any words students
already know. Discuss the meanings of these
words and check them in a dictionary. Then
tell them to try to work out the meaning of the
others with a partner. Instruct students to write
the new words in their vocabulary notebooks.

Model answers

laboratory — a room or building used for
scientific research, experiments, testing, ete.
test tube — a small glass tube, closed at one end,
that is used in scientific experiments

pollute — to add dirty or harmful substances to
land, air, water, etc.

severe — extremely bad or serious

atmosphere — the mixture of gases that
surrounds the Earth

radar map — a drawing ot plan that uses radio
waves to find the position of objects (e.g., planes
and ships)

satellite — a natural or man-made object that
moves around a planet

oxygen — a gas that is present in air and water
and is necessary for living things

release — to let something out

lence and Technology

Lesson 2:

Winds

o~

Objectives: Read an article
for information.
stucly and practise zero
conditional.
Language: Zero conditional
Yocabulary: hurricane, generate,
damage (n, v), expand,
comtract {v), create, global,
sink (v), equator, pressure,
stbtropics, sailor, decrease,
sandstorm, trade (v)
Revision: satellite
21%* Century skills: Informiation Literacy:
Skimmmg for mformation;
Life Skills: Critical thinking
Reference: Course Book page 79,
Workbook pages 78
and 79, Grammar and
Functions page 104

Warm up

Tell the students to look at the pictures in
the Course Book. Elicit what each picture 1s.
Encourage comment and discussion. The first

picture illustrates wind causing a sandstorm, the

second picture illustrates high pressure and the
third picture shows a wind farm where wind is
used to generate electricity.

A Match the paragraphs with the

questions in Exercise A on page 78
of the Workbook. [12mins

*

Tell students to open their Warkbooks at
page 78,
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WB A Read these questions. How
quickly can you find the paragraph
which contains each answer? The
words in bold are clues.

» Read the instruction in Exercise A of the
Workbook. Explain that the bold words are
clues because they can search a text for a single
word quickly.

s  Elicit the answers.

Answers
1C; 2D; 3E; 4B

B Now do Exercise B on page 79 of
the Workbook.

the If clause from the main clause. Refer to
page 104 of the Course Book for further
information. Then instruct students to look
at page 79 of the Workbook.

WB C Write the numbers to match
the beginnings and endings of the
sentence.

* Tell students to return to their Workbooks at
pages 78 and 79.

WB B Read the article more carefully.
Answer the questions in Exercise A.

Read the instruction with the students. Elicit
the sentences orally to check them.

Answers
Lb; 2¢; 3e; 4d; Sa

WB D Complete these zero
conditional sentences with your
own ideas.

* Tell the students to read and write the answers
to Exercise A.

¢ The students will most probably use the words
in the text in their answers. This will mean
that they have to explain new words such as
subtropics, equator and pressure.

Answers

1 Trade winds blow from the subtrepics to
the equator.

2 The Shamal is a wind that blows in the
Arabian Gulf and can cause sandstorms.

3 They use satellites to predict hurricanes.

4 Wind happens when air moves from areas
of high pressure to areas of low pressure.

C Read the Functional Grammar box
and find more examples. Then do
Exercises C and D on page 79 of

the Workbook.

* Tell the students to read the Functional
Grammar box and find other examples in the
text. Draw attention to the comma separating

Tell students they are going to be completing the
sentences using the zero conditional. Tell them
to look back at the Functional Grammar box on
page 7% of the Course Book if necessary.

Elicit some sentences orally before the students
write them individually.

Model answers

1 If it rains, the plants grow.

2 If the Shamal blows, sandstorms happen.
3 If it is extremely hot, forest fires start.

4 | like to go outside if it is not too windy.



Lesson 3:

A Weather Forecast

- =
Objectives: Listen to a weather
forecast for information.
[dentify and practise the
first conditional.
Write an email to a friend.
Language: First conditional with will,
iy, might
Vocabulary: rypical, entire, experience
{v), brmidity, stormy,
eastwards
Revision: sandstorm,
hurricane, pressure
21+ Century skills: Studv Skills: Transferring
information to a table
Reference: Course Book page 80,
Waorkbook pages 79 to 81,
§ 56 and 57, Grammar
and Functipns page 104

Warm up

¢ Ask the students whether they listen to the
weather forecast. Discuss when it is helpful.

A Do Exercises A and B on pages 79
and 80 of the Workbool. Then
read the forecast below and check

your answers. |[15mins

+ Tell students to open their Workbooks at
page 79.

WB A £ 56 Listen to a weather
forecast. Which country will have
dangerous weather?

+ Tell the students to listen to a weather forecast
and say which country will have dangerous
weather conditions.

Unit 7 Science and Technology

§ Track 56

Listen to a weather forecast. Which country
will have dangerous weather?

And now for our international weather forecast.
Let’s start with the Middle East. The weather
will be typical for the season in the United Arab
Emirates (TAE) and Saudi Arahia. In the UAE,
the temiperature will be 38 degrees, falling to 31
at night. In Saudi Arabia, there will be a high of
36 degrees and a low of 30. It will be sunny and
clear in the entire area. If you live in the UAE,
you may experience high winds on Wednesday,
so watch out for sandstorms. In other parts of
the region ...

Now on to Africa. If you are in Libya, you
will be very hot-on Wednesday. Temperatures
might beas high as 40 degrees and the lowest
temperature will be 30. The skies will be
cloudy, but there 1s ne chance of rain. Check
with us agam témarcow for more information.
Egypt will have partly cloudy skies and high
humidity. Temperatures will be 28 during the
day and 22 at mght. In Fast Africa ...

In the United Kingdom, most of the country will be
pleasantly cool, with highs of 23 degrees and lows
of 13 degrees. Skies will be cloudy. As you can see
from my map, it’s very stormy aver the Atlantic. If
this weather continues to move eastwards, western
parts of England will have rain and high winds
tomorrow evening. The rest of Europe ...

Finally, there is a hurricane warning for the
south east of the United States. As vou know,
September is the hurricane season because
warm air over the ocean creates areas of very
low pressure. If you live in the south east of
the United States, you may want to check the
forecast agan this afternoon. We will he giving
you new information as soon as we know
MOTE ...

Elicit the answer: The United States.
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WB B (¢ 57 Listen again and complete
the table. Then check your answers on
page 80 of your Course Book.

¢ Tell the students to listen agam and complete the
table in Exercise B.

& Track 57
Listen again and complete the table.
[Track 57 is a repeat of Track 56.]

¢ Tell the students to check their answers by
reading the forecast on page 80 of the
Course Book.

¢  Elicit the answers and deal with new vocabulary
as it arises.

Answers
High Low Sun/clouds Rain
temp. temp.
UAE 3w 317 Sunny No
Saudi Arabia 36°  30°  Sunny No
Libya 40° 300 Cloudy No
Egypt 28° 22° Partly cloudy No
United Kingdom 23° 13 Cloudy Yes
United States - - - Yes

B Read the Functional Grammar
box and find examples in the text.

6 mins

* Tell the students to read the Functional
Grammar box and find examples of first
conditional sentences in the text.

¢ Read the relevant Grammar and Functions
section on page 104 of the Course Book for
further information.

C Now do Exercises C and D on pages
80 and 81 of the Workbook.

¢ Tell students to turn to page 80 in their
Workbooks.

WB C Complete the email with verbs
from the box.

Tell the students to complete the email using the
verbs in the box.

Elicit full sentences to check the answers.

Ask abour the type of sentence and the tenses.

Answers

needs (first conditional: present, future)
doesn’t have

Il be (first conditional: present, future)
might be (first conditional)

prefer

N n B W R

1s {zero conditional: present, present)

WB D Write an emaii to a friend.
Tell him/her what you will do and
what you might do tomorrow.

*

Tell students te write an email to a friend telling
him/her what they will and might do tomorrow.
Tell the studlents they can use the email in
Exercise C as a model, but they should use

their own ideas. It should be between 75 and
100 words.

Model answer

Dear Marco,

1 hope you are well. If you’re not busy
tomorrow, let’s meet at the café for lunch. [
might have to help my mother in the afternoon.
In the evening I will go running with my brother.
We are practising for a long race at the end of
the month. If we get faster at running, we might
be able to win the race. After the run [ think [
will go to the park, so if you are free then you
can meet me there, too? Let me know!

Alberto



Lesson 4:

Aljabal Alakhdar

Unit 7 Science and Technology

WB A Answer the questions about the
email on page 81 of the Course Boolk.

Tell the students to read the email more carefully

" ) and answer the questions in Exercise A of the
Objectives: Read a letter for Workbook.
information.
Language: Adverbs perbaps (least Answ§rs
1L o, o I Aljabal Alakhdar
certain), definitely (very 5 With a familv | _
certain), probably {(in the - it 1a amily in Almal]. _
Pk 3 Possible answers include: The area is one
P o Rt e of the few forested areas. in Ll_by.a; it is one
Yocabulary: wetland, migrating, of the wettest areas of Libya; it is home to
Woscordints i more t.han 20_0 thousand people; most people
buffaloes, arched, work in farming; etc.
waterside, artificial, 4 Inthe large forest. _
g 1T 5 It can bloom through the winter.
environment b lical clud .
21 Century skills: Communication Skills: 6 Tt hasggti i A cluding treating
5 liver and digestive problems, and diabetes.
Making inferences; ?
i i 7 The Greeks.
Information Literacy: _ ) Ao
T b e o g B Itis an.amazing place rich in history
Skimming for information d
Reference: Course Book page 81, A
Workbook pages 81 to 83,
Gr: - and Funeti .
mmﬁ? I THYGHEES B Now do Exercises B to D on pages
page L€ i
L y 82 and 83 of the Worlkbook.

Warm up [ 5 mins

¢ Tell students to read the title of this lesson. Ask
students what they know about the place and if
anyone has been there to tell you about it.

A Look at the pictures. What kind of
place do you think this is? Read the
emaii quickly and find out. Then do
Exercise A on pages 81 and 82 of

the Workbook.

"Tell the students to read the Functional
Grammar box on page 81 of the Course Book
first and answer the question in the box.
{Definitely is very sure, perhaps is least sure and
probably is in the middle.)

Then tell students to find examples of these

adverbs in the letter before turning to their
Workbooks.

WB B Complete the sentences with
probably, perhaps or definitely.

¢ Tell the students to look at the pictures in the
Course Book. Ask them what kind of place
they think this is. Write some of their ideas
on the board.

¢ Tell the students to skim the email and check
their ideas.

Tell the students to complete the sentences with

probably, perbaps or definitely.

Answers
definitely/probably
definitely/probably
Perhaps
definitely/probably
probably

probably

Perhaps

probably

0 ~J Oy n B G N —
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WB C Choose the correct verb form
to complete the sentences.

Elicit full sentences to check the answers.
Ask the students if the sentence is zero or
first conditional and why. Refer them to the
Grammar and Functions Reference page 103
if they have forgotten the uses of these
sentence patterns.

Answers
la (first cond.); 2a (first cond.}; 3b (zero cond.);
4a (first cond.); 5b (zero cond.); 6a (zero cond.)

WB D Put the words in the correct
order to make sentences.

Tell the students to record the new vocabulary in
their notebooks.

Tell the students to unscramble the sentences
with adverbs and write them with correct
punctuation.

Answers
1 I'm definitely going to the game tonight.
2 Perhaps we can have lunch together

tomorrow.

3 The library probably has the books
you want.

4 That was definitely the best film I've
ever seer.

3 The weather will probably be sunny at this
time of year.

Lesson 5:

From the Earth to
the Refinery

”~

Objectives: Read for detail.
Use pictures to describe a
process orally.
[dentify and write
passive forms.

Language: Passive voice

Yocabulary: layer, mud, remains, image,
drilling, drill (v), derrick,
gitsh, pipeline, liquid,
coinplex, artificial
Revision: pressure, satellite,
radar map, enviromment

21 Century skills: Stucly Skills: Paraphrasing

imformation

Reference: Course Book page 82,
Workbook page 84,
Grammar and Functions
page 105

Warm up

Ask students what they know about renewable
and non-renewable energies, e.g., gas, water, oil,
etc. You might need to explain these terms first.
Create two columns on the board for each of
these types of energy and get students to tell you
which columns their suggestions should go into.

A Match the pictures and the words.

What are they for? Read the
text and check your ideas. Then
do Exercise A on page 84 of the

Workbook.

Tell the students to match the pictures to the
words and try to work out what the new
words mean.

Elicit the answers.




Answers

rock samples
radar map
derrick
pipeline

I e T S

refinery
petrol station

N

*  Agk the students what they think each item in
the pictures is used for. They will know what
a petrol station is for, of course. Elicit answers
about each of the other items. Ask Which
paragraph is (vefinery) in¢ (This will give them
practice in scanning.) Don’t confirm or correct
the answers.

¢ ‘Tell the students to read the text to check
their answers.

Answers

The rock samples and the radar map help locate
petroleum in the ground.

A derrick holds tools and pipes that are used in

the well.

A pipeline carries the petroleum from one place
to another.

Petroleum is separated into different products at
a refinery.

A petrol station is where people can buy petrol,

a petroleum product, to put in their cars.

WB A Put the main stages of the
process in order. Number them 1 to 5.
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Clarify the uses of the passive. Tell the students
that it is often used when describing a process.
Highlight exaniples where the agent is known:
... cleaner products are being developed by
petrolewm companies. / Animals and plants died

and were covered by lavers of mud and water,
Tell the students to then turn to page 84 in their
Workbooks.

WB B Look back at the pictures on
page 82 of the Course Book. Use
them to describe the main stages of
the process.

Ask the students to lock back at the pictures and
describe the process. Start it off, if you think it is
necessary: To find petrolenwm, geologists ... Then
let volunteers continue.

WB C Find examples of passive
forms in the text on page 82 and
write them below.

¢ 'Tell the students to read the text again and
then turn to page 84 of their Workbooks. They
should put the stages of the petroleum process
in order.

Answers
1b; 2d: 3e; 4¢; Sa

B Read the Functional Grammar box.
Then do Exercises B to D on page

84 of the Worlkbook.

¢ 'Tell the students to read the rules and example
in the Functional Grammar box. Look at the
Grammar and Functions section on page 1035 of
the Course Book for further notes on using
the passive.

Ask the students to look back at the text and
find examples of passive forms listed.

You may want to elicit these orally to make sure
the students write the correct forms. If so, they
can write the examples as homework.

Examples

1 Petroleum is wot found everywhere. (Present
simple)

2 Animals and plants died and were covered
by layers of mud and water. (Past simple)

3 When petroleum has been found ... (Present
perfect)

4 ... cleaner products are being developed by
petroleum companies. (Present continuous)

Deal with the other new vocabulary in the text.

WB D Write the numbers to match
the two halves of each sentence.

*

Tell the students to match the begimnings and
endings of the sentences with passive verbs.

Answers
le; 2e; 3d; 4b; 3a
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m Lesson 6:

Online Shopping

WB A Read the text on page 83 of the
Course Book. Highlight the important
parts of the text. Then write a
summary of the main points.

-

Objectives: Read a text to discover the
writer’s point of view.
Learn to highlight
informarion in texts.
Write a summary.
Discuss shopping online.
Language: -
Vocabulary: disappointed
21 Century skills: Communication Skills:
Making mferences;
Communication Skills:
Drawing conclusions; Life
Skills: Critical thinking
Reference: Course Book page 83,
Workbook page BS

Warm up

N

Ask students where most of them go shopping.
Try to get the students to assess what percentage
of the class shop online versus shop in stores

and why.

A Read about the advantages and

disadvantages of online shopping.
Is the author mostly for or against

it?

Tell the students to read the text and answer

the question.

Elicit answers and encourage the students

to express agreement and disagreement with
reasons. (There is no definite answer, but the last
paragraph imdicates that the writer i1s mostly in
favour of it.)

B Now do Exercises A to D on page

85 of the Worlkbool. 15 mins

Instruct students to turn to page 85 of their
Workbooks.

* Tell the students they are going to write a
summary of the text. Remind them that a
summary should include the most important
mformation from the text, with only enough
details to clarify each point where necessary.

v Tell the students that one way ro identify and
remember the important points in a text is to
highlight them. They can do this by underlining
the important sentences and phrases with a pen,
or by going over them with a highlighter.

*  'Tell the students that they shouldn’t just copy out
sentences from the text. They should try to write
a short ¥ersion of it in their own words. Explain
that, just like in any other piece of writing, the
ideas in a stimmary have to be organized
and linked.

» Tell the students to write summaries 1n no more
than 90 words.

Sample summary

Shopping online is easy because you don’t have

to travel anywhere and you don’t have to carry
anything. It can also be cheaper because the
people selling things online don't have the expense
of running a shop and because you can easily
compare prices online and find the cheapest.

There are two disadvantages. First, you may be
disappointed when the things you buy arrive.
For example, clothes may not fit you. Secondly,
shopping can be unsafe, but not if you use a
safe site online.

*  When the students fimsh, tell them to read their

summaries to a partner and discuss the ways in
which they are different.



WB B Work with two partners. Say
what you think about shopping online.
Think about what the text said and
these questions.

¢ Tell the students to work in groups of three.
Ask them to think about the points in the text
and the questions in the exercise, and tell their
partners what they think about shopping online.

¢  You could get one of the group to act as
‘secretary’ and make notes of the group’s
decisions, then present them to the class.

WB C What does ‘it’ refer to in line 7
and in line 107

*  Agk students what “it’ refers to in the specified
lines of the text on page 83 of the Course Book

Answer
online shopping

WB D Give three pieces of advice if
you want to do online shopping.

¢ Tell students to work in their threes to give
advice about doing online shopping. They should
use modals such as shawld, ought and must in
their sentences.

¢  Check students’ sentences and write them on
the board.

Possible answers

You ought to check your size by measuring
vourself before ordering sizes online.

You should pay by credit card because it is easier
to get your money back if something

goes wrong.

You should change your password often.

Lesson 7:

A Presentation

¢ "\
Chjectives: Read a presentation for gist.

Write sentences.

Identify language for

organizing information in

a presentation.

Listen for consolidation.

Practise organizing and

giving a presentation.
Language: -

Vacabulary: jrresentation, revolve,
Lawrck, rocket, space
shuttle, orbit, solar panel,
fibregliss
Revision: forecast,
wieteorologist

21*" Century skills: Study skills: Delivering a
presentation: Information
Literacy: Inferring meaning
trom context
Reference: Course Book page 84,
Workbook pages 86
and 87, §¢ 58 to 61

Warm up

e Explain or elicit presemation.

¢ Ask students what makes a good or a bad
presentation, e.g., not talking too fast, having
accompanying visuals, etc.

¢ Ask the students what Jaber’s talk or
presentation is about. (Tell them to look at the
picture, 1f necessary.)

A Read Jaber’s presentation and
put the paragrdphs in order. § 58
Then listen and check your answers.

# Tell the students to read quickly and number
the paragraphs.

¢ Tell the students to listen to the presentation
and check their answers.

Unit 7 Science and Technology
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Next time you watch your favourite TV

@ Track 58
Listen and check your answers.
My presentation is about satellites. Satellites are

programme, or plan to go to the beach on a
sunny day, remember, it may be thanks to a

: a1 satellite! Now, do you have any questions?
a part of our everyday lives, but many people

don’t know what they are or what thevy're for
So, first I'll tell you what a satellite is. Then I'll
talk abont what is in a satellite. Finally, I’ll talk

Answers
1D; 2B; 3A; 4C; 5E

about some of the different things that satellites

are used for. If vou have any questions, vou can .
3 Lo ok B Now do Exercises A to F on pages

86 and 87 of the Workboolc. [27mins

ask them at the end of my presentation.

A satellite is something that revolves around
a planet. That means that the moon 1s a * Refer students to pages 86 and 87 of the
satellite, but there are also thousands of man- Workboolk,
made satellites in the sky. These satellites are
launched into the sky by a rocket or the space
shuttle. The path of a satellite around the Earth

is called an orbit. The distance of the orbit

WB A Find these words in the text on
page 84 of the Course Book. Try to
work out their meaning and use them
in sentences of your own.

from the Earth varies. Some satellites orbit the
Earth from 480 km away. Others are really far

138

—aver 35,000 km away.

Right. Now let me tell you what is in a
satellite. Satellites carry different equipment,
depending on the job they have to do. Satellites
that we use for telephone communication have
radlios that can receive and send conversatinns.
Many satellites have cameras, so they can

send pictures back to Earth. All satellites need
a source of power. Mast satellites have solar
panels which get energy from the sun. Take a
look at this picture. The solar panels are the
long parts that stick eut of the body. The body
of the satellite can be made of many things,
such as metal or fibreglass. It has to be light
and strong.

Now I'll talk about what satellites are used

for. You may know that they help us receive
television programmes and give meteorologists
mformation they use m weather forecasts. Bur
do you know that satellites can take pictures
from the sky that are used to make maps? Some
pictures can help scientists see environmental
problems more clearly, for example, the
destruction of rainforests. Without satellites,
cars couldn’t have a Global Positioning System,
or “GPS’. GPS is even better than a map. A map
shows you where you want to go, but GPS also

shows you where you are.

If the students have dictionaries, let them look
up the words themselves. If not, let them try
to work out the meanings for themselves, but
confirm them before they write sentences.

Possible answers

solar panel — a piece of equipment on a roof
that uses light and heat energy from the sun to
produce electricity

fibreglass — a strong light material made from
long and very thin pieces of glass and plastic,
used for making boats, etc.

revolve — to go in a circle around a central point
launch —to send something such as a spacecrafr,
weapon, etc. into space, into the sky

orbit — a curved path followed by a planet or an
object as it moves around another planet, star,
moon, etc.

Example sentences

We have a solar panel on the roof of onr house.
My father has a boat made from fibreglass.
The Earth revolves around the sun.

Last week, NASA launched a rocket into space.
Many satellites orbit the Earth.



WB B Complete the expressions the
boy uses with words from the box.
Checlk your answers in the Course Bool.

* Tell the students to complete the expressions the
boy uses with words from the box.

» Then tell the students to check their answers in
the Course Book on page 84,

Possible answers

1 First I'll tel! you what a satellite 1s.

2 Then I'll talk about what is in a satellite.

3 Finally, T'll talk abouit some of the things
that satellites are used for.

4 Right. Now let me tell you what 1s in
a satellite.

5 Now I'lltalk about what satellites are
used for

& Takea look at this picture.

7 Do you bave any questions?

WB C § 59 Listen and repeat the
expressions in Exercise B.

¢ Tell the students to listen and repeat the
expressions in Exercise B.

8 Track 59
Listen and repeat.
First I'll tell you what a satellice i5.
T'hen I'll talk about what is in a satellite.
Finally, I'll talk about some of the things that
satellites are used for.
Right. Now let me tell you what is in a satellite.
Now I'll talk about what satellites are used for.
Take a look at this picture.
Do you have any questions?

WB D You are going to write and
give a presentation about a planet of
your choice. Add any information you
think might interest your class. If you
can find a picture of the planet, bring
it to class too.

»  Explain to the students that they are going to
write and give a presentation about a planet of
their own choice.
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Tell students to use books or the internet to help
them answer the questions below in

their Workbooks.

Once students have collected their information,
tell them to write their presentation. They can
use the example on page 84 of the Course Book
to help them.

A sample presentation

My presentation is about Jupiter. Jupiter is a
huge planetr and it is easy to see. Unlike some
planets, which are only visible with a telescope,
Jupiter has been known for thousands of years.
First I'll tell you about Jupiter’s position in the
solar system. Then I'll tell you about Jupiter’s
surface. Finally, I'll talk about spacecraft that
have observed Jupiter.

Jupiter 1s the fifth planet from the sun. It 1s 588
million km from Earth. Jupiter is 142,984 km
wide and it is the largest of the planets. It has 63
satellites and was the first planet that was known
to have moons. Its moons were discovered in
1610 by Galileo. This helped prove that the
planets did not revolve around the Earth.

Jupiter is a gas planet. [t does not have a solid
surface, but is covered with clouds. It is made of
90% hydrogen and 10% helium. Take a look at
this picture. Do you see the dark and light marks
around the planet? These are areas where winds
blow very fast. They blow in one direction in the
light areas and in the opposite direction in the
dark areas. You can also see a red spot on the
surface of Jupiter. It is called the Great Red Spot.
This is caused by an area of very high pressure
on the planet that is like a hurricane.

The first spacecraft to fly by Jupiter was Pioneer
0. It flew by in 1973, and took close up pictures
of the planet. Since then, Pioneer 11, Voyager 1,
Vovager 2 and Ulysses have all studied Jupiter.
The spacecraft Galileo orbited Jupiter for eight
years until it was destroyed in 2003. It helped

us learn a lot about Jupiter and its moons. For
example, we now think there may be oceans
under the surface of some of Jupiter’s moons.

[ hope my presentation made you want to learn
more abour Jupiter. If you would like to see

139



Unit 7 Science and Technology

Jupiter yourself, many websites can tell you & Track 61

when you can see it in the night sky. Now listen again and repeat

[Track 61 is a repeat of Track 61.]

Lesson 8:

WB E § 60 Listen and mark a slash (/)
in the sentences in the places where
the speaker pauses to breathe.

* Read the following to demonstrate the need to

de[ive.r language in chunks that mak.e sense: A Sc i ence Re po r.t
Satellites carry {pause) different equipment
depending (pause) on the job they have (pause) -
to do. (These chunks don’t make sense!) Objectives: Read a report
You can use other sentences in the same way. for information.
Make sure the students understand that it is Identify and practise using
important to pause and take a breath at places contrastive link words.
where the words will make sense to the listener. [dentify formal vocabulary.
Tell them they are going to practise this. Language: Contrasrive link words:

o Tell the students to listen to the audio and mark although, bowever, but
the places where the speaker pauses. Vocabulary: endarngered, belly, beak,

sponge, coral, lay eggs,
illegal, access, examine,

¢ Track 60 obtain, inform
Listen and mark a slash in the sentences Revision: marine biologist
in the places where the speaker pauses to 21" Century skills: Information Literacy:
breathe. skimming for informartion;
[pause for breath after highlighted words] Life Skills: Critical
Mercury is a rocky planet like the Earth. thinking: Study Skills:
Mariner 10, a spacecrafty visited Mercury 1n Delivering a presentation
1974 and 1975. It took pictures of some parts Reference: Course Book pages 85
of the planet. A new spacecraft was launched in and 86, Workbook
2004 and started orbiting Mercury in 2011. It page 88, Grammar and
takes pictures of the rest of the planet. Functions page 105

"

®  (Check the answers. Ask the following questions:

Does the speaker pause after a comma or a full Warm up

stop? (Yes.)

Does the speaker pause after an article or a ¢ Ask the students what they know about
preposition? (No.) sea turtles.

Does the speaker pause anywhere else? (Yes, after  *  Elicit or explain that the text is a school
20014. Explain that this is because the sentence is assignment. Ask the students what kind of
quite long — it has two clauses, so it is better to information they think it might include.
pause betore the second clause.) Ask them if the writer will use formal or

mformal language.

WB F § 61 Now listen again and repeat.

o Tell the students to listen and repeat the
sentences, making sure they try to pause where
the speaker pauses.
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A Skim the report below. Match these
sentences to the correct paragraph.
Write letters a to ¢.  [amins

* Tell the students to skim the report and match
the sentences with the correct paragraph in the
Cotirse Book.

Answers
1c; 2a; 3b

B Now do Exercises A to C on page
88 of the Workbook. [14mins

e Refer students to page 88 of the Workbook.

WB A Find words or phrases in the
last paragraph of the report on page
85 of the Course Book that mean the
same as those below.

¢ Explain that in written reports, formal language
1s more likely to be used than the informal
language used in conversation. Tell the
students to look in the last paragraph of the
report for more formal words to match those in
the exercise.

Answers

1 examining
2 observed
3 appears

4 obtain

5 informing

WB B Loolk back at the report on
page 85 of the Course Book. What
are the topics of the paragraphs?

¢ Tell students to skim the report again and to
identify the topic of each paragraph. You may
want to elicit answers for each paragraph orally
before the students write the topics in Exercise B.
¢ Elicit answers. There are different ways of
expressing the topics. These are just suggestions:
1 appearance / what they look like
2 what they eat / habitat
3 dangers

Unit 7 Science and Technology

WB C Write a report about a marine
animal. Use your report to make

a presentation and share it with

your class.

¢ Tell the students that they will be writing a
report on an animal that lives in the ocean.
Students should use books or the internet to
make notes on their chosen animal.

¢ Tell the students that they can use the same
topics for their paragraphs as in the report on
page 85 of the Course Book, or they can choose
their own.

¢ Elicit some of the details in the report in the
Course Book that support each of the topics.

* '[ell the students to organize their ideas and write
a draft of about 80-120 words.

¢ Remind students to follow the Checklist for
written work on page 106 of the Course Book.

e Circulate and give help as required.

¢ Elicit ways m which we can improve our writing.
Elicit all the ways that have been presented in
the course:
thinking of the best words
using adjectives and adverbs to “paint a picture’
linking ideas
proofreading for grammar, punctuation
and spelling.

Remind them about formal language in reports.

e Tell the students to go through their drafts in this
way, then write a corrected and improved report,

¢ [If any students finish before the end of the
lesson, tell them to exchange papers with
someone else who has fimished. These students
will read each other’s reports and ask questions
if anything is not clear.

¢ Students who need more time to finish should be
allowed to do this at home.

e (Collect the essays for assessment and tell
students to turn their reports into a presentation
to share with the class.

Model report
The Narwhal

Narwhals are medium-sized whales with long,
pointy teeth on the front of their foreheads.
They are most famous for their long tooth or
‘tusk’. It can reach a length of about 3.1mon a
male narwhal.
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Narwhals are found 1n the Arctic waters around
Canada, Greenland and Russia. A narwhal’s diet
is limited because of the icy conditions. They eat
Greenland halibut, polar and Arctic cod, cuttlefish
and shrimp.

Narwhals can live for up to 50 years. However, there
are many risks to a narwhal’s life. Young narwhals
are easy prey for polar bears and orcas. In addition,
Inuits — people native to the area — are allowed to
hunt narwhals. Mining for oil in the North Atlantic
has also changed the Narwhals' habitat.

C Read the Functional Grammar box.

How is however different from but
and afthough? [5mins

E Read and match the beginnings and
endings of the sentences.

*  Elicit or explain mammals before telling the
students to do Exercise E 1n the Course Book.
Elicit full sentences to check the answers.

Answers
le; 2d; 3a; 4y Sc

Round up

*  Go through the Functional Grammar box
with students. Refer also to the Grammar and
Functions section on page 105.

* Discuss what ideas are being contrasted in
the examples.

D Read the summary. Find five
mistakes and rewrite the summary

on the lines.

* Tell the students to read the report more
carefully, then read the summary in Exercise B.

»  Elicit the mistakes before the students write the
corrected summary.

Answer

You can recognize the hawksbill turtle because
of its pretty shell and its unusual mouth, which
looks like a beak. Tt eats sea animals and plants.
[t comes out of the ocean only to lay its eggs.
These sea turtles are protected, but they are
endangered by fiollution. We can all help protect
them by being more careful with our rubbish.

s Deal with the new vocabulary.

s Go over the Rownd up page quickly.

¢ Ask the students ta work in pairs to check their
understanding and recollection of the unit. For
each language point listed, ask the students to
take it in turns to make sentences or think of
more examples. Their partner should correct
them if necessary. When they have finished, ask
them to write other things they remember in
their learning diaries.
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IS  Fun with English 2

Listening and speaking
¢ Using a questionnaire

* Making invitations

Reading and writing
* Reading a newspaper story
* Reading an interview

*  Writing about a job

Structure and language

* Grammar and vocabulary from
Units 5 to 7

21* Century skills
* Life Skills: Thinking critically
*  Career Skills: Choosing a career

*  Study Skalls: Transterring information
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Key words
astronaut (n) — /'aestrano:ty/ hiker (n) — /'hatka(r); satellite (n) — /'seetalait/
dentist (n) — /'dentist/ nutritionist (n) — /nju'trifanist/
gravity (n) — /'graevati/ receiver (n) — /rr'sizva(r)/
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”

Objectives: Read a narrative
and a factual text for
information.
Revise sentences reporting
clirect speech.
Revise writing in the
passive voice.
Revise sentences
giving advice.

Language: Review passive forms and

reported speech.
Review ought to, could,
should + infinitive

Vocabulary: rescuers, veceiver
experienced, hand-held,
nnexpected, network

21 Century sleills: Life Skills: Thinking
critically
Reference: Course Book pages 20 and

91, Workbook pages 89
to 91

+  Tell the students to skim the articles and check
their ideas.
s Tell the students to read the text on page 90 of
the Course Book and highlight any unfamiliar
words. Elicit the ways they have practised
dealing with unknown words:
¢+  Working out the meaning from the context.
{For example, sometimes a word is explained
In a text, or has a synonym in another
sentence. )

e Using their knowledge of prefixes and
suffixes.

¢ Jgnoring words If they are not necessary to
understand the text.

+ Lookimg up words in a dictionary.

«  Use receiver and rescuer to show how one can
sometimes work out a meaning by thinking
about what word it resembles. It may be a noun
that comes from a known verb or adjective.

»  Elicit the words the students have highlighted.
Try to get the class to explain the words.

B Read this article and do Exercises A
and B on page 89 of the

Workboolk.

Warm up | smins

Revise purposes of a text. What do they think
the purpose of each of the two texts on pages 90
and 91 of the Course Books are?

A What do you know about GPS

receivers? Which of these articles
will give you information about

them?

Ask the students what they remember about
GPS. Discuss the questions at the top of the page
with the class. Ask the students what the article
on page %0 of the Course Book is about. {They
can use the headline and the picture to answer.)
If they read the instruction at the top of page 91,
they will know that this is a factual rext which
describes how GPS receivers work.

= Refer students to page 89 of the Workbook.

WB A Answer these questions about
the newspaper article on page 90 of
the Course Book.

= Tell the students to read the text and answer the
questions.

Answers

1 unexpected

2 Because it was autumn, not winter-
3  He was experienced.

4a lost his footing

4b gathering speed

4¢ came to a stop

5 {Answers will vary.)



WB B The day after his accident, a
reporter asked Paul about how he
felt. Loolk at the reporter’s notes.
Write four sentences reporting what
Paul said.

¢ '[ell the students to imagine they are a reporter
and have just interviewed Paul. Tell them to look
at the notes in the reporter’s notebook and write
four sentences as if the reporter was now writing
them in a newspaper article. Elicit the first
reported sentence orally.

Answers

Note: ‘said’ can be replaced by ‘told me’ in

answers 2 to 4.

1 Paul said his leg was in a plaster cast and he
felt much better.

2 He said he thought the mountain-rescue
ream was fantastic.

3 Hesaid he couldn’t wait to go home.

4 He said he might come back to Scotland, but
in the spring.

C Read this text and find out how
a GPS receiver worls. Then do

Exercises C to E on pages 90 and 91
of the Workbook. [21mins

Unit8 Fun with English 2

WB D Rewrite these active sentences
in the passive.

= Tell the students to rewrite the sentences in
the passive.

Answers
1 A lot of mobile phones are sold to teenagers.
2 This song was written in 2001.
3 The missing boy has been found by rescuers.
4 Satellites are being used to take pictures of
the Farth.
5 The cup will be presented to the winner
of the tennis final by the headmaster
this evening.

Note: by the headmastes can be in these
positians:

The cupwill be presented by the headmaster to
the winner-of the tennis final this evening.

The cup will be presented to the winner of the
tennis final this evening by the headmaster.

WB E Imagine your friend is going
hiking. Use these notes to give him
good advice. Use ought to, should
and could.

¢ 'Tell the students to read the text on page 91 of
the Course Book and tell you how a GPS
receiver works.

¢ Then tell them to turn to pages 90 and 91 of
their Workbooks.

WB C Answer these questions
about the article on page 91 of the
Course Book.

¢ Tell students to write short answers to
the questions.

Answers

1 Fishermen and people who do
outdoor sports.

Satellites.

3 Maps.

[BS]

¢ Tell the students to use the cues to write
sentences giving advice to a hiker,

Suggested answers

Note: shorld can be used in all che sentences.
You ought to check the weather forecast,
You could buy a GPS receiver.

2 b=

You should wear warm clothes.

T

D Would you find a GPS receiver
useful? Think of people other than
those in the text who might use
GPS receivers.

You shouldn’t go without your mobile phone.
You should tell someone where you are going.

+  Agk students the questions to elicit a discussion
about who else might use a GPS receiver and
when they might need to use one in life. Write
their suggestions on the board.
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m Lesson 2:

Keeping Fit in Space

4 A
Objectives: Read an interview

for information.

Write a summary.
Language: From the units

VYocabulary: gravity, resistance, earplugs
21°" Century sleills: Life Skills: Thinking

critically; Study Skills:

Transferring information
Reference: Course Book pages 92

and 93, Workbook pages

91 to 93

Warm up | 8 mins

*  Ask students to remind you what they learnt in
Unit & about “keeping fit". Ask students to tell
you the various ways they can stay healthy.

A What problems do you think
astronauts have staying fit in space?
How do they stay healthy? [smins

¢ PBearing in mind what was just discussed in the
Warm up, elicit answers to the questions at the
top of Course Book page 92.

B Read the interview and check your
ideas. Then do Exercises A to E on
pages 91 to 93 of the Workbook.

’ 29 mins

WB A Complete the sentences with
words from the box.

o Tell the students to complete the sentences with
words from the box.

Answers
keep fit
diet
bones
muscles
calcium

R e RV N

vitanin

WB B Read the interview on pages 91
and 93 of the Course Book. Tick the
main points the astronaut makes.

» Remind the students about how we organize
an essay or a presentation: we have a number
of mamn points and we support or explain these
with details and examples. Tell the students to
tick the main points the astronaut makes.

Answers
The main points are: 1, 3, 4 and 7.

WB C Now compiete these details
supporting each main point.

¢ 'Tell the students to read the interview quickly
and find out if any of their answers are
mentioned. Explain gravity, resistance and
earplngs. Then tell students to open their
Workbooks at page 91.

+ Tell the students to complete the notes about the
main points.

Suggested answers

1 No gravity in space, so it is easy to move and
the muscles don’t get any exercise.

2 Can lose up to 20% of their strength.
Bones get weaker and can break.

3 Use special machines to exercise muscles.
Eat food with calcium for bones and
a balanced diet to give them necessary
vitamins.

4 Because of the light and noise caused by
other people. They use masks and earplugs.



WB D Use your notes to write a
summary of the interview. Write
about 60 more words. When you
have finished, exchange boolis with a
partner and check each other’s worl.

¢ Tell the students to use the main points and
details to write a summary of the interview.
Read the instructions with the class carefully.

Sample answer

Astronauts don’t need to be very strong in space
because it is easy to move around since there is
no gravity. However, they need to stav fit for
when they get back to Earth. This environment
can be bad for the muscles and bones, so the
astronauts have to exercise and have a healthy
diet. They use special machines to exercise. They
eat food with lots of calcium and vitamins. To
help them sleep, they wear eye masks to keep out
the light and earplugs to shut out the noise.

WB E Find a new compound word
in the text. Then complete these
compound words from Units 5 to 7
and write a sentence with one of
the words.

¢ Tell the students to find a2 compound word 1n the
Course Book text (egrplugs), then to complete
the other compound words and write a sentence
with one (or all) of them.

Answers

earplugs, headache, toothpaste, toothbrush,
cough syrup/cough lozenge, seatbelt, mouth
guard, knee pad, vitamin pill, radar map,
test tube

Unit8 Fun with English 2

Lesson 3:

Choosing the Right Job

r ™\
Objectives: Read a magazine quiz
for informatian.
Listen to a conversation
and make notes.
Language: From the units
Vocabulary: From the units
271 Century skills: Career Skills: Choosing
a career
Reference: Course Book page 94,
Workbook pages 93 to 935,
§ 62 and 63

Warm up | s mins

¢ Ask the students where they would find this kind
of text. Elicit or explain that it is from a teenage
magazine to help teenagers decide what kind of
job might be right for them.

A Match a job from the box with the
interests in the column on the left.
Two jobs are extra. |smins

* ‘lell the students to read the interests on the left
and match them with a job from the box. Make
sure they understand that two jobs are extra.
Write the jobs on the board so that you can use
them in Exercise B.

Answers

marine biologist
dentist

aerospace engineer
forester
meteorologist
chemist
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B Use this magazine test to find out

150

what job would suit you.

Tell the studenrts to read the desctiptions again
and decide which category describes them and
therefore which job would suit them.

Carry out a class survey to find out which

jobs would suit which students, according to
this article.

Ask the students what they think of the results.
Do you think this job would suit yvou? Would
you like to do this job?

C Now do Exercises A to H on pages

93 to 95 of the Workbool. [22mins

Tell students to open their Workbooks at
page 93.

WB A §# 62 Listen to a conversation
and note which jobs the speakers
mention.

Tell the students to listen to a conversation and
write the names of the jobs they hear

& Track 62

Mother:
Mona:

Mother:

Monas:

Sarah:

Mona:

Listen to a conversation and note which
_jobs the speakers mention.

What are you reading?

[t’s a sort of test to help you

learn about j@bs you might like

to do.

That’s interesting, Mona. Have you
seen one you like?

Yes, I'd like to be a marine
biplogist. I'd like a j0b where |

can travel to different places and
be outdoors.

I"in sure that's an interesting job,
but I don’t think you can make a
lot of money if you're a marine
biologist. You should be a pilot;
they travel a lot.

Yes, but I like anunals, Sarah. And
1 love nature. | don't think [ would
like being a pilot.

Mother: Money 1sn’t everything. It’s
important to do something that
you really enjoy. You'll spend a lot
of time at your job.

Sarah: Well, I'd like to be a dentist.

Mona: I'd hate it. You have to work in
the same place every day. It sounds
really boring.

Sarah: I think it’s a good job because you
can make people feel better. It’s
tercible to have a toothache. I'd
like to be a doctor, too. | want to
help people.

Mother: What about this job, Sarah —

a foresrer?

Sarah: | don't really know what they do.

Mother: Well, turn te page 147.

Sarah: It says they study forests to find out
how to protect them. That doesn’t
sound like much fun. They’re
prabably alone a lot of the time.

Mona: [ think it sounds interesting.
Foresters probably work outdoors
a lot. And they protect the
environment. It’s an important job.

Mother: You have to be good at science
to do many of these jobs. If they
interest you, you've got to work
hard in school.

Mona: You're right, Mum.

Mother: Where are you going, Mona?

Mona: ’'m going to revise for my
science exam.

Answers

marine biologist, pilot,
dentist, doctor, forester

When they have finished, ask the students which
of the jobs mentioned they think sounds most
interesting and why.

WB B §i 63 Listen again and match
the speakers and the sentences. Write
the numbers.

L

Tell the students to listen again and match the
remarks with the speakers. Some of the remarks



summarize a speaker’s opinion, so students will
have to listen carefully.

§ Track 63
Listen again and match the speakers and
the sentences. Write the numbers.
[Track 63 1s a repeat of Track 62.]

Answers

Mother: 1 and 5§
Sarah: 3 and 4
Mona: 2and 6

WB C Work in groups. Look back at

the speakers’ ideas in Exercise B. Tell
your partners which ideas you agree

with and why.

Unit8 Fun with English 2

Answers

Column 1 Column 2 Column 3
while as a result however
a little later because but

once although
when

after that

WB F Read and complete this
paragraph with words from Exercise E.

e Tell the students to discuss the opinions of the
speakers in Exercise B in small groups.

¢ Ask them to tell their partners which of the jobs
mentioned they would like best and why.

+  Ask one or two students If you don’t want to be
a (dentist), what do you want to bed

WB D Write a paragraph of about 100
words about the job you would lilce

to do when you finish studying. Share
your paragraph with your class.

¢ Tell the students to complete the paragraph with
words from the table.

Answers

The first time | went rollerblading was with my
cousin Mahmeud. Mahmoud was pretty good
although he had never done it before. I tried my
best, but [ kept bumping into people because

[ didn’t know how to stop. Finally, a nice man
showed me how to do it. After that, [ didn’t fall
quite as much, but I still fell.

WB G Put the writing steps in order.

+ Tell the students to write a paragraph about
what job they want when they finish studying.
Tell them to write about 100 words, describing
the job, what kind of person you need to be to
do it, and what attracts them to it.

WB E Write the words in the box
under the correct headings.

#  Tell the students to put the writing steps in order.

Answers

The steps are in this sequence: 5, 3, 6,2, 4, 1

WB H Write a story about the first
time you did something. Follow

the steps in Exercise G. Use your
notebook.

¢ Check understanding of the column headings
first. They can be explained as time, reason and
restlt, contrast.

¢ '[ell the students to write a story about the
first time they did something. Elicit some ideas
from the class for things they can write about,
or suggest these: the first time they tried a new
sport, used a new piece of equipment, or met
someone special,

* Tell the students to write three paragraphs,
following the steps in Exercise G.

¢ ‘Tell them to write 80-120 words.

¢ Remind students to follow the Checklist on
page 106 of the Course Book for written work.
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m Lesson 4:

Making Invitations

152

’r

.
Objectives: Listen to a conversation for

imformation.
Write and act out a
conversation.

Language: From the units

Vocabulary: From the units
2T Century skills: -

Reference: Course Book page 95,
Workbook pages 96 to 98,
64 and 65

Warm up

*

Read the page title and ask the students how
you invite someone to do something. Elicit a
few examples with Would you like to. Then
ask how you make offers. Elicit examples with

Shall I and 11

Read these questions. Where is
Yousif going ... with Adam? ... with
Kamal? § 64 Now close your books
and listen to two conversations

to answer the questions. Then

do Exercise A on page 96 of the

Workbook. [15mins

*

Tell the students to read the questions at the top
of the page. Then tell them to close their books
and listen to answer the questions.

§ Track 64

Listen to two conversations and answer
the questions.

Adam:

Yousif:

Adam:

Yousif:

Adam;

Yousif:

Adam:

Yousif:

Adam:

Kamal:
Yousif:

Kamal:

Yousif:

Kamal:

Yousif:

Kamal:

Yousif:

Kamal:

Yousif:

Kamal:

Youstf:

Conversation 1

Hi, Adam, how are you? | didn't
see you at the match last week.

[ was studying for my

Physics exam.

When was it?

Yesterclay. | think | did really well.
Great. And what are you doing
today? Would you like to go to
the beach?

I'm afraid [ can’t. | have to go to
the dentist this afternoon.

Hew about tomorrow? I'll pick
vou up if you want.

Thanks, that’d be nice.

Ill pick you up tomorrow
moring then.

Great!

Conversation 2

Hello. Kamal here.

Hi, Kamal. Listen. I'm going to
the beach with Adam tomorrow.
Would you like to come?

I’'m afraid [ can’t. I'll be visiting
my grandparents all day. Let’s

go today.

[ asked Adam if he could go today,
but he said he couldn’t. He told me
he had to go to the dentist.

Oh, right. Well, do you want to go
to the cinema tonight?

I'd love to. What do you want

to see?

There’s a comedy showing at 6.00,
My brother saw 1t and said it was
incredibly funny.

That sounds great.

OK. Shall I pick you up?

No, thanks. I'm not sure I’ll

be home. I might go to the

library first.

All right. I'll see you outside

the cinema.

Fine. Bye.



Answers

Yousif is going to the beach tomorrow
with Adam.

He is going to the cinema tonight
with Kamal.

B Worlc with two partners. Practise

the conversations. Then do
Exercises A to E on pages 96, 97 and

98 of the Workbooik.

Unit8 Fun with Eng

WB B Write a conversation about one
of these pictures. Use your notebook.

Tell the students to work in groups of three.
Tell students to practise reading the
conversations on page 95 of the Course Book.
When students are finished, refer them to
pages 96, 97 and 98 of the Workbook.

Ask the students what they can see in the
pictures. Elicit two tickets for a football match
in the second picture and a calendar showing a
birthday party in the other.

Tell the students to work in groups of three

and choose one of these pictures to write two
conversations similar to those on page 95 of the
Course Book. Tell them they can use their own
names, but they should decide who is taking the
parts of each of the three people in the printed
conversations. S0, “Yousif’ is the one who gives
the invitation in both conversations. All three
students should participate in the writing,
making suggestions and correcting as they go
along. They all need to write.

Circulate and monitar the writing.

ish 2

WB A {65 Listen to the
conversations again and answer the

. Model answers
questions. Then check your answers

beach ... have the same meaning.

on page 95 of the Course Book. Picture 1
Fatima: Hi Salwa, how are you?

¢ Tell the students to read the questians quickly. Salwa: Tam Ver‘y.busy at the moment because

¢ Tell the students that they can write short notes ! [am writing a IOf_lg cssay. _
while they listen, then write sentences. Fatima: Pooryoul When is your essay due in?

Salwa:  On Friday.

§ Track 65 Fatima: Good luck! It’s my birthday at the
Listen to the conversations again and end of the month. Can you come to
answer the questions. my party? -

[Track 65 is a repeat of Track 64.] Salwa:  I'd love to, when is it?
Fatima: Onthe 31* of May.
Answers Salwa:  I'll be there!
e Fatima: Thanks, see you soon. Good luck with
1 Because he was studying for his Physics exam. you.:‘ essay!
2 He has to go to the dentist. Salwa:  Bye!
3  Tamorrow morning. Picture 2
Conversation 2 Ben: Hi Peter, that was a fun
1 He will be visiting his grandparents all day, football match!
2 A comedy. Peter: Hi Ben. Thanks for letting me join
3 He mught go to the library first. your team. When's the next practice?
Note: Explain that Why can’t Kamal go to the Ben: You're welcome! The next)pr‘actme is
beach ... and Why can Kamal not go to the on Sunday. Can you comes
Peter: Oh no, [ have two tickets to the cup

final on Sunday!
Ben: What time does it start?

Peter: It starts at 12:30.
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Ben: That’s fine, because practice doesn’t
start until 4:30 in the afternoon.

Peter:  Good, so | can go to both. Would you
like to come to the cup final with me?

Ben: Yes please!

Peter:  All right, I'll see you on Sunday.

WB C Practise the conversation with
your partners. Try reading it once,
then act it out without reading it.

Tell the students to practise reading the
conversations, then try to act them out

from memory.

Ask volunteers to perform their conversation
for the class.

WB D Write these sentences again in
the passive.

Tell students to rewrite the sentences using the
passive voice.

Answers

1 The newspaper is written in English
and Arabic.

2 The package will be sent directly to
your house.

3 My digital camera has been stolen.

4 The woman is being taken to hospital
for X-rays by the ambulance.

S5 The cakes were baked the day before
the party.

WB E Complete these exchanges.
Use your own ideas to make offers,
invitations and responses.

L]

Read the instructions with the students and ask
them to complete the exchanges.

Answers
(The answers will vary. These are examples.)
1 Shall I get vou a glass of water? or
Shall I turn up the alr-conditioning?
2 T'll help you./Shall T help you?

Would you like to come to the museum
with us?

Would you like some tea?

Thanks, that would be nice. or

No thanks. T don’t have time.

I'll pick you up at six. or

I’ll send you a postcard from Lebanon.
Sorry, 'm afraid | can’t. | have to look
after my little sister.
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Components of English for Libya, Secondary 1
8 Course Book

8 Workbook

B Teacher’'s Book

® Audio

The Course Book presents new language and provides opportunities to practise
English language and 21 Century Skills using a wide variety of reading and
listening materials. Reading texts include websites, emails, articles, leafiets, reports
with graphs and tables, guidebooks and advertisements. The students listen to
dialogues, talks, phone calls, news items and discussions. The topics featured
reflect the age and interest of the students and draw upon their knowledge and
experience of the world.

The Course Book also includes a Grammar and Functions section - giving
detailed explanations and examples of the language points covered in the
course - and a list of Key Words, which provides definitions and phonetic
transcriptions of the most important vocabulary used in the course.

The Workbook contains stimulating activities to consolidate vocabulary

and grammar, and practise the four skills. The students have the opportunity
to personalize the language presented in the Course Book, take part in
communicative speaking activities and carry out structured writing tasks and
project work.

The Teacher’s Book coniains an infroduction with detailed practical advice
and procedures for using the course effectively. The underlying methodology
is explained, and the teaching techniques used in the course are highlighted.
Step-by-step procedures for individual lessons provide a solid framework for
lesson preparation. Wherever possible, model answers are provided.

The Audio extracts comprise recordings of all the listening texts, exercises,
and phonic work in the Course Book and Workbook.

For more resources, visit: www.englishforlibya.com adsall 3,5 o &abls] dsaplad julaal
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